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The effect of school leadership (SL) on student achievement (SA) has been extensively 
examined, whereas the influences of teacher commitment (TC) and collaborative culture 
(CC) have not been thoroughly explored. This study conducted a moderated mediation 
analysis by investigating (a) TC as a mediator in the relationship between SL and SA and 
(b) CC as a moderator of the relationship between SL and SA. Altogether, 3,134 (female 
=1,673, 53.4%; male =1,461, 46.4%) students and their 841 teachers from 80 middle 
schools in rural China were recruited and surveyed. SA was evaluated using Program for 
International Student Assessment (PISA) 2008 tests, including reading, math, and science, 
and SL, TC, and CC were evaluated using the Teaching and Leading in Schools Survey 
Scale. In addition, the “many to many” step was employed to match teachers’ data with 
the students’ data by STATA analysis. The results indicated that: (1) there were direct and 
indirect effects of SL on SA in the mediation model; (2) TC was confirmed as a full mediator 
between SL and SA; and (3) CC acted as a significant moderator of SL effects on SA 
through TC. Implications for improving school leadership and student achievement 
are discussed.

Keywords: school leadership, teacher commitment, collaborative culture, student achievement, moderated 
mediation model

INTRODUCTION

Research linking school leadership (SL) to student achievement (SA) has been challenged by 
two difficulties—data availability and the complex nature of SL work (Grissom et  al., 2013). 
To overcome the first difficulty, researchers have tried to collect data on a vast array of 
organizational processes and have just confirmed that school leadership largely acted as an 
indirect factor, which was mediated by organizational and teacher factors (Sebastian and 
Allensworth, 2012). To tackle the second challenge, scholars have explored many aspects of 
school leadership work, such as instructional leadership, organization management, school 
climate, and professional development (Heck and Hallinger, 2009; Barnes et  al., 2010; Camburn 
et  al., 2010; Grissom et  al., 2013). However, very few studies have explored the mediating 
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effects of teacher factors such as teacher commitment (TC) 
and collaborative culture (CC) between SL and SA. Furthermore, 
most existing studies have been conducted in urban schools 
in European-American societies, leaving those rural schools 
in developing countries under-studied. This study endeavors 
to examine the mediating or moderating roles of teacher 
commitment and collaborative culture with the data collected 
from schools in rural China.

School Leadership and Student 
Achievement
School leadership refers to the process that school leaders 
develop vision and missions for schools, motivate and develop 
teachers to realize the vision and goals, build up a conducive 
school culture, and promote the interaction between the whole 
school staff, students, and other stakeholders (Zhang, 2007; 
Leithwood and Sun, 2012; Bush and Glover, 2014). In this 
study, the school leadership has four major domains: setting 
directions, designing the organization, improving the 
instructional program, and developing people (Leithwood et al., 
2010b, 2019a; Leithwood and McCullough, 2016). It has been 
widely accepted that school leadership plays a critical role in 
managing school and improving the quality of learning and 
teaching (Sebastian and Allensworth, 2012; Zhang, 2013). 
Recently, school leadership has been found to be  the second 
most influential factor associated with student achievement 
after teaching influence (Leithwood et  al., 2008, 2020). Based 
on large-scale qualitative and quantitative data, the synthesis 
of previous research evidence, and a series of meta-analyses, 
Leithwood and his associates identified four domains of 
successful leadership practices that are helpful in schools: 
leadership practices related to setting directions, developing 
people, redesigning the organization, and improving the 
instructional program (Leithwood, 2010; Leithwood and 
McCullough, 2016; Leithwood et  al., 2019b). Similar findings 
have also been reported in other studies (Witziers et al., 2003; 
Robinson et al., 2008; Heck and Hallinger, 2009; Chang, 2011; 
Shatzer et  al., 2013; Sun and Leithwood, 2015; Wu et  al., 
2019). Generally, school leadership accounts for about 3–5% 
of the variances in student achievement (Hallinger and Heck, 
1998; Leithwood et  al., 2010b). This study will test this 
hypothesis that school leadership directly affects student 
achievement with rural Chinese students’ data.

However, scholars have also realized that the influence of 
school leadership on student achievement is a complicated 
process and is mostly indirect (Leithwood et al., 2010a; Sebastian 
and Allensworth, 2012; Day et  al., 2016). Therefore, multiple 
research methods have been used to tease out those indirect 
influences, such as indirect effect, mediated effect, and moderate 
effect, to unveil the interaction between school leadership 
and school environments (Hallinger and Heck, 1998; Gates 
et  al., 2006; De Maeyer et  al., 2007; Holloway, 2013; Zhu 
et  al., 2020). The most comprehensive model developed in 
this direction of studies is probably the Four Path model 
developed by Leithwood and his associates (Leithwood et  al., 
2010a, 2019b; Sun and Leithwood, 2015). This model 

demonstrates the four paths from SL to SA: Rational, Emotional, 
Organizational, and Family. Each path connects the key 
conditions or variables that can be influenced by those exercising 
leadership and will have relatively direct effects on students 
(Leithwood et  al., 2019b). The Emotional Path, for example, 
includes those feelings, dispositions, or affective states of 
teachers (both individually and collectively) shaping the nature 
of their work. And teacher commitment, collective efficacy, 
and trust are the three significant contributors to student 
learning that might have blocked this path (Leithwood et  al., 
2019b). Therefore, this study will explore the mediating effect 
of teacher commitment and the moderating role of collective 
culture between school leadership and student achievement 
in rural Chinese schools.

Teacher Commitment
Teacher commitment refers to the mental pattern that teachers 
firmly believe in school goals, identify with and accept school 
values, do their best for the school spontaneously, and aspire 
to work in the school continuously (Song and Cai, 2005). It 
is important for school reform and improvement (Yang et  al., 
2019). The existing studies have identified the four dimensions 
of teacher commitment: commitment to teaching (Firestone 
and Rosenblum, 1989; Billingsley and Cross, 1992; Menzies, 
1995; Gordon, 1999); commitment to students (Firestone and 
Rosenblum, 1989; Nir, 2002); commitment to the organization 
(Porter et  al., 1974; Freeston, 1987; Leithwood et  al., 1999); 
commitment to change (Leithwood et  al., 1999).

Previous studies have indicated a significant positive 
relationship between TC and SA (Firestone and Pennell, 1993; 
Harvey et  al., 1998; Housego, 1999; Pranita, 2018; Cansoy 
et  al., 2020). Raising the level of teacher commitment can 
improve students’ academic performance (Ingersoll, 2001). In 
particular, the first three dimensions of teacher commitment 
(teaching, students, and schools) are positively related to student 
learning (Harvey et al., 1998; Gill and Reynolds, 1999; Housego, 
1999; Langer, 2000; Glaze, 2001; Griessler, 2001; Strahan et  al., 
2001; Johnson et  al., 2012). Furthermore, some studies have 
confirmed that TC has mediating effects on the relationship 
between SL and teacher teaching (Ross and Gray, 2006; Liu 
et  al., 2016; Piyaman et  al., 2017; Hallinger et  al., 2018; Liu 
and Hallinger, 2018).

However, school leaders can influence teachers’ commitment 
through the interaction of their values, motives, personality, 
understanding, and attitudes and those of the teachers (Sun, 
2004). In particular, principals can enhance teacher commitment 
to the school by decision-making and continuous improvement 
(Robinson et al., 2008). And school leadership can affect teacher 
motivation and teaching quality, which subsequently impacts 
student achievement (Sergiovanni, 2001; Marzano et  al., 2005; 
Leithwood et  al., 2010b). Besides, many studies have reported 
unanimously that school leadership was significantly correlated 
with teachers’ willingness to make extra efforts in teaching 
(Leithwood and Sun, 2012). Unfortunately, in China, rural 
schools usually have low-achieving and low SES students; thus, 
they are often neglected by those studies on the impact of 
teacher commitment on academic achievement. This study will 
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fill this gap and examine the hypothesis that teacher commitment 
mediates the effect of school leadership on student achievement.

Collaborative Culture
Collaborative culture is an environment where staff members 
work together in interdependent teams that pursue common 
goals (Eaker and DuFour, 2009). In this study, collaborative 
culture refers to adjusting the instruction based on feedback 
from other colleagues in the school or outside the school, 
challenging colleagues’ beliefs about education, collaborating 
on teaching and learning, and celebrating the achievements 
of staff and students (Leithwood, 2017; Leithwood et al., 2019a). 
Collaborative culture and school structures could be influenced 
by school leadership and could jointly impact teaching and 
learning (Lomos et al., 2011; Camburn and Han, 2017). Previous 
studies have proved that collaborative culture built by school 
leaders could improve teachers’ professional development, job 
satisfaction, and commitment (Eaker and DuFour, 2009; Hong 
et  al., 2016; Olson, 2019; Suhardi et  al., 2019). For example, 
Olson (2019) found that school leadership could positively 
influence teacher commitment by building a collaborative 
culture. The higher collaborative culture created by school 
leaders, the more teachers feel the development and growth 
of the school; and accordingly, the more recognizing of the 
school, the more willing to pay more effort on school 
development, and eventually, the higher level of teacher 
commitment (Li, 2016). Similar findings were also found by 
Beattie (2002). In contrast, teachers who experience the low 
collaborative culture of the school will lose enthusiasm and 
interest in teaching. Their work efficiency will also 
be  significantly reduced, which will harm students’ learning. 
It indicated that the collaboration among teachers was directly 
related to teacher commitment (Ibrahim et al., 2014). Brandon 
et  al. (2018) also found that working collaboratively within 
teams would improve teaching and increase success rates so 
that they would devote more and more energy and commitment 
to schools. Therefore, this study will examine the hypothesis 
that collaborative culture moderates the effect of school 
leadership on teacher commitment.

The Theoretical Framework of This Study
This study was guided by the Ontario Leadership Framework 
(OLF) developed by Leithwood and his team (Leithwood, 
2012) and its underpinning theory—the transformational 

leadership theory. OLF has extended the concept of 
transformational leadership to more elements: building the 
school vision and goals, providing intelligence, providing 
personalized support, shaping the professional practice and 
values, setting high-performance expectations, promoting the 
school decision-making, monitoring the school teaching 
activities, linking with the community, etc. (Leithwood, 1994; 
Leithwood and Jantzi, 2000; Leithwood and Sun, 2012). 
According to transformational leadership theory, school 
leadership was approaching the practice of real leadership. 
Also, transformational leadership has been regarded as an 
ideal leadership style for school leadership (Leithwood and 
Jantzi, 2006). Therefore, this study endeavors to examine the 
mediating or moderating roles of teacher commitment and 
collaborative culture with the data collected from schools in 
rural China based on the theory of transformational leadership 
and the Ontario Leadership Framework (see Figure  1).

In this study, data were collected from 3,134 students and 
their 841 teachers involving 80 middle schools in rural China. 
A moderated mediation model was used in this study to test 
school leadership effects on student achievement, where teacher 
commitment acted as a mediator and collaborative culture as 
a moderator. This study will make three contributions to research 
that examines how school leadership contributes to student 
achievement. First, it will expand the theory of school leadership 
beyond the European-American contexts using the data from 
rural schools in China. Second, it will explore how teacher 
commitment serves as an underlying psychological mechanism 
through which school leadership promotes student achievement 
in rural schools. Third, it will demonstrate how variation in 
collaborative culture can moderate the mediating effects of 
teacher commitment in the path from school leadership to 
student achievement. Accordingly, this study would examine 
the following hypotheses:

Hypothesis 1: School leadership directly affects student  
achievement.

Hypothesis 2: Teacher commitment significantly 
mediates the effects of school leadership on student  
achievement.

Hypothesis 3: Collaborative culture significantly 
moderates the mediating effect of teacher commitment 
between school leadership and student achievement.

Teacher commitment (TC)

Student achievement (SA)School leadership (SL)

Collaborative cultures (CC)

FIGURE 1 | Proposed moderated mediation model linking SL to SA in rural Chinese schools.
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MATERIALS AND METHODS

Participants
Whole group sampling was used to investigate 102 rural junior 
middle schools from C Province in western China. Students 
(M = 15 years, ranged between 14 and 17 years) from the same 
class of junior middle schools in the surveyed schools were 
randomly selected as the samples. On the one hand, we collected 
data on the basic information of the school students and 
student achievement through questionnaires and field 
observation. In this step, the Program for International Student 
Assessment (PISA) exam results were used to measure student 
achievement. On the other hand, we  collected variable data 
from teachers on school leadership, teacher commitment, and 
collaborative culture to explore how school leadership provides 
important support influence on student achievement. In this 
step, the class teachers of all the participating students were 
invited to complete an anonymous survey on school leadership, 
teacher commitment, and collaborative culture. Altogether 1,245 
teachers consented to participate in this study and returned 
the completed questionnaire with the sealed envelopes provided 
by the researchers. In addition, we  matched the students with 
their teachers using the school name as the matching identifier. 
And “many to many” step of STATA analysis was conducted 
to do the matching. Eventually, 841 teachers from 80 classes/
schools were successfully matched with their 3,134 students 
(female = 1,673, 53.4%; male = 1,461, 46.4%), resulting in a 
teacher-student ratio of 1:2.5 that is appropriate for controlling 
the nested effects in school data.

Measures
Student Achievement
Student achievement was assessed using the Chinese version 
of the PISA exam. An internationally standardized academic 
achievement test organized by the Organization for Economic 
Co-operation and Development (OECD), PISA aims to evaluate 
the academic performance of 15-years-old in the subject of 
reading, math, and science. Its Chinese version was first applied 
to the 15-years-old in Shanghai in 2009 (Sellar and Lingard, 
2013) and later released online for public use.1 The raw score 
for each student was converted to a standardized score (z score) 
in the statistical analysis.

School Leadership
The Teaching and Leading in Schools Survey Scale (Leithwood, 
2017) was translated into Chinese and adopted to measure 
SL. This questionnaire has four constructs and 20 items. The 
teachers were asked about the extent to which they believed 
their school leadership was: “Provide useful assistance to your 
staff in setting short-term goals for teaching and learning,” 
“Develop an atmosphere of caring and trust with your staff.” 
School leadership was assessed by a five-point Likert scale 
which scored from 1 (not at all confident) to 5 (very confident). 
The psychometric properties of this Chinese version are very 

1 https://www.oecd.org/pisa/data/pisa2009database-downloadabledata.htm

satisfactory: Cronbach α was 0.983, and the half-scale reliability 
was 0.977.

Teacher Commitment
Teacher commitment was measured using the Chinese version 
of the Teaching and Leading in Schools Survey Scale (Leithwood, 
2017), five items on TC. For example, “I am  willing to ‘go 
the extra mile’ to help my school achieve its goals for our 
students,” “I refine my instructional strategies based on evidence 
of how well my teaching contributes to my school’s goals for 
our students.” TC in this study was assessed using a Likert 
scale: 1 = strongly disagree to 5 = strongly agree. It was found 
a useful tool with satisfactory reliability and validity for assessing 
teacher commitment in this study. Cronbach α was 0.915, and 
the half-scale reliability was 0.900.

Collaborative Culture
Collaborative culture was measured using the Chinese version 
of the Teaching and Leading in Schools Survey Scale (Leithwood, 
2017), which also has nine items on CC. For example, “We 
collaborate with one another to develop common assessment 
tools for measuring students’ progress,” “We frequently discuss 
how to best implement our improvement initiatives.” CC in 
this study was assessed using a Likert scale: 1 = strongly 
disagree to 5 = strongly agree. It was found a useful tool with 
satisfactory reliability and validity for assessing CC in this 
study. Cronbach α was 0.930, and the half-scale reliability 
was 0.886.

Control Variable
Gender and registered residence of students (RRS) and teaching 
ages of teachers (TAT) were acted as the control variable in 
this study.

Data Analysis Plan
To address the three research questions, three steps of data 
analysis were conducted in this study. The first step was 
descriptive statistics and correlation analysis. SPSS 25.0 was 
used to describe the overall characteristics of SL, TC, CC, SA, 
and control variables and analyze their correlation. The second 
step was the PROCESS 3.2 (Hayes, 2013) mediation analysis 
to explore the mediating effect of TC between SL and SA. The 
third step was conducted to estimate the moderating effect of 
CC on TC, based on the model confirmed by the second 
step. Accordingly, we  have tested whether the influence of SL 
on TC varies with a different CC.

RESULTS

Preliminary Analyses
Table 1 presents descriptive statistics and bivariate correlations 
for all the study variables. The mean scores showed: SL (M = 4.103, 
SD = 0.499), TC (M = 4.406, SD = 0.333), and CC (M = 4.151, 
SD = 0.426). The bivariate correlations results showed that there 
were significant correlations between SL, TC, CC, and SA 
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(p < 0.05). The results are quite similar to the existing studies 
conducted in China (Liu and Hallinger, 2020).

Due to the answers in this study being based on a questionnaire 
test, there may have been an existing common deviation. To 
avoid common deviation, we  adopted an anonymous response 
and reverse scoring to collect data in this study. Accordingly, 
we performed Harman’s single-factor test, a form of exploratory 
factor analysis on all the testing items. More than one factor 
emerged from this analysis, and the first factor explained only 
28.62% (<40%) of the variance. This result suggests that the 
threat of common method bias was low (Zhou and Long, 
2004), and the data could be  used for further analysis. Also, 
Liu and Hallinger (2020) found that the teacher-reported self-
reported variables were not socially desirable; instead, those 
Chinese teachers tended to offer a less biased judgment of 
their principals. Therefore, the common method bias might 
not constitute a significant problem in this study, even though 
the data came from a single source.

Moderated Mediation Analyses
We conducted the moderated mediation analyses in three 
interdependent steps sequentially. First, we  tested the effects 
of school leadership on student achievement. Second, we tested 
the partial mediation model to determine if teacher commitment 
was a significant mediator of school leadership effects on student 
achievement. Third, we  tested whether collaborative culture 

moderated the relationship between school leadership and 
student achievement.

Testing the Direct Effect of SL on SA
The first research question aimed to establish the direct effect 
model of SL on SA. The hierarchical regression was conducted, 
and the result (see Table  2) indicated that the path coefficient 
was 0.096 (p < 0.001). This result demonstrated that the direct 
effect of SL on SA was statistically significant and suitable for 
mediating effect analysis.

Testing the Mediated Effect of TC
The second research question aimed to assess the mediating 
effect of TC in the proposed model of SL effects on SA. Then, 
the TC variable was added based on the direct effect model, 
and the mediation model was established. As shown in Table 2, 
the regression results showed the direct predictive power of 
SL on TC was significant (β = 0.704, p < 0.001), and the TC 
on SA was not significant (β = 0.025, p > 0.05). After controlling 
for the correlated variables, the relationship between SL and 
SA was still not significant (β = − 0.021, p > 0.05). The traditional 
Sobel test was conducted, and the power was considered low 
in the study because it is difficult to satisfy the normal hypothesis. 
In the multiple mediation models, this limitation was even 
more. Therefore, we  had to adopt the deviation correction 

TABLE 1 | Descriptive statistics and Pearson correlations among study variables.

Gender RRS TAT SL TC CC SA

Gender −
RRS −0.039* −
TAT 0.026 −0.012 −
SL 0.009 0.085** −0.199** −
TC −0.020 0.061** −0.103** 0.696** −
CC −0.013 0.099** −0.252** 0.891** 0.720** −
SA 0.065** 0.088** 0.035* 0.093** 0.094** 0.128** −
M 1.53 1.07 2.912 4.103 4.406 4.151 0
SD 0.499 0.272 0.573 0.499 0.333 0.426 0.818

*p < 0.05; **p < 0.01 (two-tailed).

TABLE 2 | Hierarchical regression analyses predicting student achievement (SA).

Dependent variable Independent variable B SE β t

SA TAT 0.077 0.026 0.054 2.976**
Gender 0.108 0.029 0.066 3.708***
RRS 0.251 0.053 0.083 4.692***
SL 0.157 0.030 0.096 5.304***

TC TAT 0.022 0.008 0.038 2.906**
Gender −0.018 0.009 −0.027 −2.111*
RRS 0.000 0.016 0.000 0.010
SL 0.470 0.009 0.704 53.662**

SA TAT 0.086 0.026 0.060 3.279**
Gender 0.107 0.029 0.065 3.707***
RRS 0.247 0.053 0.082 4.630***
SL −0.034 0.054 −0.021 −0.630
TC 0.061 0.065 0.025 0.936

*p < 0.05; **p < 0.01; ***p < 0.001 (two-tailed).
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percentile bootstrap method for the mediation model test, 
improving the statistical test power and having more obvious 
advantages than other methods (Fang et  al., 2011).

Next, Bootstrap (model 4, sampling 5,000 times) was applied 
to verify this mediated model using the PROCESS 3.2 Macro for 
SPSS 25, to yield 95% CI of the indirect effect. SL was taken as 
an independent variable in the model, SA as a dependent variable, 
and TC as a mediate variable. The mediating effect is significant 
if the 95% CI of the mediating effect value does not cross 0. The 
bootstrap analyses further revealed a statistically significant indirect 
effect of SL on SA through TC (β = 0.064, SE = 0.026, 95% CI = [0.013, 
0.116], not crossing zero). And the mediating of TC has explained 
41.8% of the overall effects of SL and SA in this study. Thus, the 
results support a mediated relationship between SL and SA, wherein 
TC is a meaningful mediator.

Testing the Moderated Effects of CC
The third research question aimed to determine if high or low 
CC influenced the mediation effects of TC. Again, all predictive 
variables were standardized, and control variables were controlled 
in each equation. In this moderation model, SL was taken as 
an independent variable, TC as a dependent variable, and the 
product of SL and CC was used as an interaction term to test 
the moderating effect. Bootstrap (model 7, sampling 5,000 times) 
was applied to verify this moderation model using the PROCESS 
3.2 Macro for SPSS 25, to yield 95% CI of the indirect effect. 
When the moderating effect was significant, we  took the mean 
plus one SD as the high group, while the mean minus one 
SD as the low group to draw the simple effect diagram.

First, the results indicated that the direct predictive power 
of SL on TC (β = 0.219, p < 0.001), CC on TC (β = 0.353, p < 0.001), 
product of SL and CC on TC were all significant (β = 0.135, 
p < 0.001). In addition, this test demonstrated the CC had a 
significant positive moderating effect on the positive relationship 
between SL and TC (β = 0.019, SE = 0.008, 95% CI = [0.004, 
0.036], not crossing zero) (see Figure  2; Table  3).

Second, we plotted the relationships among the three variables 
included in this analysis in Figure  3: CC, SL, and TC. This 
analysis showed that SL had a more positive association with 

TC when CC is higher than when it is lower. It means when 
CC with more cooperation between principals and teachers, 
the SL had a more positive impact on their commitment.

Third, to reveal the manifestation of the interaction effect 
more clearly, we  investigated the prediction of high and low 
CC on the relationship between SL and TC. The mean value 
of the CC variable plus one SD was taken as a high CC group, 
and the mean value minus one SD was taken as a low CC 
group, respectively. The results (see Table 4) indicated that when 
the CC was at a higher level, the promotion effect of SL on 
TC was significant (β = 0.281, SE = 0.021, p < 0.001, 95% CI = [0.240, 
0.322], crossing zero). When the CC was at a lower level, the 
predictive effect was significant but weakened (β = 0.162, SE = 0.018, 
p < 0.001, 95% CI = [0.127, 0.197], crossing zero). All these results 
indicated that when the CC was higher, the indirect effects of 
SL were stronger. Therefore, CC could be  confirmed as the 
moderator of the SL mediation model. And the results support 
the view that higher CC could enhance SL effects on TC and SA.

DISCUSSION

As an emerging topic in the field of teacher education, the 
complicated and dynamic interactions between school leadership, 
teacher development, and student achievement have attracted 
global attention (Heck and Hallinger, 2009; Barnes et al., 2010; 
Camburn et  al., 2010; Grissom et  al., 2013; Liu and Hallinger, 
2020; Pan and Chen, 2020). This study, conducted in rural 
China, more specifically, for the first time, examined how CC 
moderates the effects of SL on TC and SA. In this section, 
we  will review the interpretation limitations of this study and 
offer our implications of the findings.

The Moderated Mediation Model of SL, TC, 
CC, and SA
This study has empirically explored the influence of SL, TC, 
and CC on SA and confirmed the mediating effect of TC and 
the moderating effect of a CC. The verified model helps to 
reveal the underlying psychological mechanism of how SL 

School leadership

Teacher commitment

Student achievement

Collaborative culture School leadership collaborative culture

0.219

0.353
0.135

0.089

0.138

FIGURE 2 | Confirmed moderated mediation model linking SL, TC, CC, and SA. *p < 0.05; ***p < 0.001 (two-tailed).
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promotes SA via the moderated mediation of TC in rural 
schools. Compared with the lower CC, SL in the higher CC 
has a stronger predictive effect on SA through TC. The adjustment 
point is in the first half of the mediating path, indicating that 
the relationship between SL and TC depends on the CC.

These findings, per se, are consistent with those of the previous 
studies reporting the mediating effect of TC between SL and SA 
(Firestone and Pennell, 1993; Alam and Ahmad, 2017). School 
is a learning community and a social context, a strong school 
leader could establish a climate conducive to teaching and learning 
and create a positive cultural atmosphere, which would affect TC 
and then SA (Hallinger and Heck, 1998; Beattie, 2002; Lomos 
et  al., 2011; Camburn and Han, 2017). A collaborative culture 
is a kind of positive cultural atmosphere, thus plays a significant 
moderating role in the pathway from SL to TC. The existing 
studies (Firestone and Pennell, 1993; Harvey et al., 1998; Housego, 
1999) have found that TC (not the CC) plays a significant positive 
effect on SA. Therefore, TC to teaching and learning was found 
a significant contributor to SA in this study and the previous 
ones (Firestone and Pennell, 1993; Harvey et al., 1998; Housego, 
1999; Pranita, 2018; Cansoy et  al., 2020).

The Implications for Teacher Education
The findings of this study have some implications for teacher 
education. First, the finding that TC played the mediating role 
indicates that more attention should be paid to TC. In addition, 
TC is one of the important variables determining whether 
teachers leave schools (Wang and Zhao, 2010). It is negatively 
related to turnover, absenteeism, burnout, emotional exhaustion, 
and depersonalization (Meyer et  al., 2002; Jernigan and Beggs, 
2005; Schmidt, 2007; Hulpia et  al., 2012). Higher levels of TC 
are closely related to educational effectiveness (Dee et al., 2006). 
Therefore, improving TC should be highly prioritized by school 
principals. And this is particularly important in Chinese rural 
schools, where turnover and burnout are frequently observed. 
Principals can enhance TC directly by using more words of 
praise and encouragement and fewer words of criticism and 
sarcasm or practicing transformational leadership (Leithwood 
and Sun, 2012). Also, the principal should know every teacher’s 
interests, hobbies, strengths, and specialties and assign different 
tasks to the most suitable person to let every teacher play a 
role in promoting TC. In addition, previous studies have proved 
that distributed leadership is an important determinant of 
productive collaboration (Harris et  al., 2013).

Second, the finding that CC plays as a significant moderator 
through which principals can foster TC implies that principals 
should try to create a positive CC. This is consistent with what 
was reported in earlier studies, which reported that school leaders 
could positively influence teacher commitment by fostering shared 
governance and a culture of collaboration (Beattie, 2002), 
professional learning communities (PLCs; Stein and Burger, 1999; 
Sun, 2004; Vanblaere and Devos, 2016), and participatory decision-
making (Reames and Spencer, 1998). A CC is a friendly culture 
where school staff works collaboratively and systematically towards 
a shared vision developed based on evidence. Principals can 

TABLE 3 | Unstandardized coefficients for testing main effects and moderation 
effects.

TC SA

SL 0.219*** [0.178, 0.258] 0.089* [0.014, 0.164]
CC 0.353*** [0.314, 0.392] −
SL × CC 0.135*** [0.100, 0.178] −
SA 0.138* [0.027, 0.250] −

95% bias-corrected CIs reported as: [lower limit CI (LLCI), upper limit CI (ULCI)]. 
*p < 0.05; ***p < 0.001 (two-tailed).

FIGURE 3 | Interaction between SL and CC with regard to TC.
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also create time and structure for teachers to collaborate and 
foster effective teams. This way, principals can build PLCs and 
create a CC to promote TC and SA. Such structures would 
allow teachers to participate and collaborate in making decisions 
about teaching and learning and improve teachers’ instructional 
expertise, positively affecting SA (Robinson et  al., 2008; Heck 
and Hallinger, 2010; Leithwood et al., 2019a,b; Liu and Hallinger, 
2020). In the Chinese context, teachers can share teaching and 
research activities such as opening classes, lesson studies, lectures, 
or discussions to understand teachers’ teaching style and listen 
to teachers’ voices (Mou, 2006).

LIMITATIONS AND CONCLUSION

This study has several limitations. First, the cross-sectional 
nature of our study yielded associations among variables in 
the proposed model but failed to make reliable causal inferences. 
Future studies using a longitudinal research design will help 
to conduct a dynamic evaluation of the causal direction of 
relationships among the constructs, we  investigated in this 
study. Second, we evaluated school leadership based on teachers’ 
reports, lacking a direct measure of the interpersonal leadership 
styles of the principals. Future studies with direct measures 
on the principals could supplement this teacher-reported method 
to provide a triangulated evaluation of SL. Third, this study 
was conducted in middle schools in rural China, leaving those 
in urban areas untouched. Accordingly, the generalization of 
research findings might be limited. Future studies should involve 
those students, teachers, and principals in urban China to 
crosscheck or verify the results of this study. Nevertheless, 
this study does have some theoretical and practical contributions 
to teacher education. The findings are an essential reference 
for those developing countries with a substantial proportion 
of rural areas such as India and those in Africa and 
South America.

This study has empirically examined the mediating role of 
TC moderated by CC in the relationship between SL and 
SA. First, we found that SL significantly and positively predicted 
SA and TC. Second, we confirmed that TC played a mediating 
role in the influence of SL on SA. Third, CC moderated the 

influence of SL on SA through TC. The theoretical contribution 
of this study might be that it has confirmed that those findings 
in urban schools in European-American contexts might also 
apply to the rural schools in China. And the moderated 
mediation model of TC and CC between SL and SA might 
be  universal and cross-cultural.

DATA AVAILABILITY STATEMENT

The original contributions presented in the study are included 
in the article/supplementary material, further inquiries can 
be  directed to the corresponding author.

ETHICS STATEMENT

The studies involving human participants were reviewed and 
approved by the Ethical Committee, Faculty of Education, 
Southwest University. Written informed consent to participate 
in this study was provided by the participant’s legal guardian/
next of kin.

AUTHOR CONTRIBUTIONS

LL conducted the study. HZ and HL conducted the data analysis 
and drafted the manuscript. All authors contributed to the 
article and approved the submitted version.

FUNDING

This paper is supported by Decision Making Laboratory for 
Western Education and Human Development, National Social 
Science and Humanity Foundation (ZDA338), and 111 Program; 
National Educational Double First-Class Program at Southwest  
University; Key projects of Outstanding Young Talents Support 
Program in Colleges and Universities (gxyqZD2020107); and 
Youth Project of Philosophy and Social Science Foundation 
of Anhui Province (AHSKQ2020D176).

ACKNOWLEDGMENTS

The authors are grateful to Kenneth Leithwood for authorizing 
us to validate “the Teaching and Leading in Schools Survey 
Scale” in China. Also grateful to Jingping Sun for translating 
“the Teaching and Leading in Schools Survey Scale” 
into Chinese.

 

REFERENCES

Alam, A., and Ahmad, M. (2017). The impact of instructional leadership, 
professional communities, and extra responsibilities for teachers on student 
achievement. Int. J. Educ. Manag. 3, 383–395. doi: 10.1108/
ijem-09-2015-0126

Barnes, C., Camburn, E. M., Sanders, B. R., and Sebastian, J. (2010). Developing 
instructional leaders: using mixed methods to explore the black box of 
planned change in principals’ professional practice. Educ. Adm. Q. 2, 241–279. 
doi: 10.1177/1094670510361748

Beattie, M. (2002). Educational leadership: modeling, mentoring, making, and 
re-making a learning community. Eur. J. Teach. Educ. 2, 199–221. doi: 
10.1080/0261976022000036439

TABLE 4 | Conditional indirect effects of school leadership (SL) on student 
achievement (SA) moderated by collaborative culture (CC).

Groups Estimate SE 95% LLCI 95% ULCI

+1 Standard deviation 0.281 0.021 0.240 0.322
Mean 0.222 0.018 0.186 0.258
−1 Standard deviation 0.162 0.018 0.127 0.197

95% bias-corrected CIs reported as: [lower limit CI (LLCI), upper limit CI (ULCI)].

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.1108/ijem-09-2015-0126
https://doi.org/10.1108/ijem-09-2015-0126
https://doi.org/10.1177/1094670510361748
https://doi.org/10.1080/0261976022000036439


Li et al. School Leadership and Student Achievement

Frontiers in Psychology | www.frontiersin.org 9 May 2022 | Volume 13 | Article 894688

Billingsley, B. S., and Cross, L. H. (1992). Predictors of commitment, job 
satisfaction, and intent to stay in teaching: a comparison of general and 
special educators. J. Spec. Educ. 4, 453–471. doi: 10.1177/002246699202500404

Brandon, J., Hollweck, T., Donlevy, J. K., and Whalen, C. (2018). Teacher 
supervision and evaluation challenges: Canadian perspectives on overall 
instructional leadership. Teach. Teach. 24, 263–280. doi: 
10.1080/13540602.2018.1425678

Bush, T., and Glover, D. (2014). School leadership models: what do we  know? 
Sch. Leadersh. Manag. 5, 553–571. doi: 10.1080/13632434.2014.928680

Camburn, E. M., and Han, S. W. (2017). Teachers’ professional learning experiences 
and their engagement in reflective practice: a replication study. Sch. Eff. 
Sch. Improv. 4, 527–554. doi: 10.1080/09243453.2017.1302968

Camburn, E. M., Spillane, J. P., and Sebastian, J. (2010). Assessing the utility 
of a daily log for measuring school leadership practice. Educ. Adm. Q. 5, 
707–737. doi: 10.1177/0013161x10377345

Cansoy, R., Parlar, H., and Polatcan, M. (2020). Collective teacher efficacy as 
a mediator in the relationship between instructional leadership and teacher 
commitment. Int. J. Leadersh. Educ. 6, 1–19. doi: 10.1080/13603124.2019. 
1708470

Chang, I. H. (2011). A study of the relationships between distributed leadership, 
teacher academic optimism and student achievement in Taiwanese elementary 
schools. Sch. Leadersh. Manag. 31, 491–515. doi: 10.1080/13632434.2011.614945

Day, C., Gu, Q., and Sammons, P. (2016). The impact of leadership on student 
outcomes: how successful school leaders use transformational and instructional 
strategies to make a difference. Educ. Adm. Q. 52, 221–258. doi: 10.1177/ 
0013161X15616863

De Maeyer, S., Rymenans, R., Van Petegem, P., Den Bergh, H. V., and 
Rijlaarsdam, G. C. (2007). Educational leadership and pupil achievement: 
the choice of a valid conceptual model to test effects in school effectiveness 
research. Sch. Eff. Sch. Improv. 2, 125–145. doi: 10.1080/09243450600853415

Dee, J. R., Henkin, A. B., and Singleton, C. A. (2006). Organizational commitment 
of teachers in urban schools: examining the effects of team structures. 
Urban Educ. 6, 603–627. doi: 10.1177/0042085906292512

Eaker, R., and DuFour, R. (2009). Getting Started: Reculturing Schools to Become 
Professional Learning Communities. Bloomington, IN: Solution Tree Press.

Fang, J., Zhang, M. Q., and Li, X. P. (2011). Estimating confidence intervals 
of mediating effects by using the distribution of the product, bootstrap, 
and markov chain Monte Carlo methods. Adv. Psychol. Sci. 5, 765–774. 
doi: 10.1631/jzus.B1000278

Firestone, W. A., and Pennell, J. R. (1993). Teacher commitment, working 
conditions, and differential incentive policies. Rev. Educ. Res. 4, 489–525. 
doi: 10.3102/00346543063004489

Firestone, W. A., and Rosenblum, S. (1989). Building commitment in urban 
high schools. Educ. Eval. Policy Anal. 4, 285–299. doi: 10.2307/1164171

Freeston, K. R. (1987). Leader substitutes in educational organizations. Educ. 
Adm. Q. 2, 45–59. doi: 10.1177/0013161X87023002005

Gates, S. M., Ringel, J. S., Santibañez, L., Guarino, C., Ghosh-Dastidar, B., and 
Brown, A. (2006). Mobility and turnover among school principals. Econ. 
Educ. Rev. 3, 289–302. doi: 10.1016/j.econedurev.2005.01.008

Gill, S., and Reynolds, A. J. (1999). Educational expectations and school 
achievement of urban African American children. J. Sch. Psychol. 4, 403–424. 
doi: 10.1016/S0022-4405(99)00027-8

Glaze, A. (2001). Access: one school district’s response to expelled students. 
Educ. Can. 40, 44–45.

Gordon, G. L. (1999). Teacher talent and urban schools. Phi. Del. Kap. 4, 
304–307. doi: 10.2307/20439646

Griessler, M. (2001). The effects of third language learning on second language 
proficiency: an Austrian example. Int. J. Biling. Educ. Biling. 1, 50–60. doi: 
10.1080/13670050108667718

Grissom, J. A., Loeb, S., and Master, B. (2013). Effective instructional time 
use for school leaders: longitudinal evidence from observations of principals. 
Educ. Res. 8, 433–444. doi: 10.3102/0013189X13510020

Hallinger, P., and Heck, R. H. (1998). Exploring the principal’s contribution 
to school effectiveness: 1980-1995? Sch. Eff. Sch. Improv. 2, 157–191. doi: 
10.1080/0924345980090203

Hallinger, P., Hosseingholizadeh, R., Hashemi, N., and Kouhsari, M. (2018). 
Do beliefs make a difference? Exploring how principal self-efficacy and 
instructional leadership impact teacher efficacy and commitment in Iran. 
Educ. Manag. Adm. Leadersh. 5, 800–819. doi: 10.1177/1741143217700283

Harris, A., Jones, M., and Baba, S. (2013). Distributed leadership and digital 
collaborative learning: a synergistic relationship? Br. J. Educ. Technol. 6, 
926–939. doi: 10.1111/bjet.12107

Harvey, B. Z., Sirna, R. T., and Houlihan, M. B. (1998). Learning by design: 
hands-on learning. Am. Sch. Board. J. 1, 22–25. doi: 10.1109/IV.2006.13

Hayes, A. (2013). Introduction to mediation, moderation, and conditional process 
analysis. J. Educ. Meas. 3, 335–337. doi: 10.1111/jedm.12050

Heck, R. H., and Hallinger, P. (2009). Assessing the contribution of distributed 
leadership to school improvement and growth in math achievement. Am. 
Educ. Res. J. 3, 659–689. doi: 10.3102/0002831209340042

Heck, R. H., and Hallinger, P. (2010). Collaborative leadership effects on school 
improvement: integrating unidirectional- and reciprocal-effects models. Elem. 
Sch. J. 2, 226–252. doi: 10.1086/656299

Holloway, S. (2013). Investigating leadership practices in successful schools 
serving ELA learners with a focus on mathematics achievement. doctoral 
dissertation. University of Colorado Boulder.

Hong, K. T., Kannan, S., and Yan, P. C. (2016). The effect of school bureaucracy 
on the relationship between principals’ leadership practices and teacher 
commitment in Malaysia secondary schools. Mas. Online J. Educ. Sci. 5, 
37–55.

Housego, B. E. J. (1999). Outreach schools: an educational innovation. Alber. 
J. Educ. Res. 1, 85–101.

Hulpia, H., Devos, G., Rosseel, Y., and Vlerick, P. (2012). Dimensions of 
distributed leadership and the impact on teachers’ organizational commitment: 
a study in secondary education. J. Appl. Soc. Psychol. 7, 1745–1784. doi: 
10.1111/j.1559-1816.2012.00917.x

Ibrahim, M. S., Ghavifekr, S., Ling, S., Siraj, S., and Azeez, M. I. K. (2014). 
Can transformational leadership influence on teachers’ commitment 
towards organization, teaching profession, and students learning? A 
quantitative analysis. Asia. Pac. Educ. Rev. 15, 177–190. doi: 10.1007/
s12564-013-9308-3

Ingersoll, R. M. (2001). Teacher turnover and teacher shortages: an organizational 
analysis. Am. Educ. Res. J. 3, 499–534. doi: 10.3102/00028312038003499

Jernigan, I. E., and Beggs, J. M. (2005). An examination of satisfaction with 
my supervisor and organizational commitment. J. Appl. Soc. Psychol. 35, 
2171–2192. doi: 10.1111/j.1559-1816.2005.tb02214.x

Johnson, S. M., Kraft, M. A., and Papay, J. P. (2012). How context matters in 
high-need schools: the effects of teachers' working conditions on their 
professional satisfaction and their students' achievement. Teach. Coll. Rec. 
10, 1–57. doi: 10.1016/0923-0467(95)03064-6

Langer, J. A. (2000). Excellence in English in middle and high school: how 
teachers’ professional lives support student achievement. Am. Educ. Res. J. 
2, 397–439. doi: 10.3102/00028312037002397

Leithwood, K. (1994). Leadership for school restructuring. Educ. Adm. Q. 30, 
498–518. doi: 10.1177/0013161X94030004006

Leithwood, K. (2010). Characteristics of school districts that are exceptionally 
effective in closing the achievement gap. Leadersh. Policy Sch. 3, 245–291. 
doi: 10.1080/15700761003731500

Leithwood, K. (2012). The Ontario leadership framework 2012 with a discussion 
of the research foundations. Institute for Educational Leadership and the 
Ontario Ministry of Education, Toronto.

Leithwood, K. (2017). The Ontario Leadership Framework: Successful School 
Leadership Practices and Personal Leadership Resources. New York, NY: 
Springer International Publishing.

Leithwood, K., Harris, A., and Hopkins, D. (2008). Seven strong claims about 
successful school leadership. Sch. Leadersh. Manag. 1, 27–42. doi: 
10.1080/13632430701800060

Leithwood, K., Harris, A., and Hopkins, D. (2020). Seven strong claims about 
successful school leadership revisited. Sch. Leadersh. Manag. 1, 5–22. doi: 
10.1080/13632434.2019.1596077

Leithwood, K., Jantz, D., and Steinbach, R. (1999). Changing leadership for 
changing times. 13, 301–302. doi: 10.1108/ijem.1999.13.6.301.4

Leithwood, K., and Jantzi, D. (2000). The effects of transformational leadership 
on organizational conditions and student engagement with school. J. Educ. 
Adm. 38, 112–129. doi: 10.1108/09578230010320064

Leithwood, K., and Jantzi, D. (2006). Transformational school leadership 
for large-scale reform: effects on students, teachers, and their classroom 
practices. Sch. Eff. Sch. Improv. 17, 201–227. doi: 10.1080/09243450 
600565829

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.1177/002246699202500404
https://doi.org/10.1080/13540602.2018.1425678
https://doi.org/10.1080/13632434.2014.928680
https://doi.org/10.1080/09243453.2017.1302968
https://doi.org/10.1177/0013161x10377345
https://doi.org/10.1080/13603124.2019.1708470
https://doi.org/10.1080/13603124.2019.1708470
https://doi.org/10.1080/13632434.2011.614945
https://doi.org/10.1177/0013161X15616863
https://doi.org/10.1177/0013161X15616863
https://doi.org/10.1080/09243450600853415
https://doi.org/10.1177/0042085906292512
https://doi.org/10.1631/jzus.B1000278
https://doi.org/10.3102/00346543063004489
https://doi.org/10.2307/1164171
https://doi.org/10.1177/0013161X87023002005
https://doi.org/10.1016/j.econedurev.2005.01.008
https://doi.org/10.1016/S0022-4405(99)00027-8
https://doi.org/10.2307/20439646
https://doi.org/10.1080/13670050108667718
https://doi.org/10.3102/0013189X13510020
https://doi.org/10.1080/0924345980090203
https://doi.org/10.1177/1741143217700283
https://doi.org/10.1111/bjet.12107
https://doi.org/10.1109/IV.2006.13
https://doi.org/10.1111/jedm.12050
https://doi.org/10.3102/0002831209340042
https://doi.org/10.1086/656299
https://doi.org/10.1111/j.1559-1816.2012.00917.x
https://doi.org/10.1007/s12564-013-9308-3
https://doi.org/10.1007/s12564-013-9308-3
https://doi.org/10.3102/00028312038003499
https://doi.org/10.1111/j.1559-1816.2005.tb02214.x
https://doi.org/10.1016/0923-0467(95)03064-6
https://doi.org/10.3102/00028312037002397
https://doi.org/10.1177/0013161X94030004006
https://doi.org/10.1080/15700761003731500
https://doi.org/10.1080/13632430701800060
https://doi.org/10.1080/13632434.2019.1596077
https://doi.org/10.1108/ijem.1999.13.6.301.4
https://doi.org/10.1108/09578230010320064
https://doi.org/10.1080/09243450600565829
https://doi.org/10.1080/09243450600565829


Li et al. School Leadership and Student Achievement

Frontiers in Psychology | www.frontiersin.org 10 May 2022 | Volume 13 | Article 894688

Leithwood, K., Louis, K. S., Anderson, S., and Wahlstrom, K. (2010a). How 
leadership influences student learning. Review of research. Int. E. Educ. 
45–50. doi: 10.1016/B978-0-08-044894-7.00439-5

Leithwood, K., and McCullough, C. (2016). Leading high-performing school 
districts. Education Canada, April, Available at: www.edcan.ca/articles/leading-
high-performing-school-districts/

Leithwood, K., Patten, S., and Jantzi, D. (2010b). Testing a conception of how 
school leadership influences student learning. Educ. Adm. Q. 5, 671–706. 
doi: 10.1177/0013161X10377347

Leithwood, K., and Sun, J. (2012). The nature and effects of transformational 
school leadership: a meta-analytic review of unpublished research. Educ. 
Adm. Q. 48, 387–423. doi: 10.1177/0013161X11436268

Leithwood, K., Sun, J. P., and McCullough, C. (2019a). How school districts influence 
student achievement. J. Educ. Adm. 57, 519–539. doi: 10.1108/JEA-09-2018-0175

Leithwood, K., Sun, J., and Schumacker, R. (2019b). How school leadership 
influences student learning: a test of “the four paths model”. Educ. Adm. 
Q. 56, 570–599. doi: 10.1177/0013161X19878772

Li, D. (2016). The research of inter-institution exchange teachers on excellent 
school under the perspective of organizational commitment theory. master’s 
thesis. Central China Normal University.

Liu, S., and Hallinger, P. (2018). Principal instructional leadership, teacher 
self-efficacy, and teacher professional learning in China: testing a mediated-
effects model. Educ. Adm. Q. 4, 501–528. doi: 10.1177/0013161X18769048

Liu, S., and Hallinger, P. (2020). Unpacking the effects of culture on 
school leadership and teacher learning in China. Educ. Manag. Adm. 
Leadersh. 49:174114321989604. doi: 10.1177/1741143219896042

Liu, S., Hallinger, P., and Feng, D. (2016). Supporting the professional learning 
of teachers in China: does school leadership make a difference? Teach. 
Teach. Educ. 59, 79–91. doi: 10.1016/j.tate.2016.05.023

Lomos, C., Hofman, R., and Bosker, R. (2011). Professional communities and 
student achievement—a meta-analysis. Sch. Eff. Sch. Improv. 2, 121–148. 
doi: 10.1080/09243453.2010.550467

Marzano, R. J., Waters, T., and McNulty, B. A. (2005). School Leadership That 
Works: From Research to Results. Association for Supervision and Curriculum 
Development. Alexandria, VA.

Menzies, T. V. (1995). Teacher commitment in colleges of applied arts and 
technology: Sources, objects, practices and influences. doctoral dissertation. 
OISE/University of Toronto.

Meyer, J. P., Stanley, D. J., Herscovitch, L., and Topolnytsky, L. (2002). Affective, 
continuance, and normative commitment to the organization: a meta-analysis 
of antecedents, correlates, and consequences. J. Vocat. Behav. 1, 20–52. doi: 
10.1006/jvbe.2001.1842

Mou, Y. X. (2006). The construction of cooperative culture of teaching and 
research group and teachers’ professional development. Curr. Teach. Mater. 
Meth. 9, 83–86.

Nir, A. E. (2002). School-based management and its effect on teacher commitment. 
Int. J. Leadersh. Educ. 4, 323–341. doi: 10.1080/13603120210134616

Olson, A. (2019). Building a collaborative culture in a middle school: A case 
study. doctoral dissertation. University of South Florida.

Pan, H.-L. W., and Chen, W.-Y. (2020). How school leadership facilitate teacher 
learning through teacher leadership: determining the critical path. Educ. 
Manag. Adm. Leadersh. 5, 1–17. doi: 10.1177/1741143220913553

Piyaman, P., Hallinger, P., and Viseshsiri, P. (2017). Addressing the achievement 
gap: exploring principal leadership and teacher professional learning in urban 
and rural primary schools in Thailand. J. Educ. Adm. 6, 717–734. doi: 
10.1108/JEA-12-2016-0142

Porter, L. W., Steers, R. M., Mowday, R. T., and Boulian, P. V. (1974). Organizational 
commitment, job satisfaction, and turnover among psychiatric technicians. 
J. Appl. Psychol. 5, 603–609. doi: 10.1037/h0037335

Pranita, F. M. (2018). Influence of motivation and organizational commitment 
on work satisfaction and employee performance. Proc. ICECRS 2, 24–31. 
doi: 10.21070/picecrs.v1i2.1431

Reames, E. H., and Spencer, W. A. (1998). Teacher efficacy and commitment: 
relationships to middle school culture. In Proceedings of the Annual Meeting 
of the American Educational Research Association, San Diego, CA, USA. 
ERIC Document Reproduction Service No. ED419793.

Robinson, V. M., Lloyd, C. A., and Rowe, K. J. (2008). The impact of leadership 
on student outcomes: an analysis of the differential effects of leadership 
types. Educ. Adm. Q. 5, 635–674. doi: 10.1177/0013161X08321509

Ross, J. A., and Gray, P. (2006). Transformational leadership and teacher commitment 
to organizational values: the mediating effects of collective teacher efficacy. 
Sch. Eff. Sch. Improv. 2, 179–199. doi: 10.1080/09243450600565795

Schmidt, K. H. (2007). Organizational commitment: a further moderator in 
the relationship between work stress and strain? Int. J. Stress. Manag. 1, 
26–40. doi: 10.1037/1072-5245.14.1.26

Sebastian, J., and Allensworth, E. (2012). The influence of school leadership 
on classroom instruction and student learning: a study of mediated pathways 
to learning. Educ. Adm. Q. 4, 626–663. doi: 10.1177/0013161X11436273

Sellar, S., and Lingard, B. (2013). Looking east: Shanghai, PISA 2009 and the 
reconstitution of reference societies in the global education policy field. 
Comp. Educ. 4, 464–485. doi: 10.1080/03050068.2013.770943

Sergiovanni, T. (2001). Leadership: What’s in it for Schools? London: Routledge  
Falmer.

Shatzer, R. H., Caldarella, P., Hallam, P. R., and Brown, B. L. (2013). Comparing 
the effects of instructional and transformational leadership on student 
achievement: implications for practice. Educ. Manag. Adm. Leadersh. 4, 
445–459. doi: 10.1177/1741143213502192

Song, A. H., and Cai, Y. H. (2005). Teacher organizational commitment construct: 
confirmatory factor analysis. Psychol. Dev. Educ. 2, 48–51. doi: 10.3969/j.
issn.1001-4918.2005.02.009

Stein, B. B., and Burger, C. A. (1999). A community for learning. Teach. Libr. 
27, 32–35.

Strahan, D., Smith, T. W., McElrath, M., and Toole, C. M. (2001). Profiles in 
caring: teachers who create learning communities in their classrooms. Middle 
Sch. J. 33, 41–47. doi: 10.1080/00940771.2001.11495576

Suhardi, E., Juhriyah, A., and Hardhienata, S. (2019). “Increasing teacher’s 
commitment to organizations through the development of organizational 
culture and situational leadership.” in Proceedings of the 3rd Asian Education 
Symposium (AES 2018). January 01, 2019. eds. A. Permanasari, I. Hamidah,  
R. Hurriyati, A. G. Abdullah, S. Aisyah, V. Andriany, et  al.

Sun, J. P. (2004). Understanding the impact of perceived leadership styles on 
teacher commitment. Int. Stu. Educ. Admi, 32, 18–32.

Sun, J., and Leithwood, K. (2015). Direction-setting school leadership practices: 
a meta-analytical review of evidence about their influence. Sch. Eff. Sch. 
Improv. 4, 499–523. doi: 10.1080/09243453.2015.1005106

Vanblaere, B., and Devos, G. (2016). Relating school leadership to perceived 
professional learning community characteristics: a multilevel analysis. Teach. 
Teach. Educ. 57, 26–38. doi: 10.1016/j.tate.2016.03.003

Wang, J. Y., and Zhao, Z. C. (2010). A study on primary and middle school 
teachers’ organizational commitment in western regions. J. Educ. Stu. 5, 98–108. 

Witziers, B., Bosker, R. J., and Krüger, M. L. (2003). Educational leadership 
and student achievement: the elusive search for an association. Educ. Adm. 
Q. 3, 398–425. doi: 10.1177/0013161X03253411

Wu, H., Gao, X., and Shen, J. (2019). School leadership effects on student achievement: 
a multilevel analysis using programme for international student assessment 
2015 data. Educ. Stud. 46, 316–336. doi: 10.1080/03055698.2019.1584853

Yang, G., Badri, M., Al Rashedi, A., and Almazroui, K. (2019). Predicting 
teacher commitment as a multi-foci construct in a multi-cultural context: 
the effects of individual, school, and district-level factors. Teach. Teach. 
Theor. Pract. 3, 301–319. doi: 10.1080/13540602.2019.1588722

Zhang, S. (2007). Principal leadership: background, content and practice. J. Chin. 
Soc. Educ. 9, 46–51.

Zhang, L. (2013). On the leadership of principals in primary and secondary 
schools from the perspective of specialization. J. Chin. Soc. Educ. 6, 53–56. 

Zhou, H., and Long, L. R. (2004). Statistical remedies for common method 
biases. Adv. Psychol. Sci. 6, 942–950. doi: 10.3969/j.issn.1671-3710.2004.06.018

Zhu, H. X., Li, L., and Li, H. (2020). How school leadership influences Chinese 
students’ reading literacy: a test of the rational, emotions, and organizational 
paths in rural schools. Child Youth Serv. Rev. 119:105534. doi: 10.1016/j.
childyouth.2020.105534

Conflict of Interest: The authors declare that the research was conducted in 
the absence of any commercial or financial relationships that could be  construed 
as a potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the 
authors and do not necessarily represent those of their affiliated organizations, 
or those of the publisher, the editors and the reviewers. Any product that may 

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.1016/B978-0-08-044894-7.00439-5
http://www.edcan.ca/articles/leading-high-performing-school-districts/
http://www.edcan.ca/articles/leading-high-performing-school-districts/
https://doi.org/10.1177/0013161X10377347
https://doi.org/10.1177/0013161X11436268
https://doi.org/10.1108/JEA-09-2018-0175
https://doi.org/10.1177/0013161X19878772
https://doi.org/10.1177/0013161X18769048
https://doi.org/10.1177/1741143219896042
https://doi.org/10.1016/j.tate.2016.05.023
https://doi.org/10.1080/09243453.2010.550467
https://doi.org/10.1006/jvbe.2001.1842
https://doi.org/10.1080/13603120210134616
https://doi.org/10.1177/1741143220913553
https://doi.org/10.1108/JEA-12-2016-0142
https://doi.org/10.1037/h0037335
https://doi.org/10.21070/picecrs.v1i2.1431
https://doi.org/10.1177/0013161X08321509
https://doi.org/10.1080/09243450600565795
https://doi.org/10.1037/1072-5245.14.1.26
https://doi.org/10.1177/0013161X11436273
https://doi.org/10.1080/03050068.2013.770943
https://doi.org/10.1177/1741143213502192
https://doi.org/10.3969/j.issn.1001-4918.2005.02.009
https://doi.org/10.3969/j.issn.1001-4918.2005.02.009
https://doi.org/10.1080/00940771.2001.11495576
https://doi.org/10.1080/09243453.2015.1005106
https://doi.org/10.1016/j.tate.2016.03.003
https://doi.org/10.1177/0013161X03253411
https://doi.org/10.1080/03055698.2019.1584853
https://doi.org/10.1080/13540602.2019.1588722
https://doi.org/10.3969/j.issn.1671-3710.2004.06.018
https://doi.org/10.1016/j.childyouth.2020.105534
https://doi.org/10.1016/j.childyouth.2020.105534


Li et al. School Leadership and Student Achievement

Frontiers in Psychology | www.frontiersin.org 11 May 2022 | Volume 13 | Article 894688

be evaluated in this article, or claim that may be made by its manufacturer, is 
not guaranteed or endorsed by the publisher.

Copyright © 2022 Li, Zhu and Li. This is an open-access article distributed 
under the terms of the Creative Commons Attribution License (CC BY). The 

use, distribution or reproduction in other forums is permitted, provided the 
original author(s) and the copyright owner(s) are credited and that the original 
publication in this journal is cited, in accordance with accepted academic practice. 
No use, distribution or reproduction is permitted which does not comply with 
these terms.

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
http://creativecommons.org/licenses/by/4.0/

	School Leadership Enhances Secondary Students’ Achievement in Rural China Through Teacher Commitment and Collaborative Culture
	Introduction
	School Leadership and Student Achievement
	Teacher Commitment
	Collaborative Culture
	The Theoretical Framework of This Study

	Materials and Methods
	Participants
	Measures
	Student Achievement
	School Leadership
	Teacher Commitment
	Collaborative Culture
	Control Variable
	Data Analysis Plan

	Results
	Preliminary Analyses
	Moderated Mediation Analyses
	Testing the Direct Effect of SL on SA
	Testing the Mediated Effect of TC
	Testing the Moderated Effects of CC

	Discussion
	The Moderated Mediation Model of SL, TC, CC, and SA
	The Implications for Teacher Education

	Limitations and Conclusion
	Data Availability Statement
	Ethics Statement
	Author Contributions
	Funding

	References

