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As a popular Web 2.0 technology, wikis have gained momentum in educational 

contexts. To give further empirical support to the use of wikis in foreign 

language education, this research probed the usefulness of a wiki-based 

writing instruction on the writing skill and self-efficacy of Chinese English-

as-a-foreign language (EFL) learners. For this purpose, 53 EFL students in a 

foreign language school in China were selected as the participants. The two 

classes were assigned to an experimental group (N = 25) and a control group 

(N = 28). Over a period of 3 months, the experimental group was instructed 

based on wiki-based writing instruction while the control group was taught 

traditionally. The data were collected by administering IELTS writing tasks and 

a writing self-efficacy scale employed for pre- and post-tests. The results of 

data analysis indicated that both classes substantially enhanced their writing 

skill and writing self-efficacy. Nevertheless, the experimental group performed 

better than the control group in terms of both dependent variables, leading 

the researchers to conclude that the wiki-based writing instruction was 

significantly effective in boosting writing skill and self-efficacy of Chinese EFL 

learners. These outcomes can offer some worthwhile implications for EFL 

instructors.
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1. Introduction

Over the past few decades, there has been a widespread integration of internet and 
digital forms of communication in education and online application tools have become an 
integral part of teaching and learning (Santos et al., 2019; Huong and Hung, 2021; Liu et al., 
2022). In the meantime, numerous Web 2.0 applications have been created which enable 
learners to generate, recreate, and access information more easily and effectively over the 
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recent years. In the realm of second language (L2) education, Web 
2.0 technological devices can allow learners to interact through L2 
exposure and production, promote their attitudes as well as 
motivation, and use language to co-construct various L2 tasks 
(Krishnan et al., 2021; Rahimi and Fathi, 2022; Teo et al., 2022), 
particularly writing (Dizon, 2016; Kazazoglu and Bilir, 2021; Hung 
and Nguyen, 2022). As an example, Computer-Mediated 
Communication (CMC), namely emails, online discussion 
forums, and chats rooms may contribute to L2 learners’ 
meaningful engagement and communication, which in turn, 
might bring about fruitful language learning and teaching (Lin, 
2015). In addition to these tools, more recent applications of the 
internet, such as blogs and wikis have gained momentum in the 
English-as-a-foreign language (EFL) contexts (Alharbi, 2015; 
Reinhardt, 2019), specifically for writing (Zhang et al., 2022).

Consistent with these developments and changes, various 
researchers have highlighted the significance of blogs or wikis for 
writing classes and have suggested wikis as a significant tool for 
collaborative work in the realm of education in general (Chu et al., 
2019) and EFL context in particular (Su et al., 2019; Hosseini et al., 
2021). Consequently, the adoption of wiki-based writing is coming 
to the fore in the context of L2 learning (Lai et al., 2016; Hosseini 
et  al., 2020). Recognized as a Web 2.0 technology, wiki is a 
medium for collaborative writing which helps users to 
asynchronously compose a text online (Hsu, 2019; Khezrlou, 
2022; Van Duong and Aslan, 2022). As Leuf and Cunningham 
(2001) maintained, wiki is a “freely expandable collection of 
interlinked web pages, a hypertext system for storing and 
modifying information – a database, where each page is easily 
edited by any user with a forms-capable Web browser client” 
(p.  14). Additionally, Wikis can also be  utilized for writing 
assignments, specifically in blended or distance learning 
environments in different educational settings (Hudson, 2018). 
With the use of wikis, learners would be able to perform out-of-
class collaborative writing tasks by reviewing and revising a text at 
any preferred time and place (Zou et  al., 2016). Given the 
significance of wiki-based writing settings in L2 learning process 
(Su et  al., 2019), it is of high importance to investigate this 
technology and its consequences in language learning and 
teaching. For instance, wiki-based writing contexts can 
significantly contribute to learners’ outcomes, such as boosting 
their L2 writing self-confidence (Rahimi and Fathi, 2021), writing 
proficiency (Li et al., 2014), and collaboration (Li and Zhu, 2017). 
However, despite the ample empirical evidence in other fields of 
study (e.g., Wichmann and Rummel, 2013; Lai et  al., 2016; 
Stoddart et al., 2016; Pimlott and Tikasingh, 2021), there still exist 
a paucity regarding the investigation of wiki-based writing in the 
realm of Second Language Learning (SLA).

Due to the significance of dynamicity and context-specific 
nature of L2 learning, individual differences as well as the 
contextual factors have received more research attention by L2 
scholars (Hiver and Al-Hoorie, 2016; Larsen-Freeman, 2016). As 
writing is a demanding productive skill which needs simultaneous 
processing of linguistic and affective factors, the role of individual 

differences becomes more boldfaced in this skill (Kellogg, 1996). 
According to Han and Hiver (2018), “psychosocial factors, such 
as learners’ writing specific emotions, self-efficacy and self-
regulation, can regulate attention and cognitive engagement, and 
determine the level of effort learners will invest in the writing 
process” (p. 44). Consequently, given the critical role of individual 
and psychological factors in shaping learners’ writing (Han and 
Hiver, 2018), it seems warranted to investigate the potential effects 
of wiki-based instruction on L2 writing psychological constructs. 
Overall, in spite of the fact that a number of researchers have 
examined the effect of wikis on writing development (Li et al., 
2014; Stoddart et al., 2016; Hsu, 2019; Rahimi and Fathi, 2021), 
this research area is still under-explored in EFL settings. More 
precisely, how wiki collaboration contributes to writing 
development is not very clear (Storch, 2011). Hence, in order to 
continue to pursue this line of inquiry to further inform our 
understanding of the nature and consequences of wiki-based 
writing instruction and to fill the identified lacuna, the current 
research examines the impact of wiki-based writing instruction 
on writing skills and writing self-efficacy of learners in the Chinese 
EFL context. As such, the two following research questions were 
formulated for the purpose of this study:

 (1) Does wiki-based writing instruction have any significant 
effect on the writing skills of Chinese EFL learners?

 (2) Does wiki-based writing instruction have any significant 
effect on the writing self-efficacy of Chinese EFL  
learners?

2. Literature review

2.1. Wiki-based writing

With the advent of Web 2.0 technologies, educational 
requirements have changed as well, specifically regarding writing 
process. Extending this into the realm of L2, computer-assisted 
language learning (CALL) and CMC have become critical tools by 
which technology can be implemented for the purpose of English 
writing (Xu and Yu, 2018; Hung et al., 2022). Among the various 
interactive technologies, wikis are innovative Web 2.0 tools which 
have been broadly adopted by EFL teachers in order to enhance 
the writing of their learners (Aydın and Yıldız, 2014; Alghasab 
et al., 2019). As a CMC open source (Chao and Lo, 2011), wiki is 
a platform by which users can purposely create and edit the 
content of web pages (Mak and Coniam, 2008). Wikis are 
distinguishable from traditional course systems in terms of their 
features such as open editing and social media tools, therefore, 
they are likely to improve and promote online collaboration of 
learners (Leung and Chu, 2009). According to Wang et al. (2011), 
wiki pertains to “active participation, connectivity, collaboration, 
and the sharing of knowledge and ideas among users” (p. 216). 
Despite the fact that it was mainly evolved for the purpose of 
documenting software patterns (Decker et  al., 2007), wiki is 
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currently being utilized in deferent educational settings to 
promote writing skills (Wichmann and Rummel, 2013; Pimlott 
and Tikasingh, 2021). Writing via wikis has recently become a 
focus of particular attention in various fields of study (i.e., EFL) 
and is now a significant part of many learner programs (Alharbi, 
2020). As Wichmann and Rummel (2013) argued in their study, 
many learners are able to simultaneously collaborate as co-authors 
by remotely creating and editing the wiki-page in wiki-based 
writing process. Given the significance of cooperative learning in 
the context of L2 (Hung, 2019), Wiki platforms permits learners 
to write, edit and share the content collaboratively, and provides 
an environment for L2 teachers where they can examine and 
derive revision patterns from learners’ writing and set their 
writing strategies and instructions based on learners’ needs (Chin 
et al., 2015). Regarding Wikis’ user-friendly and learner-centered 
features, L2 teachers are provided with various opportunities to 
teach writing with process-oriented approaches (Ng and Lai, 
2012). Wiki software has been commonly viewed as the most 
appropriate Web 2.0 tool to both promote online collaborative 
writing and pave the way for monitoring the co-authoring process 
by researchers (Wang, 2015; Jiang and Eslami, 2021; Teng, 2021; 
Cheung, 2022). According to Li (2011), wiki consists of three 
modules that are significantly conducive to collaborative writing: 
Edit allowing learners to write and revise writing texts on wiki 
pages, History showing all the changes made on the page, i.e., a 
specific color or deleted and inserted texts, Discussion providing 
the opportunity by which learners can negotiate writing tasks and 
meanings through asynchronous communication.

There exists a body of literature examining learners’ wiki 
writing process. For instance, in his study, Zorko (2007) concluded 
that wiki platforms can facilitate teacher-teacher and student-
teacher collaboration, promote learners’ motivation, and develop 
learner autonomy. In another study in Spain, Vurdien (2020) 
explored how learners used wikis and smartphones to improve 
their writing skills. Collecting data from a sample of 21 EFL 
learners, the results indicated that the EFL learners held positive 
attitudes toward wiki writing and that wiki’s collaborative writing 
promoted the sharing of meaning and knowledge among 
participants. Gharehbagh et al. (2019) investigated the influences 
of written corrective feedback using wikis among 14 
non-Malaysian ESL students in Kuala Lumpur. Utilizing the 
sample t-test, their results reported a major improvement 
regarding learners’ language factors such as content, language use, 
organization, and vocabulary. Additionally, it was indicated that 
wiki-based writing significantly motivated L2 learners in terms of 
learning English. Liou and Lee (2011) compared learners’ 
collaboratively and individually produced texts in wiki platform. 
To this end, 18 EFL students took part in this study. Their findings 
suggested that wiki-based collaborative writing can provide an 
environment in which learners are able to learn from each other. 
The results also revealed that EFL learners believed that 
collaborative activities can improve their writing performance. In 
another study in the United  States, Elabdali (2016) examined 
the wiki-based collaborative writing in an L2 classroom. 

Gathering data from a number of 9 ESL learners, the authors 
reported that learners held the belief that creative writing tasks, 
particularly wikis contributed to their sense of agency and 
authenticity. Similarly, Hosseini et al. (2021) carried out a study 
on 72 EFL learners from a language institute in order to first, 
investigate the impact of wikis as a collaborative tool on learners’ 
writing fluency and second, to investigate their perceptions of 
using wikis. Administering a post-task attitude questionnaire 
entailing and four open-ended questions to the participants, the 
findings suggested that wiki tools significantly improved their 
writing fluency. Also, it was found that EFL students held positive 
attitudes toward the integration of wikis.

A review of the existing literature indicates that although the 
wiki-based writing has attracted much attention in various 
contexts like EFL (e.g., Chu et al., 2019; Ma, 2020; Vurdien, 2020; 
Rahimi and Fathi, 2021; Khezrlou, 2022), empirical evidence on 
its effects and consequences on L2 psychological factors and 
writing literacy is still fairly limited. Hence, as an attempt to bridge 
the identified gap in the literature, the present study sought to 
investigate the contributions of wiki-based writing instruction to 
EFL learners’ psychological and writing resources such as writing 
competency and self-efficacy. In another words, we investigated 
the effect of learners’ wiki-based writing instruction on their 
writing skills and writing self-efficacy in the EFL context.

2.2. Self-efficacy

As Bandura (1986) noted, self-efficacy is commonly viewed as 
one’s belief or judgment regarding his/her own capabilities in 
order to perform a particular task or action. The higher an 
individual’s level of self-efficacy, the more that individual is 
confident that he/she is able to complete a particular action at a 
specific level. Self-efficacy is rooted in Bandura’s (1977) social 
cognitive theory and Rotter’s (1966) locus of control theory, and 
is a multidimensional and domain-specific construct (Sezgintürk 
and Sungur, 2020). It is argued that self-efficacy is the basis of 
individuals’ motivation, in fact, without a person’s judgment of his 
own ability to effectively complete a task; it is not easy to motivate 
people to undertake it (Sezgintürk and Sungur, 2020). Extending 
this into education, self-efficacy pertains to learners’ belief about 
their own capacities and capabilities to achieve a particular 
educational objective or outcome, (e.g., learners’ capabilities to do 
well on a test or get desired grades in school Olivier et al., 2019). 
Zimmerman (2000) maintained that learners’ self-efficacy can 
play a predictive role in affecting their motivation to learn, their 
performance, effort, persistence, and emotional reactions to 
setbacks during learning. Furthermore, Bandura (1989) noted that 
there is a strong and positive relationship between student’s self-
efficacy and the amount of effort they exert, which in turn, can 
lead to their higher academic achievements regardless of actual 
capability. In their study, Huang and Mayer (2019) concluded that 
learners’ self-efficacy exerted a strong influence on their 
achievement in an online course. In fact, it is apparent that 
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self-efficacy and students’ academic achievement and desired 
outcomes are positively and significantly correlated (Hayat et al., 
2020; Tus, 2020).

Since self-efficacy is context-dependent (Bandura, 1986), 
online self-efficacy can be viewed as a warranted and worthwhile 
construct which is concerned with learners’ beliefs in their 
competence in employing technology, online learning, and 
sustaining social interaction in online educational contexts (Tezer 
et  al., 2018; Uzunboylu et  al., 2020). As Stephen et  al. (2020) 
suggested, self-efficacy plays a pivotal role in the development of 
learners’ online persistence by which they are able to focus on 
their nontraditional, online needs, skills, and characteristics.

2.3. Writing self-efficacy

As mentioned earlier, self-efficacy is a domain-specific 
construct (Bandura, 2006), meaning that self-efficacy measures are 
in essence specific within one area of knowledge but not others. As 
Pajares and Valiante (2006) indicated, measures of self-efficacy 
must include “an understanding of both the domain under 
investigation and its different features, as well as of the types of 
capabilities the domain requires and the range of situations in 
which these capabilities might be applied” (p. 162). Therefore, as 
one can argue, this view highlights the value of framing writing 
self-efficacy in a way that can reflect learners’ confidence regarding 
effectively meeting their psychological, linguistic, and behavioral 
challenges during the writing process (Bruning et al., 2013; Yilmaz 
Soylu et al., 2017). First coined by Pajares (2003), writing self-
efficacy can effectively control a writer’s thoughts, feelings, and 
actions (Hetthong and Teo, 2013). As a context specific construct 
(Chea and Shumow, 2017), writing self-efficacy is referred to as 
learners’ beliefs about their abilities and capacities to effectively 
write a text (Schunk and Swartz, 1993; Woodrow, 2011; Sun et al., 
2021). As affected by both learners’ physiological and emotional 
reactions to an activity and their past experience and verbal 
feedback from peers (Bandura, 1986), writing self-efficacy can 
be conducive to learners’ desired writing performance (Golparvar 
and Khafi, 2021). As Bruning et al. (2013) suggested, writing self-
efficacy consists of three dimensions: Ideation, as the first step of 
the writing task, refers to learner’s capability to create ideas, 
Convention referring to learner’s capability to convey the created 
ideas via linguistics skills, and Self-regulation pertaining to 
learners’ self-management and control of their own thoughts, 
feelings, and actions and also to learners’ perception about their 
cognitive and linguistic capacities while writing a text. EFL 
learners’ confidence in English writing can not only reflect their 
attitudes toward writing but it also can indicate learners’ likelihood 
to master or avoid the writing process (Zhang and Guo, 2012). As 
Hetthong and Teo (2013) suggested in their study, if EFL learners 
are confident enough to complete a writing task, regardless of the 
fact that whether they are competent or not, they are more inclined 
to invest effort in coping with setbacks and difficulties while 
writing a text. Moreover, a growing number of studies have 

highlighted the fact that EFL students who believed in their 
abilities to use their capacities and regulate their actions while 
writing, in return were more likely to invest effort in the writing 
process and seize the writing opportunities (e.g., Kim et al., 2015). 
For instance, Sun and Wang (2020) carried out a study to 
investigate the association between writing self-efficacy and 
writing self-regulated learning strategies and writing proficiency of 
EFL learners. To do so, two different questionnaires were 
administered to a sample of 319 EFL students in the context of 
China. Employing confirmatory factor analysis, their results 
demonstrated that both writing self-efficacy and writing self-
regulated learning strategies positively and significantly predicted 
EFL learners’ writing proficiency. In another study in China, 
Woodrow (2011) explored the association between learners’ 
writing self-efficacy and writing performance. Collecting data 
from a sample of 738 EFL learners, the findings indicated that there 
was a strong and positive relationship between writing self-efficacy 
and writing performance of learners. In addition, it was revealed 
that writing self-efficacy negatively related with learners’ anxiety.

It is worth noting that few if any studies have focused solely 
on the relationship between writing self-efficacy and wiki-based 
instruction, however, writing self-efficacy is argued to be promoted 
by other online tools and platforms. For example, Alberth (2019) 
investigated the influence of a social media (i.e., Facebook) on 
learners’ writing performance and writing self-efficacy among 64 
EFL students. The results demonstrated that Facebook not only 
improved the EFL learners’ writing performance but also 
promoted their writing self-efficacy. In a study, Rahimi and Fathi 
(2021) conducted a sequential explanatory mixed-methods study 
to examine the influence of wiki-mediated collaborative writing 
on EFL learners’ writing performance, writing self-regulation, and 
writing self-efficacy. To this end, 67 Iranian EFL students took part 
in this study. The results of the quantitative data revealed that both 
wiki-mediated and non-wiki collaborative writing instructions 
promoted EFL learners’ writing performance, writing self-
regulation, and writing self-efficacy. Additionally, in terms of the 
qualitative data, it was indicated that writing mediations positively 
predicted EFL learners’ writing proficiency in the wiki platform. 
In the similar vein, Fathi et al. (2019) examined the impacts of a 
blog-mediated writing course on learners’ writing motivation, 
self-efficacy, and self-regulation. To this aim, the authors collected 
data from a sample of 46 Iranian EFL students. Employing an 
explanatory sequential design, their results indicated that Blog-
Mediated Writing Instruction significantly contributed to writing 
motivation and writing self-regulation of EFL learners. 
Nevertheless, it was found that the blog-mediated writing course 
decreased EFL students’ writing self-efficacy.

2.4. Wiki-based writing instruction and 
writing skills

A mounting number of studies have delved into the 
effectiveness of wiki-based writing on writing skills of learners 
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(e.g., Chao and Lo, 2011; Sun and Qiu, 2014; Hsu, 2019; Vurdien, 
2020; Rahimi and Fathi, 2021; Khezrlou, 2022). For instance, Li 
et al. (2014) examined the impacts of wiki-based collaborative 
writing on writing ability and writing perceptions of learners. 
Their findings demonstrated that wikis positively affected learners’ 
writing ability. In another study, Pae (2007) explored the 
association between wiki-based English writing classes and 
learners’ writing proficiency and anxiety among 15 EFL students. 
The findings revealed that the wiki-based instruction had a 
positive effect on learners’ writing proficiency but had insignificant 
impact on their writing anxiety. In Brazil, Franco (2008) probed 
the effect of wiki-based tools on learners’ writing skills. 
Administering a survey to sample of 18 EFL learners, the results 
reported a predictive role of wikis in developing learners’ writing 
skills. In another study, in Iran, Akbari and Erfani (2018) 
investigated the impacts of wikis on writing skill of EFL learners. 
The results of statistical analysis indicated that utilizing wikis was 
associated with higher levels of writing skills among participants. 
In the same vein, Kioumarsi et  al. (2018) investigated the 
influences of wikis and wiki-based process writing instruction on 
EFL learners’ writing abilities. To do so, 16 Iranian EFL students 
took part in this research. The findings indicated that wiki-based 
instruction significantly contributed to EFL learners’ writing skills 
and promoted their motivation and autonomy in writing.

The aforementioned literature highlights the critical role that 
wiki tools play in the process of learners’ writing skills. Although 
there is a growing body of literature that deals with wikis in the L2 
context, there has been a scarcity of research on its association 
with learners’ writing proficiency and skills in the context of 
EFL. In addition, no other study, so far, has attended 
simultaneously to the associations between wiki tools and EFL 
learners’ writing self-efficacy and writing skills. Hence, as an 
attempt to fill that void, the present study delves into the effects of 
wiki-based instruction on learners’ writing self-efficacy and 
writing skills in the context of EFL.

3. Materials and methods

3.1. Participants

This was a quasi-experimental study in which two intact groups 
(53 students in total) were employed as the participants. In total, 53 
Chinese EFL students took part in this study. These participants were 
students of two classes from a foreign language school in Zhejiang 
Province of China. Given the criteria of availability and willingness 
to participate, convenience sampling was used to select these EFL 
students who included male and female students. The two classes 
were assigned to an experimental group (N = 25) and a control group 
(N = 28). Participants’ age ranged from 18 to 23 (M = 22.36, SD = 3.27) 
and they reported that they had the experience of learning English 
from 7 to 15 years (M = 9.02, SD = 2.89). This language school was 
preparing EFL students to take IELTS and whose purpose was to 
elevate the language competencies of the students in the four skills. 

In this course, the students had enrolled in the writing skill course 
with duration of 3 months, 2 h per week. The two groups were taught 
by a trained IELTS teacher who was also familiar with wikis.

3.2. Instruments

3.2.1. English proficiency test
In order to investigate whether the EFL students were not 

substantially different in terms of global English proficiency, 
Oxford Placement Test (OPT) was administered to two groups. 
This test is considered as an appropriate test of proficiency which 
can gage English abilities of various students with differing levels 
(Allan, 2004). To compare the two groups in terms of English 
proficiency, their average scores were compared via performing 
an independent samples t-test. The result revealed that there no 
substantial difference existed between them, verifying their 
homogeneity before starting the intervention. The Cronbach’s 
alpha reliability of the test was 0.87 in this research.

3.2.2. Writing performance test
EFL learners’ writing skill was assessed using sample IELTS 

tasks selected from ‘Collins writing for IELTS’ (Williams, 2011). To 
this end, two sample tasks were administered as pre- and post-tests. 
The content validity of the two sample tasks was checked carefully 
by two domain experts specializing in L2 writing research in terms 
of content and suitability. In other words, the experts evaluated how 
well the tasks could measure the writing skill of the participants. As 
for scoring the written tasks, IELTS academic writing rubric 
(University of Cambridge ESOL Examinations, 2011) was used. 
The written tasks were rated by another writing expert who had the 
experience of using IELTS writing rubric. The inter-rater reliability 
coefficient as measured by Cohen’s Kappa turned out to be 0.84.

3.2.3. Writing self-efficacy scale
Participants’ self-efficacy in doing writing tasks was measured 

using a 9-item self-report scale developed by Han and Hiver 
(2018). This scale aims to assess the respondents’ perceived 
confidence in doing written English tasks particularly in terms of 
organization, content, grammar as well as format, vocabulary, and 
sentence structure. The domain experts were again consulted to 
judge the content validity of this scale by checking the items and 
they agreed that this self-report scale could be used for measuring 
writing self-efficacy of the participants. This scale was 
administered twice as pre- and post-test. The reliability coefficients 
of this scale, as estimated by Cronbach’s Alpha formula, were 0.82 
and 0.85 in the pre- and post-tests, respectively.

3.3. Operationalization of the 
independent variable

Wiki-based instruction was use for doing the EFL 
collaborative writing tasks in the experimental group. Initially, the 
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instructor gave the learners a general discussion on how to employ 
wiki for doing writing tasks collaboratively. He  explained the 
features of wiki including achieving, revising, and commenting in 
the forum. The participants of the experimental group were 
divided in groups of three or four individuals in order to construct 
their own wikis for doing writing tasks. These students were 
requested to do writing tasks together outside the class by giving 
feedback to each other on various aspects of writing in terms of 
language, content, and organization via wiki collaborative 
discussions. They were also asked to do a written task (e.g., to 
write about a topic) each session. There was a warm-up stage for 
each task prior to using wiki pages in order to activate the 
background knowledge of the participants. The instructor ensured 
that participants have sufficiently participated in group discussions 
and collaborative writing by monitoring wiki discussions and 
activities. In addition, tried to encourage the less active 
participants to become more actively involved in the wiki 
activities. The teacher also aided the students in providing more 
constructive and peer mediations on different aspects of writing.

On the contrary, the participants of the control group were 
requested to do similar writing tasks collaboratively but without 
the use of wikis or any other technology devices. In fact, all the 
procedures, content, and tasks of the two groups were the same 
except for the fact that the collaborative writing tasks were not 
wiki-mediated. These students were also required to give peer-
feedback to each other with regard to different aspects of writing 
organization, language use, and content. There was a schema 
activation phase like that of the experimental group in which the 
students were involved in brainstorming about the topic. Like the 
wiki group, the students of the control group were also divided in 
groups of three or four. The teacher also checked the group 
activities and peer mediations of the participants.

3.4. Data collection

In the first session of the course (week 1), the instructor 
provided the students with a general discussion of the purpose of 
the course. Then the pre-tests including the sample IELTS task 1 
and writing self-efficacy scale was administered to the students of 
both groups. At the end of the treatment which lasted for about 
13 weeks, the post-tests were given to the participants. More 
specifically, the last session (week 13) was devoted to students’ 
completing the writing self-efficacy scale and doing the sample 
IELTS task 2.

3.5. Data analysis

The data analysis was carried out using IBM SPSS program 
(version 23). To address the research questions of this research, 
both descriptive and inferential statistics were utilized. With 
regard to the descriptive statistics, mean, standard deviation, 
skewness, kurtosis, and reliability coefficients were calculated. 

Concerning the inferential statistics, one-way analysis of 
covariance (ANCOVA) was used for each research question. In 
each ANCOVA analysis, the pre-test scores were a covariate, the 
post-test scores were considered as the dependent variables, and 
the instruction type with two levels (i.e., wiki-based or 
conventional) was the independent variable.

4. Results

Before calculating the descriptive statistics and performing 
ANCOVAs, some pre-requisite assumptions were checked. With 
regard to checking the normality of the data, skewedness and 
kurtosis values were taken into account. More specifically, the 
ratios of skewedness and kurtosis statistics to the standard errors 
were referred to.

As seen in Table 1, the ratios lay within the range from −1.96 
to +1.96, confirming that the data were normally distributed. As 
required by ANCOVA analyzes, some other preliminary checks 
were made to ensure that the assumptions were all met and not 
violated. More particularly, the other assumptions of linearity, 
homogeneity of variances, homogeneity of regression slopes, and 
reliable estimation of the covariate were all investigated. These 
investigations revealed that none of the assumptions were violated, 
confirming that the ANCOVAs could be run.

As for the first research question which was concerned with 
exploring the impact of wiki-based writing course on EFL writing 
skill, as Table 2 displays, the writing mean score of the wiki group 
increased from 55.84 (SD = 8.99) to 88.92 (SD = 10.87) on the post-
test. In the same vein, the mean score of writing skill for the 
control group rose from 56.53 (SD = 9.42) to 66.67 (SD = 9.97) on 
the post-test. Nevertheless, after adjusting for the covariate 
(writing pre-test scores), a significant difference was observed 
between the groups in terms of writing skill, F (1, 50) = 59.51, 
(p < 0.001, partial eta squared = 0.54; see Table 3). This outcome 
shows that the students of the wiki group enhanced their writing 
skill substantially greater than the those in the control group, 
verifying that the use of wikis in the writing instruction 
substantially enhanced the writing skill of the participants.

Research question 2 was set to explore the effect of wiki-based 
instruction on the writing self-efficacy of Chinese EFL learners, 
As seen in Table 2, the descriptive statistics data illustrate that the 
mean score of the experimental group on the writing self-efficacy 
score was 20.46 (SD = 4.65) in the pre-test and this value was 

TABLE 1 Testing the normality of the data.

N Skewedness 
(Std. Error)

Kurtosis 
(Std. Error)

Writing 1 53 0.327 (0.293) −0.337 (0.622)

Writing 2 53 −0.304 (0.301) −1.21 (0.634)

Self-efficacy 1 53 −0.439 (0.303) −0.118 (0.627)

Self-efficacy 2 53 −0.412 (0.299) −0.375 (0.616)

https://doi.org/10.3389/fpsyg.2022.1069832
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org


Dai et al. 10.3389/fpsyg.2022.1069832

Frontiers in Psychology 07 frontiersin.org

raised to 30.38 (SD = 7.45) on the post-test. Likewise, the mean 
score of writing self-efficacy for the control group was raised from 
20.10 (SD = 4.28) on the pre-test to 22.80 (SD = 4.90) on the post-
test. After adjusting the covariate (i.e., self-efficacy scores), 
ANCOVA results (see Table 4) showed that a significant difference 
existed between the two groups in terms of writing self-efficacy, F 
(1, 50) = 23.11, (p < 0.001, partial eta squared = 0.31). This result 
highlighted the fact that the use of wikis in the writing instruction 
significantly contributed to improving the writing self-efficacy of 
Chinese EFL students.

5. Discussion

The current research aimed to investigate the effect of wiki-
based writing instruction on the writing skills and writing self-
efficacy of Chinese EFL learners. Regarding the purposes of the 
current research and the formulated research questions, the results 
of the ANCOVAs by comparing the two dependent variables (i.e., 
writing skills and writing self-efficacy) between two study groups 
on the posttest scores after controlling for the pretest scores 
yielded two notable findings.

First, the investigation of research question one revealed that 
the use of wiki-based writing improved writing performance of 
EFL learners. This result is in accordance with previous research 
on the usefulness of wikis in affecting learners’ writing skills (e.g., 
Li et  al., 2014; Akbari and Erfani, 2018; Khezrlou, 2022; Van 
Duong and Aslan, 2022). In addition, this finding supports Hsu’s 
(2019) study which demonstrated that wiki collaborative Pae 
writing positively improved learners’ writing performance. As one 
can argue, wiki-mediated collaborative writing can significantly 
promote writing skills of EFL learners. Following what Ma (2020) 
demonstrated in his study, learners using online wiki platforms 
are more likely to effectively peer correct and give feedback on the 
writing activities and contribute to their writing performance. 
Therefore, one possible explanation or this finding might be in 
light of the fact that due to the learner-centered feature of the wiki 
space, EFL learners might be provided with the opportunity to 
conveniently and collaboratively monitor and enhance their peers’ 
writing proficiency. These results are in agreement with the 
empirical research of Liou and Lee (2011) who reported that wiki-
based collaborative writing tasks can provide convenient 
environments in which students can learn from each other, which 
in turn, may lead to their enhanced writing. Furthermore, the 
findings can be justified in the light of the study of Zorko (2007) 
who points out that wiki-based instruction may contribute to 
learners’ autonomy as they can be in control of their own learning 
and construct their own knowledge independently, which 
eventually, might promote their writing skills.

Second, the results of the data analysis for examining the 
second research question indicated that the use of wiki-based 
writing improved writing self-efficacy of Chinese EFL learners. 
The outcomes of this study are in line with the study by Rahimi 
and Fathi (2021) who suggested that wikis can significantly 
enhance the writing self-efficacy of EFL learners. The results 
partially corroborate the ideas of Alberth (2019) who reported 
that online application tools had positive effects on facilitating 
learners’ writing self-efficacy. In addition, the findings are partially 
in line with those of Xu et al. (2011) who demonstrated that online 

TABLE 2 Descriptive statistics for pre- and post-tests scores.

Group N Mean Std. 
Deviation

Std. 
Error 
mean

Pre 

writing

Experimental 25 55.84 8.99 1.79

Control 28 56.53 9.42 1.78

Post 

writing

Experimental 25 88.92 10.87 2.17

Control 28 66.67 9.97 1.88

Pre 

efficacy

Experimental 25 20.46 4.65 0.93

Control 28 20.1 4.28 0.62

Post 

efficacy

Experimental 25 30.38 7.45 1.49

Control 28 22.8036 4.9 0.73

TABLE 3 The results of ANCOVA on writing skill.

Source Type III sum of 
squares

df Mean square F Sig. Partial eta 
squared

Covariate (pre-test) 74.987 1 74.987 0.689 0.41 0.014

Between-subjects 6470.38 1 6470.38 59.416 0 0.543

Within-subjects 5444.96 50 108.899

TABLE 4 The results of ANCOVA on writing self-efficacy.

Source Type III sum of 
squares

Df Mean square F Sig. Partial eta 
squared

Covariate (pre-test) 179.401 1 179.401 5.73 0.02 0.103

Between-subjects 723.829 1 723.829 23.119 0 0.316

Within-subjects 1565.409 50 31.308
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environments, in which learners have no limitations of time and 
space, may boost students’ writing self-efficacy. A possible 
explanation seems valid in this regard: since learners use wiki 
tools for their writing tasks, they can collaborate and share ideas 
with other learners using wikis and find solutions for problems or 
be resistance in the face of difficulties while writing a text, and 
since solving problems and being resistance when facing setbacks 
is correlated with higher self-efficacy (Garza et al., 2014); therefore, 
it can be conjectured that wiki tools can contribute to learners’ 
self-efficacy. Furthermore, following Bandura (1977), given the 
fact that students can write collaboratively in a comfortably and 
friendly online environment without any specific limitations 
which may promote their writing self-efficacy, we postulate that 
wiki-based instructions can increase learners’ positive attitudes 
and perceptions regarding their writing skills and performance. 
Another rationale behind this prediction might be  that while 
using wikis, learners can receive positive feedbacks from peers 
which in turn can enhance writing self-efficacy as feedbacks are 
positively associated with learners’ self-efficacy (Wang and Wu, 
2008). As such, EFL learners receiving positive feedback from 
other peers while writing can experience higher levels of writing 
self-efficacy (Rahimi and Fathi, 2021). However, this finding  
is partially in contrast with those of Fathi et  al. (2019) who  
noted that blog-mediated writing course decreased learners’ 
self-efficacy.

6. Conclusions and implications

To lend further support to the importance of online 
application tools and Web 2.0 in EFL contexts, this study sought 
to investigate the effect of wiki-based instruction on the writing 
skills and writing self-efficacy of Chinese EFL learners. As 
demonstrated by the results, the current study indicated that 
wiki was an effective Web 2.0 tool for promoting and improving 
writing skills and writing self-efficacy of the EFL learners. The 
current research was the first attempt to probe the simultaneous 
relationships among the constructs of wiki-based instruction, 
writing skills, and writing self-efficacy of EFL students. Given 
the fact that wiki tools have a significant role in affecting writing 
self-efficacy and writing performance, EFL teachers and 
methodologists should consider wiki-based instruction 
intervention programs in order to facilitate EFL learners’ 
integration of wiki tools. The outcomes of the study can also 
offer some implications to policy makers and EFL teacher 
educators so that they can create more appropriate conditions 
for EFL instructors to design an effective online wiki context for 
EFL learners. Training teachers to use wikis more effectively will 
help their students to carry out writing collaboratively 
and successfully.

In the same vein, further initiatives should be  taken to 
enhance EFL learners’ writing self-efficacy and writing abilities by 
paying particular attention to utilizing effective strategies and 
approaches to promote their beliefs of competence in writing tasks 

and their abilities to practically write texts. Despite the fact that 
the results generated valuable insights into the benefits of 
implementing wiki tools in EFL learning context, the findings 
complete just a small piece of a complex puzzle and therefore 
further research is needed to contribute to a better understanding 
and some ambiguity about the nature, features, dimensionality, 
and consequences of integration of Web 2.0 tools, specifically 
wikis in the realm of EFL learning and teaching. In addition, it is 
apparent that self-efficacy plays an integral role in L2 learning 
(Goetze and Driver, 2022), since it can significantly contribute to 
different skills of EFL students, particularly their writing (Bai and 
Guo, 2018). Hence, L2 officials and policy makers should make an 
attempt to bolster the self-efficacy of EFL learners in classrooms 
for a fruitful English learning.

Concerning the limitations of this research, it is worth noting 
that we utilized just a quantitative research method. Therefore, 
next researchers are invited to triangulate their findings with 
adding qualitative or mixed-methods research designs to shed 
more light on the utility of wikis in EFL writing courses. Also, the 
external validity of the results will be  enhanced if the future 
researchers replicate studies by recruiting larger samples of 
participants with various proficiency levels in EFL contexts other 
than China. Given the potential effectiveness of wikis, future 
researchers are encouraged to explore the effects of wikis on other 
EFL skills and components.

Data availability statement

The original contributions presented in the study are included 
in the article/supplementary material, further inquiries can 
be directed to the corresponding author.

Ethics statement

The studies involving human participants were reviewed and 
approved by Wenzhou Medical University Academic Ethics 
Committee. The patients/participants provided their written 
informed consent to participate in this study.

Author contributions

All authors listed have made a substantial, direct, and 
intellectual contribution to the work and approved it 
for publication.

Conflict of interest

The authors declare that the research was conducted in the 
absence of any commercial or financial relationships that could 
be construed as a potential conflict of interest.

https://doi.org/10.3389/fpsyg.2022.1069832
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org


Dai et al. 10.3389/fpsyg.2022.1069832

Frontiers in Psychology 09 frontiersin.org

Publisher’s note

All claims expressed in this article are solely those of the 
authors and do not necessarily represent those of their affiliated 

organizations, or those of the publisher, the editors and the 
reviewers. Any product that may be evaluated in this article, or 
claim that may be made by its manufacturer, is not guaranteed or 
endorsed by the publisher.

References
Akbari, F., and Erfani, S. S. (2018). The effect of wiki and E-portfolio on writing 

skill of Iranian intermediate EFL learners. Int. J. Appl. Linguist. Engl. Lit. 7, 170–180. 
doi: 10.7575/aiac.ijalel.v.7n.3p.170

Alberth,  (2019). Use of Facebook, students’ intrinsic motivation to study writing, 
writing self-efficacy and writing performance. Technol. Pedagog. Educ. 28, 21–36. 
doi: 10.1080/1475939X.2018.1552892

Alghasab, M., Hardman, J., and Handley, Z. (2019). Teacher-student interaction 
on wikis: fostering collaborative learning and writing. Learn. Cult. Soc. Interact. 21, 
10–20. doi: 10.1016/j.lcsi.2018.12.002

Alharbi, M. (2015). Effects of blackboard's discussion boards, blogs and wikis on 
effective integration and development of literacy skills in EFL students. Engl. Lang. 
Teach. 8, 111–132. doi: 10.5539/elt.v8n6p111

Alharbi, A. S. (2020). Wikis in language learning: merits and limitations. J. Engl. 
Lang. Teach. Appl. Linguist. 2, 79–88. doi: 10.32996/jeltal.2020.2.4.9

Allan, D. (2004). Oxford Placement Test 1. Oxford: OUP.

Aydın, Z., and Yıldız, S. (2014). Using wikis to promote collaborative EFL writing. 
Lang. Learn. Technol. 18, 160–180.

Bai, B., and Guo, W. (2018). Influences of self-regulated learning strategy use on 
self-efficacy in primary school students’ English writing in Hong Kong. Read. Writ. 
Q. 34, 523–536. doi: 10.1080/10573569.2018.1499058

Bandura, A. (1977). Self-efficacy: toward a unifying theory of behavioral change. 
Psychol. Rev. 84, 191–215. doi: 10.1037/0033-295X.84.2.191

Bandura, A. (1986). Social Foundations of Thought and Action. Englewood 
Cliffs, NJ, Prentice Hall.

Bandura, A. (1989). Perceived self-efficacy in exercise of personal agency. 
Psychologist 10, 411–424. doi: 10.1080/10413209008406426

Bandura, A. (2006). “Guide for constructing self-efficacy scales,” in Self-Efficacy 
Beliefs of Adolescents. Vol. 5. eds. F. Pajares and T. Urdan. (Greenwich: Age 
Information Publishing), 307–337.

Bruning, R., Dempsey, M., Kauffman, D. F., McKim, C., and Zumbrunn, S. (2013). 
Examining dimensions of self-efficacy for writing. J. Educ. Psychol. 105, 25–38. doi: 
10.1037/a0029692

Chao, Y. C. J., and Lo, H. C. (2011). Students’ perceptions of wiki-based 
collaborative writing for learners of English as a foreign language. Interact. Learn. 
Environ. 19, 395–411. doi: 10.1080/10494820903298662

Chea, S., and Shumow, L. (2017). The relationships among writing self-efficacy, 
writing goal orientation, and writing achievement. Asian Focus. ELT Res. Pract. 12:169.

Cheung, A. (2022). Verbal and on-screen peer interactions of EFL learners during 
multimodal collaborative writing: a multiple case-study. J. Second. Lang. Writ. 
58:100931. doi: 10.1016/j.jslw.2022.100931

Chin, C. K., Gong, C., and Tay, B. P. (2015). The effects of wiki-based recursive 
process writing on Chinese narrative essays for Chinese as a second language (CSL) 
students in Singapore. IAFOR J. Educ. 3, 45–59. doi: 10.22492/ije.3.1.03

Chu, S. K., Wu, J., Kwan, C. W., and Lai, J. H. (2019). Wiki-based collaborative 
writing: a comparative study on first and second language writing among 
Chinese secondary students. Int. J. Mod Educ. Comput. Sci. 11, 1–10. doi: 
10.5815/ijmecs.2019.01.01

Decker, B., Ras, E., Rech, J., Jaubert, P., and Rieth, M. (2007). Wiki-based 
stakeholder participation in requirements engineering. IEEE Softw. 24, 28–35. doi: 
10.1109/MS.2007.60

Dizon, G. (2016). A comparative study of Facebook vs. paper-and-pencil writing 
to improve L2 writing skills. Comput. Assist. Lang. Learn. 29, 1249–1258. doi: 
10.1080/09588221.2016.1266369

Elabdali, R. (2016). Wiki-based Collaborative Creative Writing in the ESL 
Classroom (Doctoral Dissertation). Portland: Portland State University.

Fathi, J., Ahmadnejad, M., and Yousofi, N. (2019). Effects of blog-mediated 
writing instruction on L2 writing motivation, self-efficacy, and self-regulation: a 
mixed methods study. J. Res. Appl. Linguist. 10, 159–181. doi: 10.22055/
RALS.2019.14722

Franco, C. D. P. (2008). Using wiki-based peer-correction to develop writing skills 
of Brazilian EFL learners. Novitas ROYAL 2, 49–59.

Garza, K. K., Bain, S. F., and Kupczynski, L. (2014). Resiliency, self-efficacy, and 
persistence of college seniors in higher education. Res. High. Educ. 47, 777–780.

Gharehbagh, M. J., Stapa, S. H., and Darus, S. (2019). The effects of written 
corrective feedback using wikis among ESL learners. 3L Southeast Asian J. Engl. 
Lang. Stud. 25, 55–68. doi: 10.17576/3L-2019-2501-04

Goetze, J., and Driver, M. (2022). Is learning really just believing? A meta-analysis 
of self-efficacy and achievement in SLA. Stud. Second Lang. Learn. Teach. 12, 
233–259. doi: 10.14746/ssllt.2022.12.2.4

Golparvar, S. E., and Khafi, A. (2021). The role of L2 writing self-efficacy in 
integrated writing strategy use and performance. Assess. Writ. 47:100504. doi: 
10.1016/j.asw.2020.100504

Han, J., and Hiver, P. (2018). Genre-based L2 writing instruction and writing-
specific psychological factors: the dynamics of change. J. Second. Lang. Writ. 40, 
44–59. doi: 10.1016/j.jslw.2018.03.001

Hayat, A. A., Shateri, K., Amini, M., and Shokrpour, N. (2020). Relationships 
between academic self-efficacy, learning-related emotions, and metacognitive 
learning strategies with academic performance in medical students: a structural 
equation model. BMC Med. Educ. 20, 76–11. doi: 10.1186/s12909-020- 
01995-9

Hetthong, R., and Teo, A. (2013). Does writing self-efficacy correlate with and 
predict writing performance? Int. J. Appl. Linguist. Engl. Lit. 2, 157–167. doi: 
10.7575/ijalel.v.2n.1p.157

Hiver, P., and Al-Hoorie, A. H. (2016). A dynamic ensemble for second language 
research: putting complexity theory into practice. Mod. Lang. J. 100, 741–756. doi: 
10.1111/modl.12347

Hosseini, M. S., Bavali, M., and Rezvani, R. (2020). Wiki-based collaborative 
writing in EFL classrooms: fluency and learners’ attitudes in focus. Cogent Arts 
Humanit. 7:1826649. doi: 10.1080/23311983.2020.1826649

Hosseini, M. S., Bavali, M., and Rezvani, R. (2021). Wiki-based collaborative 
writing in EFL classrooms: writing accuracy in focus. J. Lang. Transl. 7, 65–75. doi: 
10.1080/23311983.2020.1826649

Hsu, H. C. (2019). Wiki-mediated collaboration and its association with L2 
writing development: an exploratory study. Comput. Assist. Lang. Learn. 32, 
945–967. doi: 10.1080/09588221.2018.1542407

Huang, X., and Mayer, R. E. (2019). Adding self-efficacy features to an online 
statistics lesson. J. Educ. Comput. Res. 57, 1003–1037. doi: 10.1177/0735633118771085

Hudson, J. (2018). Using wikis for collaborative writing in the ELT classroom. Int. 
J. Pedagog. Teach. Educ. 2, 413–426. doi: 10.20961/ijpte.v2i2.22906

Hung, B. P. (2019). Impacts of cooperative learning: a qualitative study with EFL 
students and teachers in Vietnamese colleges. Issues Educ. Res. 29, 1223–1240.

Hung, B. P., and Nguyen, L. T. (2022). “Scaffolding language learning in the online 
classroom,” in New Trends and Applications in Internet of Things (Iot) and Big Data 
Analytics. eds. R. Sharma and D. Sharma (Berlin: Springer).

Hung, B. P., Pham, A. T. D., and Purohit, P. (2022). “Computer mediated 
communication in second language education,” in New Trends and Applications in 
Internet of Things (IoT) and Big Data Analytics (Berlin: Springer).

Huong, L. P. H., and Hung, B. P. (2021). Mediation of digital tools in English 
learning. LEARN J. 14, 512–528.

Jiang, W., and Eslami, Z. R. (2021). Effects of computer-mediated collaborative 
writing on individual EFL writing performance. Comput. Assist. Lang. Learn. 1-30, 
1–30. doi: 10.1080/09588221.2021.1893753

Kazazoglu, S., and Bilir, S. (2021). Digital storytelling in L2 writing: the 
effectiveness of " story bird web 2.0 tool". Turk. Online J. Educ. Technol. 20, 
44–50.

Kellogg, R. T. (1996). “A model of working memory in writing,” in The Science of 
Writing: Theories, Methods, Individual Differences and Applications. eds. C. M. Levy 
and S. Ransdell (Mahwah, NJ: Lawrence Erlbaum), 57–71.

Khezrlou, S. (2022). Effects of task repetition with consciousness-raising in  
wiki-mediated collaborative writing on the development of explicit and implicit 
knowledge. Comput. Assist. Lang. Learn. 1-36, 1–36. doi: 10.1080/09588221. 
2022.2033789

https://doi.org/10.3389/fpsyg.2022.1069832
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.7575/aiac.ijalel.v.7n.3p.170
https://doi.org/10.1080/1475939X.2018.1552892
https://doi.org/10.1016/j.lcsi.2018.12.002
https://doi.org/10.5539/elt.v8n6p111
https://doi.org/10.32996/jeltal.2020.2.4.9
https://doi.org/10.1080/10573569.2018.1499058
https://doi.org/10.1037/0033-295X.84.2.191
https://doi.org/10.1080/10413209008406426
https://doi.org/10.1037/a0029692
https://doi.org/10.1080/10494820903298662
https://doi.org/10.1016/j.jslw.2022.100931
https://doi.org/10.22492/ije.3.1.03
https://doi.org/10.5815/ijmecs.2019.01.01
https://doi.org/10.1109/MS.2007.60
https://doi.org/10.1080/09588221.2016.1266369
https://doi.org/10.22055/RALS.2019.14722
https://doi.org/10.22055/RALS.2019.14722
https://doi.org/10.17576/3L-2019-2501-04
https://doi.org/10.14746/ssllt.2022.12.2.4
https://doi.org/10.1016/j.asw.2020.100504
https://doi.org/10.1016/j.jslw.2018.03.001
https://doi.org/10.1186/s12909-020-01995-9
https://doi.org/10.1186/s12909-020-01995-9
https://doi.org/10.7575/ijalel.v.2n.1p.157
https://doi.org/10.1111/modl.12347
https://doi.org/10.1080/23311983.2020.1826649
https://doi.org/10.1080/23311983.2020.1826649
https://doi.org/10.1080/09588221.2018.1542407
https://doi.org/10.1177/0735633118771085
https://doi.org/10.20961/ijpte.v2i2.22906
https://doi.org/10.1080/09588221.2021.1893753
https://doi.org/10.1080/09588221.2022.2033789
https://doi.org/10.1080/09588221.2022.2033789


Dai et al. 10.3389/fpsyg.2022.1069832

Frontiers in Psychology 10 frontiersin.org

Kim, D. H., Wang, C., Ahn, H. S., and Bong, M. (2015). English language learners' 
self-efficacy profiles and relationship with self-regulated learning strategies. Learn. 
Individ. Differ. 38, 136–142. doi: 10.1016/j.lindif.2015.01.016

Kioumarsi, H., Babaie Shalmani, H., and Heydarpour Meymeh, M. (2018). Wikis 
and wiki-based activities: on peer collaboration in wikis-paces and its implications 
for the development of the L2 writing ability. CALL EJ 19, 139–165.

Krishnan, J., Black, R. W., and Olson, C. B. (2021). The power of context: exploring 
teachers’ formative assessment for online collaborative writing. Read. Writ. Q. 37, 
201–220. doi: 10.1080/10573569.2020.1764888

Lai, C., Lei, C., and Liu, Y. (2016). The nature of collaboration and perceived 
learning in wiki-based collaborative writing. Australas. J. Educ. Technol. 32:2586. 
doi: 10.14742/ajet.2586

Larsen-Freeman, D. (2016). Classroom-oriented research from a complex systems 
perspective. Stud. Second Lang. Learn. Teach. 6, 377–393. doi: 10.14746/
ssllt.2016.6.3.2

Leuf, B., and Cunningham, W. (2001). The Wiki Way: Quick Collaboration on the 
Web. Boston, MA: Addison-Wesley Longman Publishing Co.

Leung, K., and Chu, S. W. (2009). Using wikis for collaborative learning: a case 
study of an undergraduate students’ group project in Hong Kong. Int. Conf. Knowl. 
Manag. 1–14.

Li, M. (2011). Use of wikis in second/foreign language classes: a literature review. 
CALL-EJ 13, 17–35.

Li, X., Chu, S. K., and Ki, W. W. (2014). The effects of a wiki-based collaborative 
process writing pedagogy on writing ability and attitudes among upper primary 
school students in mainland China. Comput. Educ. 77, 151–169. doi: 10.1016/j.
compedu.2014.04.019

Li, M., and Zhu, W. (2017). Explaining dynamic interactions in wiki-based 
collaborative writing. Lang. Learn. Technol. 21, 96–120.

Lin, H. (2015). A meta-synthesis of empirical research on the effectiveness of 
computer-mediated communication (CMC) in SLA. Lang. Learn. Technol. 19, 
85–117.

Liou, H. C., and Lee, S. L. (2011). How wiki-based writing influences college 
students’ collaborative and individual composing products, processes, and learners’ 
perceptions. Int. J. Comput. Assist. Lang. Learn. Teach. 1, 45–61. doi: 10.4018/
ijcallt.2011010104

Liu, G. Z., Rahimi, M., and Fathi, J. (2022). Flipping writing metacognitive 
strategies and writing skills in an English as a foreign language collaborative writing 
context: a mixed-methods study. J. Comput. Assist. Learn. 38, 1730–1751. doi: 
10.1111/jcal.12707

Ma, Q. (2020). Examining the role of inter-group peer online feedback on wiki 
writing in an EAP context. Comput. Assist. Lang. Learn. 33, 197–216. doi: 
10.1080/09588221.2018.1556703

Mak, B., and Coniam, D. (2008). Using wikis to enhance and develop writing skills 
among secondary school students in Hong Kong. System 36, 437–455. doi: 10.1016/j.
system.2008.02.004

Ng, E. M., and Lai, Y. C. (2012). An exploratory study on using wiki to foster 
student teachers’ learner-centered learning and self and peer assessment. J. Inf. 
Technol. Educ. 11, 71–84. doi: 10.28945/1565

Olivier, E., Archambault, I., De Clercq, M., and Galand, B. (2019). Student self-
efficacy, classroom engagement, and academic achievement: comparing three 
theoretical frameworks. J. Youth Adolesc. 48, 326–340. doi: 10.1007/
s10964-018-0952-0

Pae, J. K. (2007). Wiki-based English writing: its effect on English writing 
proficiency and anxiety and Korean learners' perceptions. Multimed. Assist. Lang. 
Learn. 10, 81–105. doi: 10.15702/mall.2007.10.1.81

Pajares, F. (2003). Self-efficacy beliefs, motivation, and achievement in  
writing: a review of the literature. Read. Writ. Q. 19, 139–158. doi: 10.1080/ 
10573560308222

Pajares, F., and Valiante, G. (2006). “Self-efficacy beliefs and motivation in writing 
development” in Handbook of Writing Research. eds. C. A. MacArthur, S. Graham 
and J. Fitzgerald (New York: Guilford Press), 158–170.

Pimlott, Z., and Tikasingh, T. (2021). Student perceptions of working 
collaboratively during undergraduate study to produce a knowledge repository 
based on wiki technology. Innov. Educ. Teach. Int. 58, 419–429. doi: 
10.1080/14703297.2020.1758744

Rahimi, M., and Fathi, J. (2021). Exploring the impact of wiki-mediated 
collaborative writing on EFL students’ writing performance, writing self-regulation, 
and writing self-efficacy: a mixed methods study. Comput. Assist. Lang. Learn. 1-48, 
1–48. doi: 10.1080/09588221.2021.1888753

Rahimi, M., and Fathi, J. (2022). Employing e-tandem language learning 
method to enhance speaking skills and willingness to communicate: the case 
of EFL learners. Comput. Assist. Lang. Learn., 1–37. doi: 10.1080/09588221. 
2022.2064512

Reinhardt, J. (2019). Social media in second and foreign language teaching and 
learning: blogs, wikis, and social networking. Lang. Teach. 52, 1–39. doi: 10.1017/
S0261444818000356

Rotter, J. B. (1966). Generalized expectancies for internal versus external control 
of reinforcement. Psychol. Monogr. Gen. Appl. 80, 1–28. doi: 10.1037/h0092976

Santos, H., Batista, J., and Marques, R. P. (2019). Digital transformation in higher 
education: the use of communication technologies by students. Proc Comput. Sci. 
164, 123–130. doi: 10.1016/j.procs.2019.12.163

Schunk, D. H., and Swartz, C. W. (1993). Goals and progress feedback: effects on 
self-efficacy and writing achievement. Contemp. Educ. Psychol. 18, 337–354. doi: 
10.1006/ceps.1993.1024

Sezgintürk, M., and Sungur, S. (2020). A multidimensional investigation of 
students’ science self-efficacy: the role of gender. İlkogretim Online 19, 208–218. doi: 
10.17051/ilkonline.2020.653660

Stephen, J. S., Rockinson-Szapkiw, A. J., and Dubay, C. (2020). Persistence model 
of non-traditional online learners: self-efficacy, self-regulation, and self-direction. 
Am. J. Dist. Educ. 34, 306–321. doi: 10.1080/08923647.2020.1745619

Stoddart, A., Chan, J. Y. Y., and Liu, G. Z. (2016). Enhancing successful outcomes 
of wiki-based collaborative writing: a state-of-the-art review of facilitation 
frameworks. Interact. Learn. Environ. 24, 142–157. doi: 
10.1080/10494820.2013.825810

Storch, N. (2011). Collaborative writing in L2 contexts: processes, outcomes, and 
future directions. Annu. Rev. Appl. Linguist. 31, 275–288. doi: 10.1017/
S0267190511000079

Su, Y., Li, Y., Liang, J. C., and Tsai, C. C. (2019). Moving literature circles into 
wiki-based environment: the role of online self-regulation in EFL learners’ attitude 
toward collaborative learning. Comput. Assist. Lang. Learn. 32, 556–586. doi: 
10.1080/09588221.2018.1527363

Sun, Z., and Qiu, X. (2014). Evaluating the use of wikis for EFL: a case study of an 
undergraduate English writing course in China. Int. J. Inf. Technol. Manag. 13, 3–14. 
doi: 10.1504/IJITM.2014.059146

Sun, T., and Wang, C. (2020). College students’ writing self-efficacy and writing 
self-regulated learning strategies in learning English as a foreign language. System 
90:102221. doi: 10.1016/j.system.2020.102221

Sun, T., Wang, C., Lambert, R. G., and Liu, L. (2021). Relationship between 
second language English writing self-efficacy and achievement: a meta-
regression analysis. J. Second. Lang. Writ. 53:100817. doi: 10.1016/j.
jslw.2021.100817

Teng, M. F. (2021). Interactive-whiteboard-technology-supported collaborative 
writing: writing achievement, metacognitive activities, and co-regulation patterns. 
System 97:102426. doi: 10.1016/j.system.2020.102426

Teo, T., Khazaei, S., and Derakhshan, A. (2022). Exploring teacher immediacy-
(non) dependency in the tutored augmented reality game-assisted flipped 
classrooms of English for medical purposes comprehension among the Asian 
students. Comput. Educ. 179:104406. doi: 10.1016/j.compedu.2021.104406

Tezer, M., Yildiz, E. P., and Uzunboylu, H. (2018). Online authentic learning self-
efficacy: a scale development. Qual. Quant. 52, 639–649. doi: 10.1007/
s11135-017-0641-1

Tus, J. (2020). Self–concept, self–esteem, self–efficacy and academic performance 
of the senior high school students. Int. J. Res. Cult. Soc. 4, 45–59.

University of Cambridge ESOL Examinations (2011). Score Processing, Reporting 
and Interpretation. Available at: http://www.ielts.org/researchers/score_processing_
and_reporting.aspx (Accessed November 11, 2011).

Uzunboylu, H., Tezer, M., and Yildiz, E. P. (2020). The effects of the authentic 
learning approach with a course management system (Moodle) on students' 
mathematics success and online authentic learning self-efficacy. Educ. Res. Rev. 15, 
679–689. doi: 10.5897/ERR2020.4087

Van Duong, V., and Aslan, E. (2022). “L2 writing through wiki-mediated 
collaborative tasks: a study in a Vietnamese EFL setting,” in Foreign Language 
Learning in the Digital Age. ed. C. Lutge (Milton Park: Routledge), 174–188.

Vurdien, R. (2020). “Enhancing writing skills via mobile learning and wikis,” in 
Recent Developments in Technology-enhanced and Computer-assisted Language 
Learning. eds. B. Zou and M. Thomas (Pennsylvania: IGI Global), 99–121.

Wang, Y. C. (2015). Promoting collaborative writing through wikis: a new 
approach for advancing innovative and active learning in an ESP context. Comput. 
Assist. Lang. Learn. 28, 499–512. doi: 10.1080/09588221.2014.881386

Wang, S. L., and Wu, P. Y. (2008). The role of feedback and self-efficacy on web-
based learning: the social cognitive perspective. Comput. Educ. 51, 1589–1598. doi: 
10.1016/j.compedu.2008.03.004

Wang, D., Zou, B., and Xing, M. (2011). Interactive learning between Chinese 
students learning English and English students leaning Chinese on the platform of 
wiki. Int. J. Comput. Assist. Lang. Learn. Teach. 1, 1–16. doi: 10.4018/
ijcallt.2011070105

https://doi.org/10.3389/fpsyg.2022.1069832
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1016/j.lindif.2015.01.016
https://doi.org/10.1080/10573569.2020.1764888
https://doi.org/10.14742/ajet.2586
https://doi.org/10.14746/ssllt.2016.6.3.2
https://doi.org/10.14746/ssllt.2016.6.3.2
https://doi.org/10.1016/j.compedu.2014.04.019
https://doi.org/10.1016/j.compedu.2014.04.019
https://doi.org/10.4018/ijcallt.2011010104
https://doi.org/10.4018/ijcallt.2011010104
https://doi.org/10.1111/jcal.12707
https://doi.org/10.1080/09588221.2018.1556703
https://doi.org/10.1016/j.system.2008.02.004
https://doi.org/10.1016/j.system.2008.02.004
https://doi.org/10.28945/1565
https://doi.org/10.1007/s10964-018-0952-0
https://doi.org/10.1007/s10964-018-0952-0
https://doi.org/10.15702/mall.2007.10.1.81
https://doi.org/10.1080/10573560308222
https://doi.org/10.1080/10573560308222
https://doi.org/10.1080/14703297.2020.1758744
https://doi.org/10.1080/09588221.2021.1888753
https://doi.org/10.1080/09588221.2022.2064512
https://doi.org/10.1080/09588221.2022.2064512
https://doi.org/10.1017/S0261444818000356
https://doi.org/10.1017/S0261444818000356
https://doi.org/10.1037/h0092976
https://doi.org/10.1016/j.procs.2019.12.163
https://doi.org/10.1006/ceps.1993.1024
https://doi.org/10.17051/ilkonline.2020.653660
https://doi.org/10.1080/08923647.2020.1745619
https://doi.org/10.1080/10494820.2013.825810
https://doi.org/10.1017/S0267190511000079
https://doi.org/10.1017/S0267190511000079
https://doi.org/10.1080/09588221.2018.1527363
https://doi.org/10.1504/IJITM.2014.059146
https://doi.org/10.1016/j.system.2020.102221
https://doi.org/10.1016/j.jslw.2021.100817
https://doi.org/10.1016/j.jslw.2021.100817
https://doi.org/10.1016/j.system.2020.102426
https://doi.org/10.1016/j.compedu.2021.104406
https://doi.org/10.1007/s11135-017-0641-1
https://doi.org/10.1007/s11135-017-0641-1
http://www.ielts.org/researchers/score_processing_and_reporting.aspx
http://www.ielts.org/researchers/score_processing_and_reporting.aspx
https://doi.org/10.5897/ERR2020.4087
https://doi.org/10.1080/09588221.2014.881386
https://doi.org/10.1016/j.compedu.2008.03.004
https://doi.org/10.4018/ijcallt.2011070105
https://doi.org/10.4018/ijcallt.2011070105


Dai et al. 10.3389/fpsyg.2022.1069832

Frontiers in Psychology 11 frontiersin.org

Wichmann, A., and Rummel, N. (2013). Improving revision in wiki-based 
writing: coordination pays off. Comput. Educ. 62, 262–270. doi: 10.1016/j.
compedu.2012.10.017

Williams, A. (2011). Writing for IELTS: Collins English for Exams. London: Harper 
Collins Publishers.

Woodrow, L. (2011). College English writing affect: self-efficacy and anxiety. 
System 39, 510–522. doi: 10.1016/j.system.2011.10.017

Xu, H., Dinev, T., Smith, J., and Hart, P. (2011). Information privacy concerns: 
Linking individual perceptions with institutional privacy assurances. J. Assoc. Inf. 
Syst. 12:1. doi: 10.17705/1jais.00281

Xu, Q., and Yu, S. (2018). An action research on computer-mediated 
communication (CMC) peer feedback in EFL writing context. Asia Pac. Educ. Res. 
27, 207–216. doi: 10.1007/s40299-018-0379-0

Yilmaz Soylu, M., Zeleny, M. G., Zhao, R., Bruning, R. H., Dempsey, M. S., and 
Kauffman, D. F. (2017). Secondary students’ writing achievement goals: assessing the 

mediating effects of mastery and performance goals on writing self-efficacy, affect, and 
writing achievement. Front. Psychol. 8:1406. doi: 10.3389/fpsyg.2017.01406

Zhang, Y., and Guo, H. (2012). A study of English writing and domain-specific motivation 
and self-efficacy of Chinese EFL learners. J. Pan Pac. Assoc. Appl. Linguist. 16, 101–121.

Zhang, R., Zou, D., Cheng, G., and Xie, H. (2022). Implementing technology-
enhanced collaborative writing in second and foreign language learning: a review 
of practices, technology and challenges. Educ. Inf. Technol. 27, 8041–8069. doi: 
10.1007/s10639-022-10941-9

Zimmerman, B. J. (2000). Self-efficacy: an essential motive to learn. Contemp. 
Educ. Psychol. 25, 82–91. doi: 10.1006/ceps.1999.1016

Zorko, V. (2007). A rationale for introducing a wiki and a blog in a blended-
learning context. Call EJ Online 8.

Zou, B., Wang, D., and Xing, M. (2016). Collaborative tasks in wiki-based 
environment in EFL learning. Comput. Assist. Lang. Learn. 29, 1001–1018. doi: 
10.1080/09588221.2015.1121878

https://doi.org/10.3389/fpsyg.2022.1069832
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1016/j.compedu.2012.10.017
https://doi.org/10.1016/j.compedu.2012.10.017
https://doi.org/10.1016/j.system.2011.10.017
https://doi.org/10.17705/1jais.00281
https://doi.org/10.1007/s40299-018-0379-0
https://doi.org/10.3389/fpsyg.2017.01406
https://doi.org/10.1007/s10639-022-10941-9
https://doi.org/10.1006/ceps.1999.1016
https://doi.org/10.1080/09588221.2015.1121878

	Exploring the effect of wiki-based writing instruction 
on writing skills and writing self-efficacy of Chinese English-as-a-foreign language learners
	1. Introduction
	2. Literature review
	2.1. Wiki-based writing
	2.2. Self-efficacy
	2.3. Writing self-efficacy
	2.4. Wiki-based writing instruction and writing skills

	3. Materials and methods
	3.1. Participants
	3.2. Instruments
	3.2.1. English proficiency test
	3.2.2. Writing performance test
	3.2.3. Writing self-efficacy scale
	3.3. Operationalization of the independent variable
	3.4. Data collection
	3.5. Data analysis

	4. Results
	5. Discussion
	6. Conclusions and implications
	Data availability statement
	Ethics statement
	Author contributions
	Conflict of interest
	Publisher’s note

	References

