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The predictive role of L2 learners’ 
resilience in language classroom 
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The present study explores the relationship between the concepts of foreign 
language (L2) learners’ resilience and their behavioral, emotional, cognitive, and 
agentic engagement. It also aims to understand the role of L2 resilience in students’ 
overall engagement. The study employs a quantitative approach and utilizes online 
questionnaires by which it collected data from 123 English as a foreign language 
(EFL) university students. Data analysis procedures involved descriptive statistics, 
correlation analysis to identify the levels of L2 resilience and engagement among 
the EFL participants as well as the associations between these constructs; and a 
multiple regression analysis to unveil the explanatory power of learner resilience 
in language engagement. The findings revealed moderate levels of L2 resilience 
and overall engagement as well as significant correlations between learners’ 
resilience and their overall engagement and its four dimensions. The linear multiple 
regression analysis showed that EFL learners’ resilience has explained around 
a third (30%) of the total variance in their overall engagement. These findings 
provide insights into the importance of EFL learners’ resilience in accounting for 
their engagement. Such findings highlight the significance of promoting learners’ 
resilience for the purpose of enhancing their L2 engagement and thereby leading 
a successful language learning journey.

KEYWORDS

EFL, resilience, engagement, positive psychology, language learning

1 Introduction

The concepts of L2 resilience and student engagement hold critical roles in coping with 
the challenges in learning foreign languages (Kim and Kim, 2016; Dörnyei, 2019). In this 
regard, L2 resilience and student engagement have become of greatly growing interest in many 
fields such as psychology and education (Liu et al., 2022) and attracted the interest of many 
scholars in the domain of language learning (Mercer and Dörnyei, 2020; Ryan and Deci 2017; 
Hiver et al., 2021a,b). L2 resilience plays a significant role in providing learners with the ability 
of coping with educational difficulties, challenges, and failure (Martin and Marsh, 2006), and 
as a result, attain desirable outcomes such as improved educational achievement (Wang et al., 
2021). Language engagement, on the other hand, is considered a fundamental factor not only 
in maintain positive L2 learning experiences (Hiver et al., 2021a,b) but also in demonstrating 
better language achievement by learners (Mercer, 2019; Wang et al., 2021).

Given their vital role in language learning, investigating the relationship between learner 
resilience and engagement in the course of language learning is undeniably of significant 
importance. While there has been limited research that examined this relationship in the 
field of general education (e.g., Skinner and Pitzer, 2012; Skinner et al., 2016; Ahmed et al., 
2018), such research in the EFL setting is even more limited and scarce. Even with the 
appearance of some recent investigations that explored the relationship between L2 learners’ 
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resilience and their engagement (Liu et  al., 2022; Wang et  al., 
2024a,b), a closer look to such investigations has revealed a number 
of gaps and shortcomings since these studies have approached the 
relationship between these two concepts marginally in relation to 
other variables such as mindfulness (Liu et al., 2022) and burnout 
(Wang et al., 2024a,b) but did not examine the relationship between 
the two variables directly and independently. In addition, the 
predictive power of learner resilience in language engagement and 
its four dimensions (i.e., behavioral, emotional, cognitive, and 
agentic) has, to the best of our knowledge, not been investigated so 
far in the L2 domain. An investigation of this kind would promote 
our knowledge of the relationship between L2 learners’ resilience 
and their engagement in the EFL context and how resilience could 
account for the different types of learner engagement in the language 
class. With this endeavor in target, the present study is informed by 
the following research questions:

RQ1: To what extent do EFL learners demonstrate resilience and 
engagement in learning EFL?

RQ2: How EFL learners resilience is related to their 
language engagement?

RQ3: To what extent does learner resilience predict their 
language engagement?

2 Literature review

2.1 Resilience

Academic resilience is a concept that has garnered significant 
attention in psychological and educational research. It refers to the 
ability of individuals to persist, adapt, and thrive despite encountering 
adversity and challenges in their academic pursuits, and achieve 
positive educational outcomes (Martin and Marsh, 2006). Research 
suggests that resilient individuals demonstrate adaptive behaviors, 
psychological strengths, and effective coping mechanisms in the face 
of adversity, enabling them to persist and succeed academically 
(Radhamani and Kalaivani, 2021) and higher levels of academic 
achievement (Martin and Marsh, 2006).

L2 resilience, or language learning resilience, is a specific form 
of academic resilience that focuses on the challenges and setbacks 
encountered in language learning (Chu et al., 2024). It refers to the 
ability of second language learners to persist, adapt, and achieve 
positive language learning outcomes despite facing difficulties and 
setbacks in the language learning process (Kim et al., 2019). L2 
resilience is considered a key concept within positive psychology, 
as it plays a crucial role in individuals’ ability to bounce back from 
adversity and thrive, flourish, in the face of challenges. 
Correspondingly, several researchers, such as Fletcher and Sarkar’s 
(2013), have examined language learners’ resilience as a major 
construct of positive psychology. In this regard, Oxford (2018) 
presented the EMPATHICS model, which incorporates resilience 
into a comprehensive framework of language learner well-being. 
Moreover, studies have shown that resilient individuals exhibit 
positive psychological characteristics such as optimism, self-
efficacy, self-regulated learning, and a growth mindset (Pidgeon and 
Keye, 2014; Cassidy, 2015; Wang, 2021). Furthermore, resilience-
oriented interventions and programs drawing from positive 
psychology principles have been shown to enhance learners’ 

well-being, motivation, and academic performance (Mercer 
et al., 2018).

Compared to academic resilience in the general sense, the concept 
of L2 resilience is a relatively new area of research within the field of 
second language learning. Scholars have started to recognize the 
importance of resilience in language learning and its impact on 
different aspects of learners such as their motivational behavior and 
L2 proficiency (Kim et al., 2019). Recent studies such as those by Chu 
et al. (2024), Liu and Han (2022), and Guo and Li (2022) further 
provide insights into the emerging field of L2 resilience and its highly 
important relevance in language learning contexts. The findings of 
such studies have established that L2 resilience enable students to 
maintain positive language learning outcomes in the face of challenges, 
setbacks, or difficulties encountered during the language learning 
process (Chu et  al., 2024). Particularly, studies have revealed that 
resilient learners tend to have higher levels of self-efficacy, a belief in 
their ability to succeed, and greater motivation to learn and improve 
their language skills (Guo and Li, 2022; Zhang, 2022). Notably, 
research has indicated that resilience positively influences learners’ 
motivated behavior, language learning engagement, and L2 proficiency 
(Kim and Kim, 2021). In addition, resilient learners are more likely to 
set meaningful goals, employ effective learning strategies, and 
persevere through obstacles, leading to improved language skills and 
achievement (Liu and Han, 2022). A recent study concluded that 
learners with higher levels of L2 resilience are more likely to persist in 
the face of difficulties, seek help when needed, and adopt effective 
learning strategies (Zarrinabadi et al., 2022).

2.2 Student engagement

Student engagement is a crucial construct in educational settings, 
encompassing students’ active involvement and investment in their 
learning process. It has been widely studied within the field of 
language education, with researchers exploring its various dimensions 
and implications for language learning outcomes (Hiver et al., 2021a,b; 
Mercer, 2019). For instance, Skinner et  al. (2009) emphasize that 
engagement is a dynamic and multifaceted concept that goes beyond 
mere participation in classroom activities. Moreover, Skinner and 
Pitzer (2012) and Svalberg (2009) defined learners’ engagement as the 
dynamic and complex nature of immersion in the learning process. 
Furthermore, Hiver et al. (2021a,b) defined engagement as the level of 
learners’ active involvement and commitment in the learning 
experience and that they must have clear learning goals and purposes.

The intersection between engagement and positive psychology 
has received considerable attention in recent years. Positive psychology 
emphasizes the promotion of well-being and optimal functioning, and 
engagement is seen as a key component of positive psychological 
experiences (Hiver et  al., 2021a,b). Research has shown that 
engagement can serve as a motivational resource, influencing 
academic coping, persistence, and learning (Skinner et  al., 2016). 
Additionally, Wang et  al. (2024a,b) found that teacher autonomy 
support positively influenced students’ academic English-speaking 
performance through the mediation of basic psychological needs and 
classroom engagement. Drawing from positive psychology, Seligman 
(2018) introduces the PERMA model, which encompasses five 
building blocks of well-being that are, namely, positive emotions, 
engagement, relationships, meaning, and accomplishments, in various 
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domains, including language learning (Oxford, 2018). Additionally, 
Alrabai and Dewaele (2023) proposed the transformation of the 
EMPATHICS model into the E4MC model of language learner well-
being, incorporating the construct of engagement to promote holistic 
well-being.

The concept of student engagement encompasses four dimensions, 
including behavioral, emotional, cognitive, and agentic (Skinner et al., 
2009; Reeve, 2013; Senko and Miles, 2008; Elliot et al., 1999). The 
behavioral dimension refers to students’ active participation and 
involvement in learning activities that contribute to engagement and 
academic success (Skinner et al., 2009). The emotional dimension 
relates to students’ affective responses, such as interest, enjoyment, and 
enthusiasm toward learning that influence their academic outcomes 
(Elliot et al., 1999). The cognitive dimension involves students’ use of 
higher order thinking skills and deep processing of information to 
actively and cognitively construct knowledge (Senko and Miles, 2008). 
Finally, the agentic dimension highlights students’ autonomy, 
initiative, and self-regulation in the learning process, as well as their 
ability to create supportive learning environments for themselves by 
taking self-determined approach to their learning (Reeve, 2013).

These four dimensions of engagement lead us to the application 
of the complex dynamic systems theory (CDST; Larsen-Freeman and 
Cameron, 2008; Larsen-Freeman, 2017) to the current study. To 
illustrate, the incorporation of complex dynamic systems theory 
(CDST) into the concept of engagement has just gained traction in 
language learning research (Hiver et  al., 2023). CDST provides a 
framework for understanding the dynamic and nonlinear nature of 
engagement, recognizing that it emerges from the interactions of 
various aspects within a complex system. Specifically, considering that 
the present study investigated the engagement in the L2 classroom, 
which is a place known for its complex social system, it was rationally 
justifiable to include this theory in this study. This perspective 
acknowledges that engagement is influenced by multiple 
interconnected variables, including these four dimensions of 
engagement (i.e., behavioral, emotional, cognitive, and agentic), which 
together shape the learning process.

Engagement plays an essential role in language learning outcomes 
and experiences as evidenced by past research. It has been linked to 
increased motivation, enhanced language proficiency, and greater 
learner well-being (Hiver et al., 2021a; Zhou et al., 2023a,b). Svalberg 
(2009) highlights how engagement involves learners’ active and 
meaningful engagement with language, fostering their language 
awareness and development. Furthermore, Al-Hoorie et al. (2022) 
highlighted the significance of engagement in promoting learner 
autonomy, competence, and relatedness (basic psychological needs).

Engaged learners exhibit certain attributes that contribute to their 
active involvement in the learning process. These attributes include 
intrinsic motivation, curiosity, self-regulation, resilience, and a sense 
of purpose (Mercer and Dörnyei, 2020; Skinner et al., 2009). In the 
same manner as resilient learners, engaged learners are more likely to 
persist in challenging tasks, seek out opportunities for learning, and 
take ownership of their educational experiences. Moreover, Mercer 
(2019) and Dincer et al. (2019) revealed positive relationships between 
EFL learners’ engagement and their classroom motivation, enjoyment, 
and successful learning outcomes. In addition, language engagement, 
according to Hiver et al. (2021a,b), influences language proficiency 
and learner well-being. Finally, Mercer and Dörnyei (2020) discussed 
the importance of creating meaningful and motivating learning 

experiences in promoting EFL learners’ engagement. All in all, these 
studies highlight the essential role of engagement in language learning, 
emphasizing its positive influence on motivation, autonomy, 
competence, and overall language learning success.

2.3 The relationship between EFL learners’ 
resilience and their engagement

The relationship between academic resilience and student 
engagement is an important area of research. However, very few 
studies have specifically discussed this relationship in the educational 
field in general, and even fewer investigated such an association in the 
field of language learning. As with regard to the EFL context of this 
study, and to the best of my knowledge, no prior studies have 
investigated the relationship between EFL learner’s resilience and their 
engagement in the L2 classroom. In this literature review, we will 
explore the limited existing research on this topic, drawing upon 
relevant studies.

Skinner and Pitzer (2012) investigated the developmental 
dynamics of student engagement, coping, and everyday resilience. 
While their study did not specifically focus on EFL learners, it provides 
insights into the factors that influence engagement and resilience 
across different educational contexts.

Similarly, in another study by Skinner et al. (2016), the authors 
explored whether student engagement can serve as a motivational 
resource for academic resilience, coping, persistence, and learning. 
Nevertheless, and just as their previous study, this study is also not 
specific to EFL learners. Moreover, Ahmed et al. (2018) examined the 
links between teachers’ support, academic efficacy, academic 
resilience, and student engagement in Bahrain. Their study highlighted 
the positive association between academic resilience and student 
engagement, suggesting that resilient language learners are more likely 
to actively participate and be engaged in the language learning process. 
Although not focused on EFL learners, their findings suggest that 
teacher support can contribute to students’ academic resilience, 
efficacy, and engagement.

One study that examined this relationship in language learning 
contexts is conducted by Liu et al. (2022) who investigated the role of 
academic resilience and mindfulness in the engagement of Chinese 
language learners. Their findings indicated that higher levels of 
academic resilience were associated with greater engagement, 
emphasizing the importance of resilience in fostering language 
learner engagement.

In addition, a recent study by Wang et al. (2024a,b) investigated 
resilience, engagement, and burnout among Chinese high school EFL 
learners. This study provides insights into the relationship between 
resilience, engagement, and burnout, which has implications for EFL 
learners’ well-being and learning outcomes. Understanding the 
emotional aspect of EFL learners can help identify strategies to foster 
resilience and engagement of EFL learners in the target language.

To the best of my knowledge, these two studies are the only studies 
to, scarcely, discuss the relationship between language resilience and 
engagement. Therefore, the present study aimed to be  the first to 
examine the direct relationship between EFL learners’ resilience and 
engagement in the field of language learning in general, and, more 
specifically, in the EFL context of this study. Moreover, this study fully 
acknowledged the importance of language resilience and engagement 
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in overcoming educational challenges, maintaining motivation, and 
actively participating in the language learning process, which 
ultimately enhances their overall learning experience. As a result, the 
current paper aimed to promote our knowledge of these concepts and 
provide implications for EFL teachers on how to advance and reinforce 
their student’s language resilience and L2 classroom engagement.

Therefore, the present study bridges the gap by investigating the 
considerable relationship between learners’ resilience and their 
classroom engagement in the context of language learning.

3 Materials and methods

3.1 Participants and procedures

A total of 123 undergraduate Saudi female university English-
majoring students took part in this study. The participants were 
selected following a convenience sampling method since it was the 
only method available for recruiting participants in this study. The 
participants’ ages ranged from 19 to 25 years (mean = 21.56, 
SD = 3.02). Their EFL learning experience was between 9 and 11 years, 
and because they were recruited from different schooling levels, their 
EFL proficiency level ranged from beginner to advanced. Those 
learners were studying a variety of courses across the different levels 
at the department of English and these courses were taught almost 
completely in English.

Prior to the actual recruitment of participants, one of the 
researchers paid an advance-notice visit to potential participants in 
which they were thoroughly informed of the objective of the study, its 
methodology, anticipated outcomes, and their anticipated role in the 
study. Proper care was taken to observe ethical issues related to 
obtaining the participants’ informed consent and treating the collected 
data as anonymous and confidential.

On the day of recruitment, respondents were provided with ample 
instructions on how to fill in the questionnaire before they were 
provided with the link to the online survey. The students started the 
survey by responding to some demographic items asking about their 
gender, age range, schooling level, as well as their proficiency level. In 
the absence of the class teacher, one of the researchers was available 
on the day of data collection to help with any inquiries that students 
might had on how to fill in the survey. Participants responded to the 
online questionnaire using their mobile phones, laptops, and other 
electronic devices. They were provided with enough time to respond 
to the survey and it took them around 10–15 min to fill in the 
whole survey.

It is noteworthy that the participants were allowed to willingly 
withdraw from the study at any stage. The exclusion criteria were 
unwillingness to continue the study, refusal to provide informed 
consent, and incomplete questionnaires. A total of 126 questionnaires 
were administered, 123 of which were returned (response 
rate = 97.62%).

3.2 Measures

This study utilized a 34-item questionnaire survey to gather the 
data (see online material). In this study, a scale of 15 items that was 
originally adapted from Shin et al. (2009) and then validated by Kim 

and Kim (2016) was specifically chosen to measure language 
learner resilience.

To assess learners’ engagement in L2 class, a 19 items-scale that 
constitute the four dimensions of engagement was used. Two scales 
were adopted from Skinner et  al. (2009) to measure behavioral 
engagement (5 items) and emotional engagement (5 items). Another 
5 items scale, from the Agentic Engagement Scale (Reeve, 2013), was 
used to measure agentic engagement and 4 items were adapted from 
Senko and Miles (2008) to measure the fourth dimension of 
engagement, the cognitive engagement.

Responses of participants to items in the scales of both resilience 
and engagement were rated on a 5-point Likert-type scale ranging 
from 1 (strongly disagree) to 5 (strongly agree). To enhance the 
readability of the questionnaire items to the participants, they were 
translated into their first language, Arabic, by the researcher and these 
translated items, along with the entire online survey, were checked for 
accuracy and clarity by a bilingual subject-matter expert. The full 
version of the survey is available in Appendix I in the online material.

3.3 Statistical analysis

A series of data preparation, preliminary analyses, and main 
analyses were conducted using Jamovi 2.5.4 software. Data was first 
screened for missing data and outliers revealing no such cases in the 
data. Survey items were then coded, with negative items reverse 
coded, and some computations were then performed to prepare the 
data for preliminary and main analyses. Preliminary analyses 
represented in reliability Cronbach Alpha analysis and Skewness and 
Kurtosis normality tests were then run. The reliability test revealed 
reliable scales (α = 0.78 for resilience), and (α = 0.88 for engagement) 
as well as its subscales (α = 0.80 for behavioral engagement, α = 0.71 
for cognitive engagement, α = 0.85 for emotional engagement, and 
α = 0.80 for agentic engagement). Skewness and kurtosis values 
following the +1/−1 cut-off values (Hair et al., 2022) were used to 
assess normality. All of the values were within the range of −1 to +1, 
indicating a normal distribution of the data among all scales and 
subscales in the present study (see Table  1 and the Q-Q plots in 
Appendix II).

Finally, descriptive statistics (means, standard deviations), a 
Pearson correlation analysis and a linear multiple regression analysis 
were carried out on the collected data to reveal the findings of 
the study.

The α and CR coefficients of these scale are reported in Table 1, 
and they show that the internal reliability values of all the constructs 
appear to be  (>0.70) and thus deemed satisfactorily reliable 
(Dörnyei, 2007).

4 Results

The first part of RQ1 seeks to identify the levels of L2 resilience 
among participants EFL learners, in this regard, the results of the 
present study revealed that EFL learners demonstrated moderate 
levels of L2 resilience (M = 3.88). Item # 8 in the survey ‘I would look 
forward to showing that I can improve my grades’ stands out with the 
highest mean (M = 4.54) indicating high levels of resilience among 
learners with respect to improving their grades. Participants 
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demonstrated high levels of resilience in terms of controlling the 
negative feelings and the ability to deal with difficulties. This was 
represented by items like ‘I would do my best to stop thinking negative 
thoughts,’ ‘I am  sure that everything will be  fine even in difficult 
situations,’ ‘When I have a problem, I try to solve it after reflecting on 
the cause of the problem,’ ‘I first contemplate diverse possible solutions 
to a problem in order to solve it.’ Finally, learners demonstrated 
moderate levels on most of the items in the survey and they did not 
report low levels on any of resilience indicators represented by 
these items.

As for the second part of RQ1 regarding the levels of L2 
engagement of participant learners, the overall mean score of the four 
dimensions of engagement together was (M = 3.82), suggesting 
moderate levels of overall L2 engagement among the participants. 
While students demonstrated high levels of cognitive (M = 4.29) as 
well as behavioral engagement (M = 4.06), they exhibited moderate 
levels of emotional (M = 3.75) and agentic engagement (M = 3.16), 
suggesting lower levels of these later two types of engagement among 
students compared to the two earlier types.

The correlation analysis conducted to answer RQ2 regarding the 
presence, direction, and strength of the associations between foreign 
language learners’ resilience and their overall engagement, as well as 
its four dimensions in the L2 classroom revealed significant positive 
links between these constructs. The results of the correlational analysis 
revealed significant, positive, and strong correlations between 
resilience and the overall engagement (r = 0.546, p < 0.001) illustrating 
that the higher resilient students tend to be, the more engaged they 
become in the L2 classroom. Interestingly, similar strong correlations 
between resilience and all four dimensions of engagement were also 
detected, with learners behavioral engagement showing the highest 
degree of significantly positive correlation with their resilience 
(r = 0.468, p < 0.001), followed by students’ cognitive engagement 
(r = 0.451, p < 0.001), and to a lower degree their agentic (r = 0.372, 
p < 0.001) and emotional engagement (r = 0.362, p < 0.001), 
respectively.

The linear multiple regression analysis that was carried out to 
identify the predictive role of learner resilience in language 
engagement revealed that much of the variance in the dependent 
variable (i.e., the overall engagement) and to answer RQ3 is explained 
by the precision model in the present study. The R value (0.546) in 
Table  2 indicates a significant correlation (p < 0.001) between the 
predictor and the outcome variable. In addition, the model has shown 

that EFL learners’ resilience has explained around 30% (R2 = 0.298) of 
the total variance in the outcome variable (their overall engagement). 
This could be interpreted as a moderate explanatory predictive power 
following the interpretations of Hair and Alamer (2022) of 
interpretation of the R2 value in prediction models in L2 research: R2 
values between 0 to 0.10 (weak), 0.11 to 0.30 (modest), 0.30 to 50 
(moderate), and > 0.50 (strong) explanatory power.

5 Discussion

This study set out with the aim of investigating the relationship 
between EFL learners’ resilience and their engagement in the L2 
classroom as well as providing an empirical account of the levels of L2 
resilience and the levels of students’ engagement (i.e., behavioral 
engagement, emotional engagement, cognitive engagement, agentic 
engagement, and the overall learner’s engagement) among EFL 
learners who took part in this study.

The results of the current study indicated that participating EFL 
learners generally demonstrated moderate levels of L2 resilience, 
significantly supporting the findings of past research (e.g., Cassidy, 
2015; Öz and Şahinkarakaş, 2023), which indicated that their students 
(British and Turkish) also demonstrated moderate levels of L2 
resilience. However, Liu and Han (2022) found that Chinese high 
school students exhibited slightly higher levels of English academic 
resilience than those of the present study’s participants. The reasons 
for such difference may be  attributed to factors such as cultural 
background, learning environment, and individual characteristics. 
Similarly, participating EFL learners demonstrated higher levels of L2 
resilience in relation to their motivation, persistence, and self-
regulation. To illustrate, EFL learners demonstrated very high levels 
of L2 resilience (M = 4.54) regarding their motivation and persistence 
to improve their language learning, which is consistent with past 
studies which have revealed that resilient learners tend to have a 
greater motivation to learn and improve their language skills, and a 
belief in their ability to succeed (Guo and Li, 2022; Zhang, 2022). In 
addition to the conclusions reached by Cassidy (2015) and Kim and 
Kim (2016) who stated that resilient EFL learners exhibit higher 
degrees of motivation and persistence in language learning context. 
Moreover, the present study showed that EFL learners demonstrated 
high levels of L2 resilience concerning their ability to self-regulate 
their negative emotions in the language learning context. This goes in 

TABLE 1 Descriptive statistics, normality, and the correlation matrix.

Resilience Overall 
engagement

Behavioral 
engagement

Cognitive 
engagement

Emotional 
engagement

Agentic 
engagement

Resilience 3.88 (0.41)

Overall engagement 0.546** 3.82 (0.57)

Behavioral engagement 0.468** 0.839** 4.06 (0.67)

Cognitive engagement 0.451** 0.568** 0.363** 4.29 (0.63)

Emotional engagement 0.362** 0.798** 0.620** 0.249** 3.75 (0.92)

Agentic engagement 0.372** 0.746** 0.532** 0.226* 0.392** 3.16 (0.85)

(α) 0.89/0.92 0.86/0.88 0.83/0.84 0.87/0.90 0.86/0.88 0.91/0.92

Skew/Kurt −0.31/−0.56 −0.01/−0.65 −0.35/0.67 −0.66/−0.92 0.35/−0.55 −0.29/−0.75

*p < 0.05, **p < 0.01. Diagonals are the Mean and (SD), Skew = skewness; Kurt = kurtosis.
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line with Alrabai and Alamer’s (2022) study which suggested that 
regulating learners’ emotions has a significant role in their L2 
resilience. In light of the theoretical assumptions grounded in the lens 
of positive psychology (PP), all of these findings are consistent with 
the theoretical conclusions stated by MacIntyre and Gregersen (2012), 
that regulating negative emotions, in EFL learning contexts (Oxford, 
2016), helps transforming them into positive emotions (e.g., 
happiness, which is a pillar component of the resilience scale in the 
current study) and, as a result, improving L2 resilience (Dewaele, 2017).

EFL learners in the present study have demonstrated moderate 
levels of engagement in the L2 classroom which is consistent with 
results obtained by Skinner et al. (2016) who found that EFL learners 
in their study demonstrated moderate levels of engagement. This 
examination of the overall engagement brings only half the picture 
into focus; to complete the other half, the current study provided a 
surge of interest in the integration of four dimensions of engagement 
(i.e., behavioral, emotional, agentic, and cognitive). This perspective 
of looking at students’ engagement is backed up by complex dynamic 
systems theory (CDST; Larsen-Freeman and Cameron, 2008; Larsen-
Freeman, 2017) which is, according to Hiver et  al. (2021a,b), a 
framework (for investigating student engagement) that may 
be neglected and overlooked when exploring the concept of student 
engagement. CDST is central for explaining the dynamically different 
results of the levels of the four dimensions of engagement (i.e., 
behavioral, emotional, agentic, and cognitive) observed in the current 
study. Learners in this study demonstrated relatively high levels of 
behavioral engagement in the L2 classroom, which goes in line with 
the findings of Zhou et al. (2023a,b), which showed that the students 
in their study demonstrated high levels of behavioral engagement 
across three different waves. In the same manner, the results of the 
levels of cognitive engagement among EFL learners in this study are 
consistent with those obtained in previous research (Zhou et  al., 
2023a,b) as both studies revealed high levels of cognitive engagement 
among the participants. Specifically, the current paper found that EFL 
learners demonstrated high levels of cognitive engagement in regard 
to their ability to infer ideas to understand them better, which further 
corroborates Svalberg’s (2009) analysis that such inferences require 
higher degree of cognitive engagement.

Interestingly, this study indicated that EFL learners demonstrated 
moderate levels of emotional and agentic engagement in EFL learning 
contexts. These findings run counter to those observed by Zhou et al. 
(2023a,b), stating that participants in their study demonstrated very 
high levels of emotional and agentic engagement across three different 
waves in a 17-week semester. A plausible explanation for such findings 
might be  that the data of current paper was collected at the very 
beginning of the semester, where participants had not yet gained a 
sense of familiarity with the classroom settings and their teacher, 
which is, according to Oga-Baldwin and Fryer (2021) and Zhou et al. 
(2023a,b) an essential part of students’ engagement.

Notably, EFL learners, in the present study, demonstrated low 
levels of agentic engagement in regard to communicating their 
preferences or asking questions, which had, in fact, the lowest mean 
score among all variables in current study. Nevertheless, Reeve and 
Tseng (2011) revealed that such aspects of the agentic engagement 
construct (i.e., expressing preferences and asking questions) do not 
necessarily affect learners’ advancement or their learning 
improvement. Therefore, it seems that this finding does not indicate a 
serious engagement-related problem among EFL learners who took 
part in the present investigation.

Overall, it can be argued that these moderate to high levels of 
engagement among EFL learners who participated in this 
investigation, according to Wang and Mercer (2020), indicate students 
who are not only engaged in the L2 classroom, but also more 
resourceful beyond classrooms.

The key objective of the present study was to identify the 
relationship between EFL learners’ resilience and their engagement, 
including its four dimensions, in the L2 classroom and to reveal 
the predictive power of resilience as a predictor variable in L2 
learner engagement as a learning outcome. The results of the 
current study lend support to previous findings that proved the 
existence of a meaningful association between EFL learners’ 
resilience and their engagement in language learning contexts (Liu 
et al., 2022; Wang et al., 2024a,b). Specifically, the current study 
found a significant association between EFL learners’ resilience 
and their engagement in the L2 classroom. This finding is largely 
in accordance with findings reported by Liu et al. (2022) which 
indicated that higher levels of academic resilience were associated 
with greater student engagement. Another result that this finding 
further supports was provided by Wang et  al. (2024a,b) which 
highlighted the positive relationship between academic resilience 
and student engagement.

The results of the linear multiple regression analysis in the present 
study indicated that EFL learners’ resilience has a strong explanatory 
power for their overall engagement, that is, EFL learners’ resilience 
positively predicts their overall engagement in the L2 classroom. This 
supports the findings of Liu et al. (2022) who established that resilient 
learners are more presumably to actively engage in the language 
learning experience, emphasizing the predictive role of L2 resilience 
in and its importance for language learners’ engagement.

Having verified this positive and significant association between 
L2 resilience and the overall engagement, it is noteworthy mentioning 
the associations between L2 resilience and other dimensions of 
students’ engagement. In light of positive psychology (PP) 
perspectives, the present study revealed that EFL learners in the 
current study demonstrated high levels of emotional engagement in 
regard to their enjoyment in the L2 classroom (as one component of 
the emotional dimension of engagement). This result further supports 
past research (Byrd and Abrams, 2022) that revealed, based on positive 

TABLE 2 The predictive role of L2 learner resilience in their language engagement.

Model fit measures

Overall model test

Dependent 
variable

R R2 Adjusted R2 F df1 df2 p

Overall engagement 0.546 0.298 0.292 51.33 15 107 <0.001
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psychology model proposed by Oxford (2016), learners who 
demonstrated enjoyment in L2 classrooms, have also developed, 
maintained, and built their L2 resilience.

Moreover, the significant correlations found in the current study 
between behavioral engagement and L2 resilience can be  closely 
linked to theoretical conclusions made by past research emphasizing 
that behavioral engagement was associated with the improvement in 
resilience as well (Skinner et al., 2016).

Additionally, the highly significant correlation found between L2 
resilience and cognitive engagement, in the current study, further 
supported the conclusion made by Radhamani and Kalaivani (2021), 
in their literature review of academic resilience, that student’s cognitive 
beliefs can increasingly predict their resilience.

Finally, as for the association between agentic engagement and L2 
resilience, Reeve (2013) found that a genetically engaged students tend 
to create greater motivational support for themselves and attain 
greater learning achievement. This is centrally important to the 
present study because it further supports the findings that EFL 
learners did demonstrate higher levels of L2 resilience in relation to 
their motivation and persistence to improve their language 
learning outcomes.

Past research has well-acknowledged that both L2 resilience and 
student engagement can be promoted, enhanced, and reinforced by 
the supporting role of the teacher (Oga-Baldwin and Hirosawa, 2022; 
Ryan and Deci, 2017; Reivich and Shatte, 2002). To this end, 
acknowledging this positive, significant, and meaningful relationship 
between EFL learners’ resilience and their engagement in language 
learning contexts is an added value for both educators and students, 
as it may be argued that they will be able to improve and reinforce the 
overall engagement through improving its positive predictor, that is, 
L2 resilience.

6 Conclusion

The key goal of this research was to explore the role of foreign 
language learners’ resilience in their engagement in the L2 classroom. 
The findings indicated that learners who exhibited higher levels of 
resilience were more actively engaged in the L2 classroom, 
encompassing behavioral, emotional, cognitive, and agentic 
dimensions of engagement. Moreover, the linear multiple regression 
analysis revealed that EFL learners’ resilience can positively predict 
their overall engagement in the L2 classroom, providing further 
evidence of the pivotal relationship between L2 resilience and 
student engagement.

This study holds important implications for the field of study. 
Theoretically, the study contributes to existing knowledge of the two 
constructs as well as the relationship between L2 learners’ resilience 
and their engagement in L2 classrooms by supporting past research 
findings that L2 learners’ resilience is a positive predictor of their 
engagement in L2 classrooms. Pedagogically, and considering that 
several researchers believe that resilience and engagement can 
be developed and reinforced among L2 learners (Ryan and Deci, 2017; 
Reivich and Shatte, 2002), the study attempts to be of assistance to 
encourage L2 teachers to reinforce these constructs among their 
students. In this regard, focusing on reinforcing resilience among L2 

learners could, consequently, enhance their L2 classroom engagement 
and eventually their overall language learning outcomes. Along similar 
lines, it emphasizes the need for educators and practitioners to consider 
resilience-building strategies and promote student engagement in 
language classrooms. A practical way to build students’ resources for 
resilience is to provide students with a variety of teacher support in the 
classroom such as emotional support, academic support and 
instrumental support since teacher support as been found to facilitate 
higher levels of learner engagement and consequently a stronger sense 
of academic resilience (Alrabai and Algazzaz, 2024; Liu and Li, 2023). 
Another way in this respect is to promote students’ psychological need 
of relatedness and connectedness with the other parties in the 
classroom like their peers and teachers. According to Hiver and 
Sánchez Solarte (2021), fostering warm and respectful connections 
between language students and their teachers and peers in the 
classroom is an efficient way in building their resilience in the language 
classroom. Finally, this study stands out from previous research as it is 
the first to investigate the direct relationship between L2 learners’ 
resilience and their engagement in the L2 classroom independently, 
that is, without the influence of other variables in the EFL context of 
this study.

It is important to acknowledge the limitations of this study. 
First, the study was limited in that it captured the association 
between L2 learner resilience and engagement cross-sectionally at 
a single point in time using a self-reported questionnaire. Future 
research investigations should examine this relationship 
longitudinally at different time points using a triangulation of 
measurements like interviews besides questionnaire surveys. In 
addition, the present study, due to practical challenges, did not 
utilize an experimental approach, which we  believe is the gold 
standard for investigating such a relationship between the two 
concepts of resilience and engagement. Therefore, the findings were 
interpreted with caution in terms of establishing a causal 
relationship between L2 learners’ resilience and their engagement 
in the L2 classroom, as the employed correlational approach can 
only demonstrate the relationship and not the causality. An 
additional limitation is that the participants, in this study, were 
limited to students at the university level, which may limit the 
generalizability of the results to other contexts or learners’ 
populations (e.g., male high school students). Future studies should 
therefore explore this area of research in larger and more diverse 
populations employing more empirical research designs.
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