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This study aims to clarify the content of leisure activity guidance recognized

by special needs education teachers and identify gaps in recognition of these

between teachers and vocational rehabilitation practitioners who collaborate in

transition support. This study surveyed a total of 255 participants, comprising 129

special needs school teachers and 126 vocational rehabilitation practitioners.

The participants responded to a survey on the importance of leisure activity

guidance, which was developed through a literature review on leisure activity

guidance in special needs education and interviews with special needs

education teachers. Factor analysis identified four factors of leisure activity

guidance: establishing a foundation for leisure implementation, expanding

options for leisure activities, recognizing the value of leisure, and acquiring skills

for leisure implementation. While special needs education teachers recognized

the importance of leisure activity guidance, qualitative differences in perception

were observed between them and the vocational rehabilitation practitioners.

The study clarified the essential content of leisure activity guidance in special

needs education. The findings are expected to contribute to the qualitative

improvement of transition support from special needs education to broader

society.

KEYWORDS

leisure activities, employment continuation, vocational rehabilitation, special needs
education, transition support

1 Introduction

Transition support from special needs education to broader society is crucial for
individuals with disabilities. When transition support plans fail to align with the needs
of individuals with disabilities, they can negatively affect outcomes such as employment
and job retention (Snell-Rood et al., 2020). In the United States, inclusive education is
promoted under the Individuals with Disabilities Education Act (IDEA). Individualized
Education Plans (IEPs), tailored to each student’s needs, support continued education,
vocational training, assisted employment, and the transition to independent living and
social integration. For transition support to be effective, special needs education teachers
and related organizations must collaborate (Povenmire-Kirk et al., 2018; Taylor et al.,
2016). Such collaboration influences the achievement of students’ post-graduation goals
(Scheef and McKnight-Lizotte, 2022; Wehman et al., 2015). In addition, initiatives such
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as the Special Olympics Unified Schools aim to involve both
students with and without disabilities in inclusive sports. The
aim is to promote healthy relationships between students by
encouraging them to collaborate across their differences (Yin and
Jodl, n.d.). Evidence-based initiatives such as these are already
making a difference in promoting social participation for persons
with disabilities.

In Japan, while special needs education promotes inclusive
education based on the needs of students, guidance to alleviate
difficulties in living and learning is provided not only through
regular classes but also through specialized options at schools for
students with disabilities. In this sense, Japan’s efforts in special
needs schools represent a progressive approach to improving
special needs education and promoting inclusive education.
However, significant differences and challenges exist between
Japanese and US approaches (Fujita, 2024; Nakao and Murata,
2019; Tsuzuki, 2008). The practices of special needs schools, where
many children with disabilities attend, also require updates. This
study focuses on special needs schools in Japan and aims to
offer perspectives on promoting inclusive education and universal
special needs education.

A critical issue arises when transition support between special
needs education, which provides support during schooling,
and vocational rehabilitation, which provides support after
graduation, is poorly executed. In Japan, special support
education and vocational rehabilitation do not effectively
coordinate through IEPs. The government structure overseeing
vocational rehabilitation operates separately from the educational
administration, complicating the utilization and coordination of
IEPs. Differences in attitudes toward support between special needs
education teachers and vocational rehabilitation practitioners
(Nota and Soresi, 2009), along with differences in experience and
knowledge related to practice (Imai et al., 2023; Kim and Dymond,
2010), contribute to this issue. As a result, transition support for
special education often occurs where these challenges are likely to
surface.

For students with intellectual disabilities, special needs
education must address not only current issues that arise
during schooling but also future social participation after
graduation. For individuals with disabilities, work is a meaningful
goal (Trombly, 1995). Employment enhances personal self-
esteem, social status, and community engagement (Frank,
2016). Community involvement depends on the opportunities
and support available to persons with disabilities, making
guidance in this area critical (Hall, 2016). Supporting work
and experiencing success through work positively change
individuals’ self-efficacy and self-concept (Strong, 1998).
Additionally, work plays a significant role in maintaining
the lives of individuals with disabilities and in shaping their
identities (Dunn et al., 2008). In Japan, inclusive education
is often misunderstood as simply integrating individuals into
society. However, it goes beyond this to include persons
with disabilities in their communities, taking on meaningful
roles in community life (Institute on Community Integration,
n.d.).

To improve the social participation of students with disabilities,
educators must provide guidance not only on the soft skills
necessary for maintaining relationships in the workplace but
also on job performance during their schooling in special needs

education. Research on employment continuation for individuals
with disabilities highlights the need for support aimed at career
development for transitioning to society (Roessler, 2002), a support
system from families for employment continuation (Park, 2022;
Park and Park, 2019), education focused on acquiring social and
soft skills (Herrick et al., 2022), and training to develop self-
determination skills (Thomas and Morgan, 2021).

Accordingly, the current study focuses on education related
to leisure activities that support social life. Leisure activities are
those performed during free time outside of essential life functions
and labor, such as eating, sleeping, working, and housework. For
individuals with disabilities, leisure activities significantly enhance
their quality of life in society (Day and Alon, 1993). These
activities are essential for rediscovering the meaning of daily
life (Hammell, 2004). The stability of occupational life, including
leisure, contributes to adaptation to work and employment
continuation (McCarron et al., 1979; Nemoto, 2018; Wehman,
1977). Furthermore, individuals with disabilities who are unable
to work for extended periods often experience an imbalance
between work and leisure (Kvam et al., 2015). Hence, efforts to
enrich life through leisure guidance are necessary (Kato, 2018;
Yasukawa and Kobayashi, 2004). Leisure instruction is crucial for
acquiring, enhancing, and maintaining leisure activities. However,
reports indicate that students with disabilities may graduate
without acquiring the necessary skills and support to work in
the community, including adequate leisure education (Condon
and Callahan, 2008). The ability to provide such education
largely depends on teachers’ expertise, including their competency
(Johnson, 2014) and knowledge of available resources (Smith,
2016).

Leisure education is implemented in special needs education to
acquire, enrich, and maintain these leisure activities. Implementing
leisure education in special needs education is useful in promoting
social participation after graduation. However, establishing
whether leisure education is provided during schooling from
the perspective of transition support to society after graduation
poses challenges. In other words, a gap exists between the leisure
education provided by teachers and the leisure instruction required
and demanded by vocational rehabilitation practitioners. Based
on previous research, efforts must clarify the gaps in recognition
of leisure guidance by special needs education teachers and
vocational rehabilitation practitioners involved in transition
support. Moreover, discussions must focus on the educational
measures necessary to resolve these gaps. To address these
requirements, this study aims to clarify the gaps in recognition
of leisure guidance between special needs education teachers
and vocational rehabilitation practitioners involved in transition
support. Specifically, this study seeks to answer the following
research questions:

RQ1: What content of leisure guidance do special needs
education teachers recognize?

RQ2: Do special needs education teachers and vocational
rehabilitation practitioners recognize leisure guidance
differently?

RQ3: What challenges do special needs education teachers
and vocational rehabilitation practitioners face in leisure
guidance, and how do their experiences differ?
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2 Materials and methods

2.1 Participants

This study aimed to compare the perceptions of leisure
activity guidance between special needs education teachers and
vocational rehabilitation practitioners. Therefore, participants from
both professions were included in this study.

The participants consisted of 538 teachers from 10 special
needs schools for students with intellectual disabilities in
Prefecture A, a rural area in Japan. Unlike special needs
classes in regular schools, special needs schools in Japan
cater specifically to children with disabilities. These schools
are designed to help students overcome challenges related
to their disabilities and achieve independence while receiving
education equivalent to that of elementary, junior high, and high
schools. The participant schools provide specialized instruction
delivered by highly trained teachers. Teachers affiliated with
these special needs schools generally receive education and
certification in special needs education from four-year colleges
and universities.

The study also included practitioners involved in employment
support from all 337 Centers for Employment and Living
Support for Persons with Disabilities, a vocational rehabilitation
institution in Japan. The Centers for Employment and Living
Support for Persons with Disabilities represent the primary
vocational rehabilitation agency in Japan. This institution is
operated by the labor administration, rather than the Japanese
educational administration, thus entrusting it to local social
welfare institutions. As a result, these centers function as external
institutions relative to the special needs school. However,
after graduation, it can be challenging for school teachers
to maintain contact with their students, so many graduates
receive assistance from the Centers for Employment and
Living Support for Persons with Disabilities. Employment
supporters offer not only work-related support for individuals
with disabilities but also a comprehensive range of lifestyle
assistance, including financial management, physical health
management, and leisure activities. In this study, the participants
included both the teachers responsible for education during
school and the employment supporters providing life support
after graduation.

2.2 Procedure

From 21 October to 17 November 2023, a request letter
containing a link to an online survey was sent via email to special
needs education teachers from 10 special needs schools for students
with intellectual disabilities. We facilitated the survey via email by
making individual face-to-face requests to the principals of all 10
special needs schools and obtained their consent to participate.
From 1 November to 30 November 2023, we sent another request
letter containing a link to the online survey via postal mail to
vocational rehabilitation practitioners from the 337 Centers for
Employment and Living Support for Persons with Disabilities. For
mailing addresses, we utilized a database published by the Ministry
of Health, Labor and Welfare on its website.

TABLE 1 Items related to leisure activity guidance.

No. Items

1 Ability to choose desired leisure activities

2 Ability to pass the time during short breaks

3 Having friends to play with on holidays

4 Spending time with others

5 Understanding the psychological importance of leisure

6 Experiencing various activities that lead to leisure

7 Understanding how to use time outside of work

8 Managing money necessary for leisure activities

9 Securing transportation methods necessary for leisure

10 Acquiring a repertoire of casual activities

11 Knowing one’s strengths and weaknesses in activities

12 Connecting with organizations that support leisure activities

13 Ability to find places for leisure activities

2.3 Survey items

2.3.1 Basic attributes
Participants were asked to provide information on their gender

(male, female, other); highest educational attainment [high school,
vocational school, junior college, university, graduate school
(master’s/doctorate)]; age as of 31 March 2024; and years of
support experience.

2.3.2 Items related to leisure activity guidance
The 13 items related to leisure activity guidance that were

investigated in this study are listed in Table 1.
This research derived leisure-related behaviors from guidance

content obtained through a literature review on leisure guidance
in Japan (Yamada and Maebara, 2023) and a qualitative analysis of
interviews with high school teachers in special needs schools for
students with intellectual disabilities. Five teachers, with an average
of 14 years of teaching experience (ranging from a minimum of
3 years to a maximum of 29 years), participated in 60-min face-
to-face interviews. During the interviews, the teachers discussed
the content and issues surrounding leisure time education. We
categorized these interview data into themes through content
analysis based on semantic similarities. The six referenced themes
were “abilities necessary for enriching leisure,” “student challenges,”
“guidance content,” “challenges in school instruction,” “parent
awareness,” and “perceptions of leisure,” which we originally
created.

In this study, respondents evaluated the 13 items related to
leisure instruction using a five-point scale (unimportant = 1, not
very important = 2, undecided = 3, somewhat important = 4 and
important = 5) to assess their perceived importance during various
stages of school and after graduation. The survey questions for the
13 items were structured in the following two patterns:

During school: To what extent is it important to provide
guidance in classes, school situations, etc., during school before
graduation?

After graduation: To what extent is it important to provide
guidance in social life situations after graduation from school?
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TABLE 2 Basic attributes of participants.

Teachers Practitioners Total

Gender Number % Number % Number %

Male 42 32.6 67 53.2 109 42.7

Female 87 67.4 58 46.0 145 56.9

Other 0 0.0 1 0.8 1 0.4

Total 129 100.0 126 100.0 255 100.0

Education Number % Number % Number %

High school 0 0.0 12 9.5 12 4.7

Vocational school 1 0.8 18 14.3 19 7.5

Junior college 0 0.0 14 11.1 14 5.5

University 121 93.8 79 62.7 200 78.4

Graduate school 7 5.4 3 2.4 10 3.9

Total 129 100.0 126 100.0 255 100.0

Mean SD Mean SD Mean SD

Age 44.1 9.67 46.1 9.89 45.1 9.81

Years of support experience 18.9 9.42 12.5 9.32 15.8 9.89

SD, standard deviation.

TABLE 3 Factor analysis of items related to leisure activity guidance.

No. Items Factor 1 Factor 2 Factor 3 Factor 4

Factor 1: Foundation for leisure implementation (α = 0.79)

12 Connecting with organizations that support leisure
activities

0.73 0.00 −0.01 −0.05

13 Ability to find places for leisure activities 0.71 −0.06 0.12 0.05

10 Acquiring a repertoire of casual activities 0.65 0.15 −0.14 0.15

11 Knowing one’s strengths and weaknesses in activities 0.56 0.04 −0.09 −0.03

4 Spending time with others 0.43 −0.11 0.29 −0.04

Factor 2: Expansion of leisure activity options (α = 0.71)

2 Ability to pass the time during short breaks −0.05 0.84 −0.02 0.00

1 Ability to choose desired leisure activities 0.00 0.67 0.06 −0.04

6 Experiencing various activities that lead to leisure 0.36 0.49 −0.05 0.00

Factor 3: Recognition of leisure value (α = 0.70)

5 Understanding the psychological importance of leisure −0.19 0.03 0.66 0.12

7 Understanding how to use time outside of work −0.01 0.36 0.61 −0.01

3 Having friends to play with on holidays 0.27 −0.12 0.59 −0.06

Factor 4: Acquisition of skills for leisure implementation (α = 0.68)

9 Securing transportation methods necessary for leisure −0.02 0.03 −0.04 1.02

8 Managing money necessary for leisure activities 0.07 −0.12 0.26 0.51

Factor 1 1.00 0.54 0.59 0.46

Factor 2 1.00 0.40 0.32

Factor 3 1.00 0.42

Factor 4 1.00

α, Cronbach’s alpha coefficient. Factor loadings for the items consisting of the factor are shown in bold.

2.3.3 Issues in leisure guidance
Participating teachers and practitioners provided free-text

responses regarding issues in leisure guidance. The survey form

included a section for these responses, allowing respondents to
express their thoughts freely on issues and perceptions related to
leisure instruction.
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TABLE 4 Recognition of the importance of leisure activity guidance.

During schooling After graduation F

Factor 1 Mean SD Mean SD Participant Timing Interaction

Teachers 4.24 0.54 4.23 0.63 33.00 ** 0.84 0.47

Practitioners 3.97 0.61 3.88 0.63

During schooling After graduation F

Factor 2 Mean SD Mean SD Participant Timing Interaction

Teachers 4.48 0.56 4.32 0.64 43.56 ** 5.67 * 0.27

Practitioners 4.08 0.62 3.98 0.67

During schooling After graduation F

Factor 3 Mean SD Mean SD Participant Timing Interaction

Teachers 4.07 0.60 4.07 0.60 7.99 * 0.00 0.00

Practitioners 3.90 0.70 3.90 0.70

During schooling After graduation F

Factor 4 Mean SD Mean SD Participant Timing Interaction

Teachers 4.37 0.51 4.37 0.62 2.42 0.03 0.03

Practitioners 4.27 0.66 4.29 0.66

*p < 0.05; **p < 0.01. SD, standard deviation.

TABLE 5 Teachers’ recognition of issues in leisure guidance.

Category Subcategory Contents

Expansion of options (19) Lack of options (9) It would be good for those who only go back and forth between home and
work and play games on their days off to find other forms of enjoyment.

Maintaining friendships (5) It would be nice to have a range of activities involving people other than
their parents.

Respecting individual needs (5) There should be a place where they can talk about what they like and an
environment that doesn’t deny their hobbies or interests.

Development of social environment (11) Lack of resources (7) Not everyone can enjoy leisure on their own, so it is necessary to set up local
activity places and opportunities.

Insufficient transportation means (4) There are few means of transportation, making it difficult to reach leisure
activity locations.

Foundation for leisure (4) Balance with work (4) Some people are deeply interested in certain things, such as leisure, but they
do not recognize the correct balance with employment.

Skills for leisure implementation (3) Need for support in financial management
(3)

There are instances where people get hooked on hobbies like gambling,
where they spend money without limits.

Methods of leisure support (3) Occurrence of private issues (2) There are many consultations on difficult-to-support issues such as making
friends and romantic relationships.

Difficulty in considering individuals (1) When supporting multiple people, there are times when it’s challenging to
come up with recreational activities or sports that everyone can enjoy.

The numbers in parentheses indicate the number of categorized text responses.

2.4 Data analysis

In this study, we performed a simple tabulation of basic
information. We evaluated teachers’ recognition of the importance
of the items related to leisure activity guidance during schooling
using factor analysis. Based on the factors obtained, we calculated
the mean scores of the teachers’ and practitioners’ recognition
of importance of the leisure activity guidance items during
schooling and after graduation. Additionally, we calculated the
Cronbach’s alpha coefficient to evaluate the internal consistency

of the scores for each factor. The analysis compared differences
in scores between special education teachers and vocational
rehabilitation practitioners, as well as differences based on
instructional content required during school and after graduation.
The analysis excluded missing values and treated the remaining
data statistically.

A two-way between-subjects analysis of the scores obtained
from the factor analysis examined differences in recognition of
importance based on participant type (teachers and practitioners)
and guidance timing (during schooling and after graduation).
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TABLE 6 Practitioners’ recognition of issues in leisure guidance.

Category Subcategory Contents

Development of social environment (9) Lack of resources (7) In rural areas, there are few options for leisure activities.

Collaboration with community (2) It’s important to connect with people who can be resources in the
community to create lifelong learning opportunities.

Expansion of options (8) Respect for individual needs (4) Various leisure activities are suggested and made available, but linking them
to actual life remains a challenge.

Lack of options (3) It is necessary to enable individuals to enjoy their leisure time alone.

Maintaining friendships (1) Addressing concerns such as “I don’t have friends to hang out with during
breaks.”

Collaboration with families (5) Collaboration with families (5) It’s important for students who don’t know how to spend their breaks to find
ways to spend free time in collaboration with families.

Lack of guidance (4) Lack of guidance (4) While elementary students often use tablets during breaks, there is a need to
explore ways to spend leisure time considering the post-graduation
environment.

Skills for leisure implementation (2) Self-control of actions (1) Skills such as adjusting physical strength and switching moods according to
the activity are necessary.

Support for online troubles (1) Preventive measures for SNS-related troubles.

Foundation for leisure (2) Balance with work (2) It’s necessary to ensure that students live a lifestyle that doesn’t leave them
tired during weekdays.

The numbers in parentheses indicate the number of categorized text responses.

The free-text responses regarding issues in leisure guidance
underwent qualitative analysis and were categorized based
on semantic similarities identified between the teachers
and practitioners. We conducted the analysis using content
analysis methodology.

This study adopted a mixed methods research
design, integrating both the perceptions derived from the
quantitative survey of survey items and the meanings
extracted from the qualitative survey of open-ended
responses. This approach aims to identify in detail the
differences in perceptions related to leisure instruction
between special education teachers and vocational
rehabilitation practitioners.

2.5 Regarding the use of Gen AI

The article was translated into English by DeepL (https://www.
deepl.com/ja/translator) and then proofread in English by editage
(https://www.editage.jp/).

3 Results

3.1 Basic attributes

In this study, we obtained responses from 255 participants,
consisting of 129 special needs school teachers and 126 vocational
rehabilitation practitioners. The basic attributes of the participants
are presented in Table 2. Most teachers held university graduates
or higher, while approximately 60% of the practitioners were
university graduates. The average age of the participants was

approximately 45 years, and they averaged 15 years of support
experience.

3.2 Factor analysis of items related to
leisure activity guidance

The items related to leisure activity guidance derived from
interview surveys with teachers, who provided their perspectives
on educational guidance in special needs schools. As this study
focused on the nature of leisure guidance provided by teachers, we
conducted exploratory factor analysis using maximum likelihood
estimation with Promax rotation on the importance ratings that
teachers assigned to the items related to leisure guidance during
schooling. Based on eigenvalue decay and the interpretability of
the factors, we considered a four-factor structure appropriate. The
final factor pattern and inter-factor correlations after the rotation
are listed in Table 3.

The first factor consisted of the items “connecting with
organizations that support leisure activities,” “ability to find places
for leisure activities,” “acquiring a repertoire of casual activities,”
“knowing one’s strengths and weaknesses in activities,” and
“spending time with others.” This factor was named “foundation
for leisure implementation.” The second factor consisted of the
items “ability to pass the time during short breaks,” “ability
to choose desired leisure activities,” and “experiencing various
activities that lead to leisure.” This factor was named “expansion
of leisure activity options.” The third factor consisted of the
items “understanding the psychological importance of leisure,”
“understanding how to use time outside of work,” and “having
friends to play with on holidays.” This factor was named
“recognition of leisure value.” The fourth factor consisted of the
items “securing transportation methods necessary for leisure” and
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“managing money necessary for leisure activities.” This factor was
named “acquisition of skills for leisure implementation.”

3.3 Recognition of the importance of
leisure activity guidance

Next, we compared the importance levels of the four factors
obtained through the factor analysis in terms of participant type
(teachers and practitioners) and guidance timing (during schooling
and after graduation) (Table 4).

For Factor 1, “foundation for leisure implementation,”
participant type had a main effect [F(1, 506) = 33.00, p < 0.01].
The special needs school teachers recognized the importance of
guidance related to this factor more strongly than the vocational
rehabilitation practitioners. For Factor 2, “expansion of leisure
activity options,” both participant type [F(1, 506) = 43.56, p < 0.01]
and guidance timing [F(1, 506) = 5.67, p < 0.05] showed
main effects. The special needs school teachers recognized the
importance of guidance related to this factor more strongly
than the vocational rehabilitation practitioners. Additionally, the
guidance related to Factor 2 was perceived as more important
during schooling. For Factor 3, “recognition of leisure value,”
participant type showed a main effect [F(1, 506) = 7.99, p < 0.05].
The special needs school teachers recognized the importance of
guidance related to this factor more strongly than the vocational
rehabilitation practitioners. For Factor 4, “acquisition of skills for
leisure implementation,” we found no significant differences in any
of the comparisons.

3.4 Qualitative analysis of issues in leisure
guidance

We conducted a qualitative analysis to evaluate the issues
related to leisure guidance as perceived by both groups of
participants. The results of the analysis of the teachers’ perceived
issues are shown in Table 5. We obtained 40 text responses
concerning these issues from the teachers. We then categorized
these responses into subcategories based on the similarity of
meaning, and further grouped the subcategories into categories.
The categorized issues identified are as follows:

The category “expansion of options” comprised 19 text
responses. This category encompassed issues such as the need
to increase leisure options and opportunities for interaction
with people other than family members. It also covered
the importance of creating an environment that respects an
individual’s leisure needs.

The category “development of social environment” comprised
11 text responses. This category covered issues such as the
lack of social resources for leisure and the insufficiency of the
transportation means necessary for engaging in leisure activities.

The category “foundation for leisure” comprised 4 text
responses. This category covered issues related to maintaining a
balance between leisure activities and employment.

The category “skills for leisure implementation” comprised
3 text responses. This category encompassed issues such as the

challenges related to managing the finances necessary to engage in
leisure activities.

The category “methods of leisure support” comprised 3 text
responses. This category addressed issues such as the difficulty in
resolving personal problems that arise alongside leisure activities
and the challenge of accommodating individual preferences in
leisure guidance.

The results of the analysis of the issues in leisure guidance as
recognized by practitioners are shown in Table 6. We obtained 30
text responses concerning issues from the practitioners. We then
categorized these responses based on the similarity of meaning, and
further grouped the subcategories into categories. The categorized
issues identified are as follows:

The category “social environment development” comprised 9
text responses. This category covered issues such as the lack of
social resources for leisure activities and the need for collaboration
with the community to enhance leisure activities.

The category “expansion of options” comprised 8 text
responses. This category highlighted the need to increase leisure
options similar to those provided by special needs education
teachers, the importance of increasing opportunities for interaction
with people other than family members, and the need to create an
environment that respects individuals’ leisure needs.

The category “collaboration with families” comprised 5 text
responses. This emphasizes the necessity for family cooperation in
leisure activities.

The category “lack of guidance” comprised 4 text responses.
This category highlighted the need for guidance in imagining social
life after graduation.

The category “skills for executing leisure activities” comprised
2 text responses. This category covered issues such as the
need for self-control guidance to balance leisure activities and
employment, which differed from the issue recognized by the
special needs education teachers, and the need for guidance to
prevent potential internet problems, such as those arising from
social networking services.

The category “foundation building for leisure” comprised
2 text responses. This category encompassed issues related to
maintaining a balance between leisure activities and employment,
which are similar to the challenges recognized by special needs
education teachers.

4 Discussion

Leisure activities serve as the fundamental basis for the social
participation of people with disabilities after they graduate from
special education. Existing literature suggests that creating a
conducive environment and acquiring skills for leisure activities
promote positive social interactions (Heinlein et al., 1998). It is
crucial to identify the content of leisure guidance that vocational
rehabilitation practitioners deemed important, as they provide
support for social participation after graduation. Subsequently,
incorporating these insights into special education is essential for
shaping effective educational practices.

This study identified leisure guidance content in special
education and clarified the perceptions of special education
teachers and vocational rehabilitation practitioners regarding
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leisure guidance. In addition, we highlighted the challenges
associated with providing leisure guidance.

4.1 Perceptions of leisure guidance by
special education teachers

Through factor analysis, we categorized the responses of special
education teachers regarding the importance of leisure guidance
during schooling. The results revealed that the leisure guidance
includes establishing a foundation for leisure implementation,
expanding leisure activity options, recognizing the value of leisure,
and acquiring skills for leisure implementation. This finding has
two significant implications.

First, the finding reaffirms the value of leisure guidance in
promoting social participation. Viewing leisure merely as a non-
directed use of time can be meaningless and may ultimately
lead to deteriorating health conditions for people with disabilities
(Scanlan et al., 2011). By providing leisure guidance, educators
help individuals maintain their health and contribute to their
communities (Kvam et al., 2013). The four content areas not only
represent soft skills essential for maintaining employment but also
life skills beneficial for inclusive living in society. Teaching leisure
time is not sufficient only for leisure education by teachers in
schools. To achieve this, the community must also be well utilized.
This will not only improve the life skills of people with disabilities,
but will also lead to development regarding community inclusion.

Second, the finding emphasizes that leisure guidance content
extends beyond providing education; it also involves options
for leisure activities that lead to potential experiences. Special
education teachers report making efforts to expand leisure activity
options, including leisure guidance in special education schools
(Hatakeyama and Kuno, 2011; Hatakeyama and Kuno, 2012;
Hosoya et al., 2017) and implementing educational practices related
to leisure activities (Enomoto, 2013; Kishida, 2010; Matsushita
and Sonoyama, 2008; Okabe and Watanabe, 2006; Okamoto, 2009;
Wada, 2009). The results of our study provide new perspectives on
delivering leisure guidance. The data is fundamental in providing
a perspective not only on education, but also on vocational
rehabilitation and further community development.

4.2 Gap in perceptions between special
education and vocational rehabilitation

This study explored the gaps in the perceptions between special
education teachers and vocational rehabilitation practitioners. The
results indicated that teachers placed more importance on guidance
related to establishing a foundation for leisure implementation,
expanding leisure activity options, and recognizing the value of
leisure compared to practitioners. Furthermore, teachers strongly
recognized the importance of providing guidance in expanding
leisure activity options during schooling. However, we found no
significant gap between the teachers’ and practitioners’ perspectives
on acquiring skills for leisure implementation.

The finding that special education teachers perceive guidance
as more important reflects the current situation and seems to
align with the needs of vocational rehabilitation practitioners

who provide post-graduation support. However, the analysis of
the challenges in providing leisure guidance suggested that this
alignment may be superficial. Essentially, we noted a gap in
the perceptions of the teachers and practitioners. Practitioners
recognized issues such as a lack of collaboration with families,
insufficient guidance on leisure, and the inability to maintain self-
control for leisure activities. In some cases, despite participating
in leisure activities post-transition from special education to
vocational rehabilitation, individuals continue to face social
exclusion because of a lack of interaction with peers without
disabilities (Dusseljee et al., 2011). Additionally, practitioners
noted that a lack of guidance during school years contributes to
poor work-life balance (Maebara, 2022). These findings suggest
a fundamental misalignment between teachers’ and practitioners’
perspectives on leisure guidance. Recognizing this perceptual gap
is crucial for fostering effective communication and collaboration
between teachers and practitioners, which leads to better transition
support. Although further evidence is considered necessary,
the following may be considered Traditionally, the need for
leisure education to reflect the views of vocational rehabilitation
practitioners, who are responsible for supporting post-social
participation, would have been pointed out. However, perhaps
it may also be necessary to approach policy in such a way that
the perspective of leisure education in schools is communicated
to vocational rehabilitation practitioners and the practice of
vocational rehabilitation is expanded.

4.3 Limitations of the study

Despite the new discoveries and practical insights from
this study, researchers should consider several limitations when
interpreting the results. First, we recruited special education
teachers and vocational rehabilitation practitioners from rural
schools in Japan. Therefore, applying these findings to other
cultures or generalizing them to all of Japan poses challenges.
Future research should include data from urban areas with more
social resources and better access to transportation to provide
broader implications. Second, the study highlighted a perceptual
difference in the concept of leisure between special education
teachers and vocational rehabilitation practitioners. This difference
may have contributed to the recognized gap in perceptions. Further
exploratory research is needed to understand the fundamental
perceptions of leisure. Finally, this study focused on special
education teachers and vocational rehabilitation practitioners who
support students with disabilities. However, regarding leisure
activities, it is essential to consider the preferences and intentions
of the students with disabilities themselves, along with the
involvement of their families. The perspectives of students with
disabilities themselves and their families have not been investigated,
indicating a need for future research in this area.

5 Conclusion

This study investigated the perceptions of leisure guidance
contributing to transition support by analyzing data from special
education teachers and vocational rehabilitation practitioners
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in Japan. We identified the specific components necessary for
leisure guidance and the perceptual gap between teachers and
practitioners. The findings of this study provide valuable insights
for special education teachers as they offer education aimed at
facilitating societal transition.

Transition support, which spans various fields such as special
education and vocational rehabilitation, faces challenges owing to
its interdisciplinary nature. Our research aims to bridge this gap
and contribute to better educational practices for special education
teachers. Teachers should hold themselves accountable for their
educational practices aimed at transition support and leverage their
expertise as professionals. This study aims to promote solutions to
practical challenges in providing leisure guidance.
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