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The construct of learning engagement is receiving increasing attention since it
has been proved by a majority of researches that higher learning engagement is
linked to positive educational outcomes. While a list of learner-internal factors
(e.g., academic emotions) and learner-external factors (e.g., teachers’ working
engagement) have been revealed as important antecedents of English as a
foreign language (EFL) students’ learning engagement, the role of classroom
environment (CE) as a salient factor has received scant attention. Notably, to
the best of the author’'s knowledge, no review study has been conducted on
this issue. Thus, inspired by this gap, the purpose of the present review article
is to evaluate the existing literature on the influence of CE on EFL students’
learning engagement, which is a relatively less charted territory but with great
significance, to illuminate the ways of securing, maintaining and enhancing
students’ engagement in foreign language classrooms by means of creating a
positive CE. The central information of the article is organized into three parts.
First, based on educational research, an overview of the constructs of learning
engagement and CE is explicated. Second, the influence of CE on EFL learners’
engagement is highlighted. At last, implications of the existing studies are
summarized and suggestions for further studies are provided.
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1 Introduction

Foreign language learning is an arduous and emotionally-laden journey. There is
widespread consensus among applied linguistics researchers that learning engagement is of
paramount importance along this journey. Positive educational outcomes of high learning
engagement include, but are not limited to, meaningful learning (Hiver et al., 2021a,b),
enhancement of learning efficiency and achievement (Dornyei, 2019; Mercer, 2019),
amelioration of academic boredom and disaffection (Fredricks et al., 2004), high academic
aspirations and increased mental health (Archambault et al., 2009), as well as higher school
completion-rates (Reschly and Christenson, 2012). Unfortunately, students become
increasingly disengaged as they progress through school (Klem and Connell, 2004; Wang and
Holcombe, 2010; Fredricks, 2011). Competing for students” attention and keeping them
engaged in meaningful and persistent learning in face of multitudinous distractions is an
ongoing challenge for educators and researchers globally (Barkley, 2010; Mercer and
Dornyei, 2020).
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Consequently, it is vital to comprehend and develop knowledge
regarding the factors that foster EFL learning engagement, in order
to maximize the power of learning engagement in yielding more
favorable educational outcomes. A few studies have disclosed that the
variances in EFL learning engagement can be attributed to both
contextual factors (e.g., teachers’ working engagement) and personal
factors (e.g., growth mindset, self-regulation, emotion, trait
emotional intelligence) (e.g., Reschly and Christenson, 2012; Jiang
and Dewaele, 2019). It is noteworthy that a proportion of these
studies have supported CE as a significant determinant in language
learning (Fraser, 1994; Fisher and Khine, 2006; Hattie, 2012). In fact,
due to the distinctive interpersonal and social nature of EFL
classrooms, CE is a key element contributing to EFL learning
engagement (Pishghadam et al., 2021). CE is constituted by the
quality of emotional and social interactions in the classroom (Ryan
and Patrick, 2001). In EFL learning, a positive CE is requisite to
promote active participation in communicative activities and
interactions (Derakhshan et al., 2022a,b). The crucial role of CE has
been succinctly summed up by Earl Stevick (1980) when he stated
that in language learning, “success depends less on materials,
techniques and linguistic analyses, and more on what goes on inside
and between the people in the classroom” (p. 4). However, to the best
of the author’s knowledge, apart from some recent studies (e.g., Hiver
etal., 2021a,b; Qiu, 2022), the impact of CE on learning engagement
in EFL research has received scant attention. Moreover, as the review
of available literature reveals, no theoretical review has been carried
out on the role of CE in EFL learning engagement. Given that the
classroom is the major micro-context in which English is instructed
as a foreign language, understanding the essential ingredients of an
optimal CE in which learners’ engagement thrives is of great
significance. Therefore, building on previous studies, the present
conceptual review intends to present the theoretical and empirical
underpinnings of CE and EFL learning engagement, and particularly
the role of CE in EFL learning engagement.

2 Literature review

2.1 Methods and data

To systematically examine the constructs of learning engagement,
CE, and their relationship, a systematic literature review has been
conducted in one of the most reliable database: Web of Science. The
time frame for the search was not limited, because it was more
appropriate to include both not the latest but highly cited literature
and the latest ones. We formulated a search string based on our
understanding of and knowledge of EFL learning engagement and CE,
and referred to the search string used in other related studies. The
search was first conducted by combing key words: “learning
engagement” OR “student engagement” AND “EFL” OR “L2%
“classroom environment” OR “classroom climate” AND “EFL” OR
“L2” Then in order to focus how CE can influence learning
engagement, more search was performed with the combination of the
key words: “learning engagement” OR “student engagement” AND
“classroom environment” OR “classroom climate.” The selected articles
are representative and of high quality, including journal articles and
book chapters. Publications written in non-English language
were excluded.
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2.2 Learning engagement

The construct of engagement originated from educational
psychology and the learning sciences (Hiver et al., 2021a,b). Despite
numerous studies devoted to examining engagement in science,
technology, mathematics and engineering, research on engagement in
foreign language learning has lagged relatively behind (Philp and
Duchesne, 2016; Oga-Baldwin and Fryer, 2018; Mercer, 2019).
Nevertheless, language learning engagement research has increased
exponentially in the 21* century since Dornyei and Kormos (2000)
proposed that “active learner engagement is a key concern” for all
instructed language learning (Hiver et al., 2021a,b). Notably, it has
recently become one of the most prevalent research topics among
positive psychology researchers who focus on the role of positive
emotions in educational outcomes (Macintyre et al., 2019; Wang
etal., 2021).

In a broad sense, engagement refers to action. Action constitutes
the defining and central characteristic of learning engagement
(Skinner et al., 2009; Skinner and Pitzer, 2012; Lawson and Lawson,
2013; Fredricks et al., 2016; Mercer, 2019), which is a notion reiterated
across frameworks and definitions (Hiver et al., 2021a,b). For instance,
Skinner et al. (2009) described engagement as “energized, directed,
and sustained actions” Indeed, it is precisely this defining
characteristic that distinguishes this construct from its related and
easily confused companion constructs such as motivation. While
motivation represents the initial intention, engagement represents the
subsequent action (Reschly and Christenson, 2012). However,
compared with the richness and width of research on motivation, the
research on learners’ engagement in language learning is relatively
limited (Mercer and Dérnyei, 2020). In fact, in the language teaching
domain, where the key notion of “learning-by-doing” is deeply
embedded in the predominant pedagogical approaches, engagement
is particularly crucial, for active participation in practice and
communication through utilizing the language is essential for learners’
language development (Hiver et al., 2021a,b).

In a narrow sense, learning engagement has been conceptualized
variably and diversely with a lack of consensus due to the varied
research contexts and foci in the literature (Reschly and Christenson,
2012). For example, Skinner and Pitzer (2012) proposed four nested
contexts, namely, prosocial institutions, school, classroom, and
learning activities, with different aspects of engagement highlighted
in each context. According to them, among the four contexts,
classroom engagement is particularly critical and is defined as
“constructive, enthusiastic, willing, emotionally positive, and
cognitively focused participation with learning activities” Similarly,
Platt and Brooks (2010) described second language (L2) learning
engagement as “learners’ meaningful involvement and expenditure of
effort, as a natural result of deliberate attention and active
participation” Considering the domain-specificity of learning
engagement in language classrooms, Svalberg (2009) pioneered the
model of Engagement with Language (EWL), which is defined as “a
cognitive, and/or affective, and/or social process in which the learner
is the agent and language is object” In brief, it refers to learners’
thinking and talking about language. Additionally, Svalberg (2009)
also stresses the social nature of engagement and the importance of
classroom relationships (e.g., peer, group and teacher-student
relationships), for interaction is the key to language development.
With the impact of EWL, the quantity, quality and form of discourse
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and interaction used by the learners have been focused on as the
indicators of engagement in a considerable amount of engagement
research in second/foreign language learning (Baralt et al., 2016).

Despite the heterogeneous conceptual frameworks and
definitions, it is widely agreed that engagement is a multidimensional
construct. Especially in relatively recent researches in the field of
applied linguistics, engagement is widely considered as comprising
four overlapping and interdependent components, namely, cognitive,
behavioral, emotional (affective) and social (Svalberg, 2009; Baralt
et al., 2016; Philp and Duchesne, 2016; Lambert et al., 2017). For
instance, Philp and Duchesne (2016) defined it as “a state of
heightened attention and involvement, in which participation is
reflected in cognitive, social, behavioral and affective dimensions as
well” Cognitive engagement refers to sustained attention and mental
effort in learning process (Philp and Duchesne, 2016). Behavioral
engagement concerns the amount and quality of students’
participation in class and time spent on tasks (Fredricks et al., 2004;
Reschly and Christenson, 2012), with learners’ degree of effort,
persistence, and active involvement as leading indicators (Philp and
Duchesne, 2016). Emotional engagement pertains to the affective
quality of students’ participation (Zhou et al, 2021), relating to
learners’ feelings of attachment, belonging, and interest (Ntfez and
Leon, 2019), with enthusiasm, interest, and enjoyment identified as
essential indicators (Skinner et al., 2009), and can be operationalized
as degree of willingness, purposefulness and autonomy (Svalberg,
2009). It may also include students’ feelings of connection or
disconnection with their peers in the class (Philp and Duchesne,
2016). Lastly, social engagement, pertaining to the quality and amount
of interactions with and participation between interlocutors,
characterizing the relational nature of language learning (Philp and
Duchesne, 2016; Zhou et al., 2021). Though not included in all
engagement models, social engagement occupies a particularly
significant role in language learning since social interaction offers
opportunities for language practice (Philp and Duchesne, 2016) and
can facilitate overall engagement (Svalberg, 2009). Learners tend to
be more effective in language learning when they are socially engaged
(Storch, 2008; Moranski and Toth, 2016; Svalberg, 2017). Emotional
engagement and social engagement are closely linked to each other
(Philp and Duchesne, 2016). The four dimensions are distinct but
interrelated (S. Mercer, 2019,). According to Oga-Baldwin and Nakata
(2017), optimally engaged learners are on task, thinking and enjoying
the learning process. So in respect to foreign language learning, it
should be fair to conclude that emotional engagement and social
engagement should be paid particular attention to due to the
inherently relational nature of language learning process, in which
positive interactions such as encouragement and listening, and
positive emotions such as enjoyment and enthusiasm are particularly
salient. Learners’ willing to interact and communicate in EFL
classrooms is influenced by the quality of relationships with peers and
teachers. Therefore, it is crucial to create an optimal CE in which
positive emotions and interactions can thrive.

What’s promising for educators is that learning engagement is not
a static attribute of students. Instead, it is an dynamically malleable
and mutable state or process (Svalberg, 2009), situated and highly
context-dependent (Reschly and Christenson, 2012; Hiver et al,
2021a,b), thus alterable and various in response to learning
environments (Skinner and Pitzer, 2012; Shernof et al., 2016). In other
words, learning engagement itself is not a psychological variable, but
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connected more to learners’ relationships and responses to the
learning environment (Jarveld and Renninger, 2014). A learner’s
engagement does not emerge in a vacuum, but partly grows out of
cultures, communities, peers, classrooms and specific tasks and
activities within the classrooms (e.g., Finn and Zimmer, 2012; Pianta
et al., 2012; Shernof, 2013). This dynamic and context-dependent
nature indicates a potential for capitalizing well-constructed
interventions to enhance learning engagement through both
intrapersonal and contextual conditions (Hiver et al., 2021a,b). Since
contextual factors are the area where EFL teachers can exert relatively
greater influence on, the present study delves into the impact of CE on
learning engagement as well as strategies to engage EFL learners
through optimization of CE.

2.3 Classroom environment

The learning environment of a classroom milieu consists of
physical environment and psychological environment. Though
physical environment such as facilities, spaces and lighting plays a role
in students’ safety and comfort, psychological environment has been
historically focused on in most educational research (Dorman, 2008),
both as an outcome measure and an antecedent variable (Fraser,
1986). In educational settings, CE refers to the “atmosphere, ambience,
tones or climate that pervades the particular setting”(Dorman, 2008).
Similarly, Cheng (1994) defined CE as the social quality of the
classroom, relating to perceptions and feelings about social
relationships among students and teachers. This also resonates with
Gabrys-Barker’s (2016) definition of CE as “the overall feeling of
milieu inhabitants (i.e., students and teachers) regarding classroom
interactions, involvement, and academic experience” The terms
classroom (psychological) environment, classroom atmosphere, and
classroom (social) climate are often used interchangeably when
scholars refer to classroom learning environment (Cheng, 1994).
Emotion and relationship (e.g., friendliness, competitiveness,
cooperation, cohesiveness, support) are the central features of CE
(Harve et al., 2012). CE is most often measured subjectively in that it
is the perception of the situation that governs behavior in that
situation instead of the objective reality (Fraser, 1986).

CE theory has been theoretically underpinned by Moos (1973)
conceptual framework for human environments, which understood
the relationship of humans to the environment from a holistic and
ecological point of view and believed that human behavior is a
function of both the person and the environment (Moos, 1973). The
framework classified human environments into three basic
dimensions, namely, Relationship Dimension, Personal Growth
Dimension, and System Maintenance and Change Dimension. While
relationship dimension focuses on the nature and intensity of personal
relationships within the environment, personal growth dimension
focuses on opportunities for personal development and self-
enhancement. System maintenance and system change dimensions
assess the extent to which the environment is orderly, clear in
expectations, maintains control and is responsive to change (Moos,
1973). Moos’ theory has become the foundation for understanding the
nature of any setting considered as a human environment, especially
school environment and CE. Accordingly, Moos and Trickett’s (1974)
Classroom Environment Measure characterizes CE as having four
levels: the relationship level, with involvement, affiliation and teacher
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support as indicators; the individual-growth level, with task-
orientation and academic competition as indicators; the system-
maintenance level, with order and organization, rule clarity and
teacher control as indicators; and finally system-development level,
with teaching innovation as indicator.

The internal characteristics and evolution of the learner group
made up of teachers as the central figures and students as active
members determine CE over time (Dornyei and Murphey, 2003). In
other words, teachers, peers, self and content together establish CE
(Holley and Steiner, 2005). The nature of the teacher-student
interaction is one of the key variables determining a successful CE
(Fisher and Khine, 2006). Teacher-student rapport stimulates a
pleasant CE, induces beneficial classroom experiences, boosts positive
academic emotions, and finally results in better academic performance
(Reyes and Torio, 2021). Besides, student-student relationship is also
important (De Ruiter et al.,, 2019). Supportive and sympathetic
interactions with peers is a salient feature of a positive and productive
CE (Taherian et al,, 2021). Therefore CE is mutually constituted
instead of solely by teachers (Dorman, 2008). However, teachers are
the main figures in creating a positive CE in class (Batubara et al.,
2020), possessing leadership influence on CE (Cheng, 1994). Teacher
support is crucial for creating a positive CE and protecting students
against social marginalization (Andersen, 2023).Teachers also play a
major role in establishing, directing and sustaining constructive and
active interactions (De Ruiter et al., 2019). A teacher’s warmth and
sensitivity contribute to healthy teacher-student relationships and CE
(Pianta et al., 2002; Sun et al., 2022). Teacher care stimulates creating
a CE of mutual respect (Dickinson and Kreitmair, 2019). Happier
teachers are more likely to create a happier class for students, since
foreign language enjoyment is relatively more teacher-dependent
(Moskowitz and Dewaele, 2019; Dewaele and Li, 2020). Teachers with
growth mindset are more likely to create a positive CE (Hoose, 2021).
Moreover, teachers’ social and emotional competence and well-being
are important factors contributing to create a conducive CE (Jennings
and Greenberg, 2009). Socially and emotionally competent teachers
set the tone of the classroom by developing supportive and
encouraging relationship, while burned-out teachers and the CE
created by them can be harmful to students (Jennings and Greenberg,
2009). Furthermore, teachers’ leadership style and use of power also
shape CE (Cheng, 1994).

2.4 The role of CE in EFL learning
engagement

CE may interact with students’ personal characteristics and finally
affect students’ learning motivation and engagement (Lewin, 1943).
Perhaps the most commonly used model for understanding the
impact of perceptions of CE on engagement is grounded in self-
determination theory (SDT). According to Ryan and Deci (2002),
educators can foster learners’ learning engagement by meeting their
three fundamental psychological needs: the needs for competence,
autonomy and relatedness in that individuals seek experiences that
fulfill these needs through interaction with the environment. In other
words, to the degree that the learning environment supports
opportunities for students to develop senses of competence, autonomy
and positive relations with others, to such a degree students’ learning
engagement and achievement will be enhanced (Wang and Holcombe,
2010). Of note, Reeve (2013) suggests that learner engagement also
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change the nature of the environment. In short, environmental
affordances for learning and learning engagement influence each
other reciprocally.

Results of a few recent empirical researches have also provided
convincing evidence that the quality of CE is a significant determinant
of student learning engagement. For instance, Naznne et al. (2019)
inspected the effect of CE on students attitude toward school. Altogether
203 students from different private and government schools in Pakistan
through cluster sampling technique participated in the study via
questionnaires. The study showed that CE is a significant predictor of
students’ attitude toward school. Likewise, Cheng (1994) investigated the
relationship between CE and students effective performance via
questionnaires through a large sample of 21,622 students. The results of
Pearson and canonical correlation analyses revealed that students’
attitude toward school and teachers are most sensitive to CE variation.
Though these studies did not examine the impact of CE on overall
learning engagement directly, the construct of attitude toward school or
learning is an important emotional/affective component of student
engagement (Fredricks et al., 2004).

Its worth noting that personalized environment is of great
importance to learning engagement. For example, in Cayubit (2022)
study, the hierarchical multiple regression revealed that a conducive CE
increases students’ academic motivation and predicts students
engagement. Personalization and satisfaction were identified as
important facets of CE, making unique contributions to learning
engagement. Similarly, according to Klem and Connells (2004)
longitudinal study, when students perceive teachers as creating a caring,
well-structured learning environment where expectations are high,
distinct and fair, they are more apt to report engagement in school.
Creating more personalized educational environments, with teacher
support as a major indicator, can result in higher student engagement,
attendance and scores, for personalized learning environment make
students feel more supported by and connected to school.

Moreover, teacher support and peer support are influential factors
of learning engagement. For instance, Lu et al. (2022) investigated the
relationship among learning environment perceptions, personal
characteristics and situational engagement (dynamic engagement).
For this purpose, longitudinal real-time data were collected from 105
college students in smart classrooms at a university in central China.
The study found that perceived teacher support was the most
influential factor for deep cognitive and emotional engagement, for in
collaborative learning, teachers evaluation, guidance and feedback are
crucially important for promoting deep cognitive and emotional
experiences. The study also found that the perception of social support
(peer support) predicted all situational engagement dimensions. The
reason might be that connectedness contributed to reflective thinking
and inquiry learning. Peer interaction promotes students’ interests,
motivation, active participation, and positive emotional experience as
well. The study also indicated that personal motivational factors can
moderate the relationship between environment perception and
learning engagement. Furthermore, Miao et al. (2022) examined the
impacts of teacher—student interaction, student-student interaction,
and social presence on learning engagement in online learning
environments. To this end, they collected data via 3 questionnaires
from 354 full-time undergraduate students of various majors in a large
public Chinese university. The data analysis confirmed the effects of
classroom interaction and social presence on students’ learning
engagement. They pointed out that it is crucial for teachers to provide
organizational and educational support as a scaffoldings process in the
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early phases of collaboration so as to sustain group regulation,
enhance interaction and group acquaintance. Teachers should also
help group members avoid internal conflicts in order to create an
attractive and motivating learning environment, which will have a
positive influence on students’ emotional engagement.

Furthermore, in language teaching field, researchers also conducted
a few empirical studies in this regard. For one, Derakhshan et al. (2022a)
investigated the relationship between teacher care, teacher-student
rapport, and L2 learning engagement. To achieve this, both quantitative
and qualitative data were obtained through three scales and interview
from 223 Iranian and 208 Polish L2 students. The study demonstrated
that both teacher-related factors such as rapport and care and context-
related factors including a pleasant CE play significant roles in promoting
students’ engagement perceptions. In a same vein, Derakhshan et al.
(2022b) explored the relationship among CE, growth language mindset,
boredom, and student engagement among English as a foreign language
(EFL) learners. To this end, 287 English major students from various
universities in Iran participated in the study via an online survey. The
structural equation modeling results revealed that CE significantly and
directly predicated EFL learning engagement. Last but not least, Bardakci
etal. (2018) investigated the relationship between school social climate,
CE, attitude toward English course and student engagement. Data
collected from 734 high school students showed that perceptions of CE,
attitudes toward English course, and school social climate significantly
predicted student engagement.

3 Discussion

To conclude, the main purpose of this study is to elucidate the role
of CE in EFL students’ learning engagement and thus generate some
fresh insights for any parties concerned with EFL education. As such,
this study has extended the previous understanding of CE and
learning engagement and provided a fuller picture of their relationship.
Supported by both theoretical underpinnings of the two constructs
and empirical studies, this study asserts the following two points:

Firstly, CE perception held by students is a crucial influential factor
of EFL learning engagement. From the literature reviewed, it can
be inferred that a positive CE is essential in securing and ensuring
learners’ motivation and engagement, while a CE perceived as negative
and threatening can be a barrier to students’ learning engagement. A
positive EFL CE including features such as warm, respectful, emotionally
supportive and organized can provide more opportunities for interaction
and communication in EFL classrooms, and thus can be a source of
learning engagement. It is illogical to contend that the promotion of EFL
students’ learning engagement only relies on teachers’ pedagogical or
technical knowledge or skills. Authentic instruction and learning cannot
happen unless teachers’ pay attention to and handle properly the social
and emotional aspects of learning (Brackett et al., 2009).

Secondly, in EFL classrooms, it is the teachers who play a crucial and
leading role in developing a positive CE. So it is of great necessity for EFL
teachers to make efforts to reflect on and improve their educational
thoughts and practices in order to create a friendly, cooperative, safe, and
caring CE, so that students’ psychological needs such as competence,
autonomy and relatedness can be met. Therefore, EFL teachers need to
be equipped with not only a good mastery of linguistic knowledge and
teaching methodology, but also a good understanding of psychological,
interpersonal and affective aspects of language education, as these
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aspects strongly influence students’ learning engagement and ultimately
learning performance. Thus, teacher educators should attach more
importance to social and emotional skills in curriculum planning in
order to cultivate pre-service EFL teachers’ ability in maintaining good
rapport with students, in making quality communication with students,
and in caring about students in an appropriate way.

4 Limitations and suggestions for
future studies

However, the limitations of this review study should be noted and
addressed for future studies.The present study mainly has two
limitations. The first limitation is potential publication bias. As with
any review of the published literature, the researcher might have a
tendency to handle positive reports. The second limitation lies in the
lack of direct empirical data. This study only serves as a starting point
for educators and researchers in their endeavors to develop more
knowledge on the role of CE in EFL students’ learning engagement.
Therefore, more empirical studies need to be done to move the field
forward. One line of possible research would be to investigate how the
environmental conditions of psychological and social dimensions
affect teachers. Another possible direction would be to explore the
relation between teachers or students’ individual characteristics such
trait emotional intelligence and classroom social climate. Moreover,
investigation of CE from a cross-cultural perspective is also significant.

Author contributions

XY: Conceptualization, Funding acquisition, Validation, Writing
- original draft, Writing - review & editing.

Funding

The author(s) declare that financial support was received for the
research, authorship, and/or publication of this article. This study was
sponsored by the research project of Hainan Higher Institutions
Educational Reform Fund Project, entitled “Research on College
English Teachers’ Morality Cultivation Capacity Improvement Path”
(grant no. Hnjg2024ZC-132).

Conflict of interest

The author declares that the research was conducted in the
absence of any commercial or financial relationships that could
be construed as a potential conflict of interest.

Publisher’'s note

All claims expressed in this article are solely those of the authors
and do not necessarily represent those of their affiliated organizations,
or those of the publisher, the editors and the reviewers. Any product
that may be evaluated in this article, or claim that may be made by its
manufacturer, is not guaranteed or endorsed by the publisher.

frontiersin.org


https://doi.org/10.3389/feduc.2024.1415829
https://www.frontiersin.org/journals/education
https://www.frontiersin.org

Ye

References

Andersen, M. B. (2023). Measuring social marginalisation: using SEM to uncover
essential social factors underlying social marginalisation in public schools. Sch. Eff. Sch.
Improve. 34, 90-108. doi: 10.1080/09243453.2022.2113547

Archambault, I, Janosz, M., Morizot, J., and Pagani, L. (2009). Adolescent behavioral,
affective, and cognitive engagement in school: relationship to dropout. J. Sch. Health 79,
408-415. doi: 10.1111/j.1746-1561.2009.00428.x

Baralt, M., Gurzynski-Weiss, L., and Kim, Y. (2016). “Engagement with language: how
examining learners’ affective and social engagement explains successful learner-
generated attention to form” in Peer interaction and second language learning:
Pedagogical potential and research agenda. eds. M. Sato and S. Ballinger (Amsterdam,
Netherlands: John Benjamins), 209-240.

Bardaki, S., Arslan, O., and Uluhan, B., Y. Can, student engagement in the margin of
sociocultural perspective, Hacet. Uni. J. Educ. 33(2018) 518-533. doi: 10.16986/
HUJE.2017031576

Barkley, E. (2010). Student Engagement Techniques: a Handbook for College Faculty.
(San Francisco, CA: Jossey-Bass).

Batubara, E, Derin, T., Putri, N. S., and Yudar, R. S. (2020). Five factors influencing
the students' motivation to learn English as a foreign language: a closer look into
Montessori classroom environment. REiL 2, 76-84. doi: 10.31849/reila.v2i2.3165

Brackett, M. A., Patti, J., Stern, R., Rivers, S. E., Elbertson, N. A., Chisholm, C.,
etal (2009). A sustainable, skill based approach to building emotionally literate schools.
In: The handbook of developing emotional and social intelligence: Best practices, case
studies, and tools, Eds. D. Thompson, M. Hughes and J. Terrell (New York: Pfeiffer)
329-358.

Cayubit, R. E O. (2022). Why learning environment matters? An analysis on how the
learning environment influences the academic motivation, learning strategies and
engagement of college students. Learn. Environ. Res. 25, 581-599. doi: 10.1007/
510984-021-09382-x

Cheng, Y. C. (1994). Classroom environment and student affective performance: an
effective profcile. J. Exp. Educ. 62, 221-239. doi: 10.1080/00220973.1994.9943842

De Ruiter, N. M. P, Shirvan, M. E., and Talebzadeh, N. (2019). Emotional processes
of foreign-language learning situated in real-time teacher support. Ecol. Psychol. 31,
127-145. doi: 10.1080/10407413.2018.1554368

Derakhshan, A., Doliniski, D., Zhaleh, K., Enayat, M. J., and Fathi, J. (2022b). A mixed-
methods cross-cultural study of teacher care and teacher-student rapport in Iranian and
polish university students' engagement in pursuing academic goals in an L2 context.
Syst. 106:790. doi: 10.1016/j.system.2022.102790

Derakhshan, A., Fathi, J., Pawlak, M., and Kruk, M. (2022a). Classroom social climate,
growth language mindset, and student engagement: the mediating role of boredom in
learning English as a foreign language. J. Multiling. Multicult. Dev. 1, 1-19. doi:
10.1080/01434632.2022.2099407

Dewaele, J. M., and Li, C. (2020). Emotions in second language acquisition: a critical
review and research agenda. Foreign Lang. World 196, 34-49. Available at: https://link.
cnki.net/urlid/31.1040.h.20200227.1306.008

Dickinson, A. R., and Kreitmair, U. K. (2019). The importance of feeling cared for:
does a student’s perception of how much a professor cares about student success relate
to class performance? J. Polit. Sci. Educ. 17,356-370. doi: 10.1080/15512169.2019.1659803

Dorman, J. P. (2008). Using student perceptions to compare actual and preferred
classroom environment in Queensland schools. Educ. Stud. 34, 299-308. doi:
10.1080/03055690802034484

Dérnyei, Z. (2019). Towards a better understanding of the L2 learning experience, the
Cinderella of the L2 motivational self system. Stud. Second Lang. Learn. Teach. 9, 19-30.
doi: 10.14746/ssl1t.2019.9.1.2

Dérnyei, Z., and Kormos, J. (2000). The role of individual and social variables in oral
task performance. Lang. Teach. Res. 4, 275-300. doi: 10.1177/136216880000400305

Dérnyei, Z., and Murphey, T. (2003). Group dynamics in the language classroom.
Cambridge: Cambridge University Press.

Finn, J. D,, and Zimmer, K. S. (2012). “Student engagement: what is it? Why does it
matter?” in Handbook of research on student engagement. eds. S. L. Christenson, A. L.
Reschly and C. Wylie (Berlin: Springer), 97-132.

Fisher, D. L., and Khine, M. S. (2006). Contemporary approaches to research on
learning environments: worldviews. (Singapore: World Scientific).

Fraser, B. J. (1986). The study of learning environnments, vol. 3. Australia: Curtain
University of Technology.

Fraser, B. J. (1994). “Research on classroom and school climate” in Handbook of
research on science teaching and learning. ed. D. Gabel (New York: Macmillan
Publishers), 493-541.

Fredricks, J. A. (2011). Engagement in school and out-of-school contexts: a
multidimensional view of engagement. Theory Pract. 50, 327-335. doi:
10.1080/00405841.2011.607401

Fredricks, J. A., Blumenfeld, P. C., and Paris, A. H. (2004). School engagement:
potential of the concept, state of the evidence. Rev. Educ. Res. 74, 59-109. doi:
10.3102/00346543074001059

Frontiers in Education

10.3389/feduc.2024.1415829

Fredricks, J. A., Wang, M. T., Schall, J., Hofkens, T., Parr, A., and Snug, H. (2016).
Using qualitative methods to develop a measure of math and science engagement. Learn.
Instr. 43, 5-15. doi: 10.1016/j.learninstruc.2016.01.009

Gabrys-Barker, D. (2016). “Caring and sharing in the foreign language class: on a
positive classroom climate” in Positive psychology perspectives on foreign language
learning and teaching. eds. D. Gabrys-Barker and D. Galajda (Berlin: Springer).

Harve, S. T., Bimler, D., Evans, I. M., Kirkland, J., and Pechtel, P. (2012). Mapping the
classroom emotional environment. Teach. Teach. Educ. 28, 628-640. doi: 10.1016/j.
tate.2012.01.005

Hattie, J. A. C. (2012). Visible learning for teachers. Abingdon: Routledge.

Hiver, P, Al-Hoorie, A., and Mercer, S. (2021b). Engagement in the language
classroom. Bristol, UK: Multilingual Matters.

Hiver, P.,, Al-Hoorie, A. H., Vitta, J. P,, and Wu, J. (2021a). Engagement in language
learning: a systematic review of 20 years of research methods and definitions. Lang.
Teach. Res. 28, 201-230. doi: 10.1177/13621688211001289

Holley, L. C., and Steiner, S. (2005). Safe space: student perspectives on classroom
environment. J. Soc. Work. Educ. 41, 49-64. doi: 10.5175/JSWE.2005.200300343

Hoose, V. A. (2021). How elementary (K-5) Teachers' mindsets affect classroom
environments (doctoral dissertation). River Forest, IL: Concordia University Chicago.

Jarveld, S., and Renninger, K. A. (2014). “Designing for learning: interest, motivation,
and engagement” in The Cambridge handbook of the learning sciences. ed. K. Sawyer
(Cambridge: Cambridge University Press), 668-685.

Jennings, P. A., and Greenberg, M. T. (2009). The prosocial classroom: teacher social
and emotional competence in relation to student and classroom outcomes. Rev. Educ.
Res. 79, 491-525. doi: 10.3102/0034654308325693

Jiang, Y., and Dewaele, J. M. (2019). How unique is the foreign language classroom
enjoyment and anxiety of Chinese EFL learners? System 82, 13-25. doi: 10.1016/j.
system.2019.02.017

Klem, A. M., and Connell, J. P. (2004). Relationships matter: linking teacher support
to student engagement and achievement. J. Sch. Health 74, 262-273. doi:
10.1111/j.1746-1561.2004.tb08283.x

Lambert, C., Philp, J., and Nakamura, S. (2017). Learner-generated content and
engagement in second language task performance. Lang. Teach. Res. 21, 665-680. doi:
10.1177/1362168816683559

Lawson, M. A., and Lawson, H. A. (2013). Conceptual frameworks for student engagement
research, policy, and practice. Rev. Educ. Res. 83, 432-479. doi: 10.3102/0034654313480891

Lewin, K. (1943). Defining the field at a given time. Psychol. Rev. 50, 292-310. doi:
10.1037/h0062738

Lu, G. Q, Xie, K., and Liu, Q. T. (2022). What influences student situational
engagement in smart classrooms: perception of the learning environment and students'
motivation. Br. J. Educ. Technol. 53, 1665-1687. doi: 10.1111/bjet.13204

Maclntyre, P. D., Ross, ., Talbot, K., Mercer, S., Gregersen, T., and Banga, C. A. (2019).
Stressors, personality and wellbeing among language teachers. System 82, 26-38. doi:
10.1016/j.system.2019.02.013

Mercer, S. (2019). “Language learner engagement: setting the scene” in Second
handbook of English language teaching. ed. X. Gao (Berlin: Springer), 644-657.

Merecer, S., and Dornyei, Z. (2020). Engaging language learners in contemporary
classrooms. Cambridge: Cambridge University Press.

Miao, J., Chang, J. M., and Ma, L. (2022). Teacher-student interaction, student-student
interaction and social presence: their impacts on learning engagement in online learning
environments. J. Genet. Psychol. 183, 514-526. doi: 10.1080/00221325.2022.2094211

Moos, R. H. (1973). Conceptualizations of human environments. Am. Psychol. 28,
652-665. doi: 10.1037/h0035722

Moos, R. H., and Trickett, E. J. (1974). Classroom environment scale Mannual.
Washington, DC: Consulting Psychologists Press.

Moranski, K., and Toth, P. (2016). “Small-group meta-analytic talk and Spanish L2
development” in Peer interaction and second language learning: Pedagogical potential
and research agenda. eds. M. Sato and S. Ballinger (Amsterdam, Netherlands: John
Benjamins), 291-319.

Moskowitz, S., and Dewaele, J. M. (2019). Is teacher happiness contagious? A study of
the link between perceptions of language teacher happiness and student attitudes. Innov.
Lang. Learn. Teach. 15:205. doi: 10.1080/17501229.2019.1707205

Naznne, L., Hayat, D. S., and Khan, D. J. A. (2019). Impact of classroom environment
on students attitude towards school. J. Tour. Bus. 5, 159-167. doi: 10.34260/jbt.v5i1.121

Nufiez, J. L., and Leon, J. (2019). Determinants of classroom engagement: a prospective
test based on self-determination theory. Teach. Teach. Theory Pract. 25, 147-159. doi:
10.1080/13540602.2018.1542297

Oga-Baldwin, W., and Fryer, L. (2018). Schools can improve motivational quality:
profile transitions across early foreign language learning experiences. Motiv. Emot. 42,
527-545. doi: 10.1007/s11031-018-9681-7

frontiersin.org


https://doi.org/10.3389/feduc.2024.1415829
https://www.frontiersin.org/journals/education
https://www.frontiersin.org
https://doi.org/10.1080/09243453.2022.2113547
https://doi.org/10.1111/j.1746-1561.2009.00428.x
https://doi.org/10.16986/HUJE.2017031576
https://doi.org/10.16986/HUJE.2017031576
https://doi.org/10.31849/reila.v2i2.3165
https://doi.org/10.1007/s10984-021-09382-x
https://doi.org/10.1007/s10984-021-09382-x
https://doi.org/10.1080/00220973.1994.9943842
https://doi.org/10.1080/10407413.2018.1554368
https://doi.org/10.1016/j.system.2022.102790
https://doi.org/10.1080/01434632.2022.2099407
https://link.cnki.net/urlid/31.1040.h.20200227.1306.008
https://link.cnki.net/urlid/31.1040.h.20200227.1306.008
https://doi.org/10.1080/15512169.2019.1659803
https://doi.org/10.1080/03055690802034484
https://doi.org/10.14746/ssllt.2019.9.1.2
https://doi.org/10.1177/136216880000400305
https://doi.org/10.1080/00405841.2011.607401
https://doi.org/10.3102/00346543074001059
https://doi.org/10.1016/j.learninstruc.2016.01.009
https://doi.org/10.1016/j.tate.2012.01.005
https://doi.org/10.1016/j.tate.2012.01.005
https://doi.org/10.1177/13621688211001289
https://doi.org/10.5175/JSWE.2005.200300343
https://doi.org/10.3102/0034654308325693
https://doi.org/10.1016/j.system.2019.02.017
https://doi.org/10.1016/j.system.2019.02.017
https://doi.org/10.1111/j.1746-1561.2004.tb08283.x
https://doi.org/10.1177/1362168816683559
https://doi.org/10.3102/0034654313480891
https://doi.org/10.1037/h0062738
https://doi.org/10.1111/bjet.13204
https://doi.org/10.1016/j.system.2019.02.013
https://doi.org/10.1080/00221325.2022.2094211
https://doi.org/10.1037/h0035722
https://doi.org/10.1080/17501229.2019.1707205
https://doi.org/10.34260/jbt.v5i1.121
https://doi.org/10.1080/13540602.2018.1542297
https://doi.org/10.1007/s11031-018-9681-7

Ye

Oga-Baldwin, W. L. Q., and Nakata, Y. (2017). Engagement, gender, and motivation:
a predictive model for Japanese young language learners. System 65, 151-163. doi:
10.1016/j.system.2017.01.011

Philp, J., and Duchesne, S. (2016). Exploring engagement in tasks in the language
classroom. Ann. Rev. Appl. Ling. 36, 50-72. doi: 10.1017/80267190515000094

Pianta, R. C., Hamre, B. K., and Allen, J. P. (2012). “Teacher-student relationships and
engagement: conceptualizing, measuring, and improving the capacity of classroom
interactions” in Handbook of research on student engagement. eds. S. L.
Christenson, A. L. Reschly and C. Wylie (Berlin: Springer), 365-386.

Pianta, R. C,, La Paro, K. M, Payne, C., Cox, M. J., and Bradley, R. (2002). The relation
of kindergarten classroom environment to teacher, family, and school characteristics
and child outcomes. Elem. Sch. J. 102, 225-238. doi: 10.1086/499701

Pishghadam, R., Derakhshan, A., Jajarmi, H., Farani, S. T., and Shayesteh, S.
(2021). Examining the role of teachers' stroking behaviors in EFL learners' active/
passive motivation and teacher success. Front. Psychol. 12:314. doi: 10.3389/
fpsyg.2021.707314

Platt, E., and Brooks, E. B. (2010). Task engagement: a turning point in foreign
language development. Lang. Learn. 52, 365-400. doi: 10.1111/0023-8333.00187

Qiu, F (2022). Reviewing the role of positive classroom climate in improving English
as a foreign language students' social interactions in the online classroom. Front. Psych.
13:1012524. doi: 10.3389/fpsyg.2022.1012524

Reeve, J. (2013). How students create motivationally supportive learning environments
for themselves: the concept of agentic engagement. J. Educ. Psychol. 105, 579-595. doi:
10.1037/a0032690

Reschly, A. L., and Christenson, S. L. (2012). “Jingle, jangle, and conceptual haziness:
evolution and future directions of the engagement construct” in Handbook of research
on student engagement. eds. S. L. Christenson, A. L. Reschly and C. Wylie (Berlin:
Springer), 3-20.

Reyes, R. D. G., and Torio, V. A. G. (2021). The relationship of expert teacher-learner
rapport and learner autonomy in the CVIF-dynamic learning program. Asia Pac. Educ.
Res. 30, 471-481. doi: 10.1007/s40299-020-00532-y

Ryan, R. M., and Deci, E. L. (2002). “An overview of self-determination theory: an
organismic-dialectical perspective” in Handbook of self-determination research. eds. E.
L. Deci and R. M. Ryan (New York: University of Rochester Press), 3-33.

Ryan, A. M., and Patrick, H. (2001). The classroom social environment and changes
in adolescents' motivation and engagement during middle school. Am. Educ. Res. J. 38,
437-460. doi: 10.3102/00028312038002437

Frontiers in Education

07

10.3389/feduc.2024.1415829

Shernof, D. J. (2013). Optimal learning environments to promote student engagement.
Berlin: Springer.

Shernof, D. ], Kelly, S., Tonks, S. M., Anderson, B., Cavanagh, R. E, Sinha, S., et al.
(2016). Student engagement as a function of environmental complexity in high school
classrooms. Learn. Instr. 43, 52-60. doi: 10.1016/j.learninstruc.2015.12.003

Skinner, E. A., Kindermann, T. A., and Furrer, C. J. (2009). A motivational perspective
on engagement and disaffection conceptualization and assessment of children's
behavioral and emotional participation in academic activities in the classroom. Educ.
Psychol. Meas. 69, 493-525. doi: 10.1177/0013164408323233

Skinner, E. A., and Pitzer, J. R. (2012). “Developmental dynamics of student
engagement, coping, and everyday resilience” in Handbook of research on student
engagement. eds. S. L. Christenson, A. L. Reschly and C. Wylie (Berlin: Springer), 21-44.

Stevick, E. W. (1980). Teaching languages: A way and ways. Rowley, MA: Newbury
House, 4.

Storch, N. (2008). Metatalk in a pair work activity: level of engagement and implications
for language development. Lang. Aware. 17, 95-114. doi: 10.1080/09658410802146644

Sun, X. M. H. G,, Hendrickx, T., Goetz, T., and Wubbels, T. M. (2022). Classroom
social environment as student emotions' antecedent: mediating role of achievement
goals. J. Exp. Educ. 90, 146-157. doi: 10.1080/00220973.2020.1724851

Svalberg, A. (2009). Engagement with language: interrogating a construct. Lang.
Aware. 18, 242-258. doi: 10.1080/09658410903197264

Svalberg, A. M. L. (2017). Researching language engagement: current trends and
future directions. Lang. Aware. 27, 21-39. doi: 10.1080/09658416.2017.1406490

Taherian, T., Fazilatfar, A. M., and Mazdayasna, G. (2021). Joint growth trajectories
of trait emotional intelligence subdomains among L2 language learners: estimating a
second-order factor-of-curves model with emotion perception. Front. Psychol. 12:945.
doi: 10.3389/fpsyg.2021.720945

Wang, Y. L., Derakhshan, A., and Zhang, L. J. (2021). Researching and practicing
positive psychology in second/foreign language learning and teaching: the past, current
status and future directions. Front. Psychol. 12, 1-10. doi: 10.3389/fpsyg.2021.731721

Wang, M. T, and Holcombe, R. (2010). Adolescents' perceptions of school
environment, engagement, and academic achievement in middle school. Am. Educ. Res.
J. 47, 633-662. doi: 10.3102/0002831209361209

Zhou, A. B., Guan, X. L., Ahmed, M. Z., Ahmed, O., Jobe, M. C., and Hiramoni, F. A.
(2021). An analysis of the influencing factors of study engagement and its enlightenment
to education: role of perceptions of school climate and self-perception. Sustain. For.
13:5475. doi: 10.3390/su13105475

frontiersin.org


https://doi.org/10.3389/feduc.2024.1415829
https://www.frontiersin.org/journals/education
https://www.frontiersin.org
https://doi.org/10.1016/j.system.2017.01.011
https://doi.org/10.1017/S0267190515000094
https://doi.org/10.1086/499701
https://doi.org/10.3389/fpsyg.2021.707314
https://doi.org/10.3389/fpsyg.2021.707314
https://doi.org/10.1111/0023-8333.00187
https://doi.org/10.3389/fpsyg.2022.1012524
https://doi.org/10.1037/a0032690
https://doi.org/10.1007/s40299-020-00532-y
https://doi.org/10.3102/00028312038002437
https://doi.org/10.1016/j.learninstruc.2015.12.003
https://doi.org/10.1177/0013164408323233
https://doi.org/10.1080/09658410802146644
https://doi.org/10.1080/00220973.2020.1724851
https://doi.org/10.1080/09658410903197264
https://doi.org/10.1080/09658416.2017.1406490
https://doi.org/10.3389/fpsyg.2021.720945
https://doi.org/10.3389/fpsyg.2021.731721
https://doi.org/10.3102/0002831209361209
https://doi.org/10.3390/su13105475

	A review of classroom environment on student engagement in English as a foreign language learning
	1 Introduction
	2 Literature review
	2.1 Methods and data
	2.2 Learning engagement
	2.3 Classroom environment
	2.4 The role of CE in EFL learning engagement

	3 Discussion
	4 Limitations and suggestions for future studies
	Author contributions

	 References

