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Faculty support and students’
academic motivation

Horia M. Raboca and Florin Carbunarean*

Department of Public Administration, Babes-Bolyai University, Cluj-Napoca, Romania

This study investigates the relationship between students’ perceptions regarding
faculty support and their overall level of academic motivation. Other aspects like
types of academic motivation (intrinsic and extrinsic motivation or amotivation)
grounded in self-determination theory are also addressed. The findings indicate
that there is a significant positive correlation between faculty support and the
overall level of student's academic motivation. At the same time, the results
show that both psychological and functional support, as indicators of faculty
support, have influence on different types of academic motivation. In this
sense, faculty support has a moderate positive influence on student'sintrinsic
academic motivation, respectively a moderate negative influence on academic
amotivation. These results can be of interest for faculty decision makers. In other
words, any educational policy or strategy adopted by faculty-level decision
makers designed to help students improving their academic performance
must include elements and activities related to providing support (at social,
psychological, and functional level).

KEYWORDS

self-determinations theory, types of academic motivation, faculty support, academic
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Introduction

Understanding academic motivation and the antecedents of the educational motivational
process is necessary for identification and implementation of different actions that would
contribute to the increase of students’ academic performances. The process of motivating
students represents an important concern for academics, an issue that possibly is one of the
most important sources of professional frustration. Students need guidance and help regarding
their personal and academic development, and this requires, among other things, a significant
involvement of universities/faculties in students’ learning environment, providing the
necessary support that would lead to a better academic motivation and a high level of
engagement in learning. The importance of faculty support for students’ academic success
cannot be denied, as this support plays an important role in promoting students’ learning
process, with major impact on their academic performance (Watt and Richardson, 2020;
Wilson et al., 2020). Here, two major aspects should be considered: (1) the overall level of
students’ academic motivation (level of motivation intensity), and (2) the types (forms) of
students’ academic motivations. In this sense, academic motivation should be analyzed from
a differentiated multidimensional perspective because both the overall level of motivation (as
a component) and the different types of motivations could influence student’s learning activity
and subsequently their academic performance.

In this paper we analyze students’ perceptions regarding the relationship between faculty
support and academic motivation. In other words, the study investigates and analyzes the
extent to which students’ perceptions of faculty support influence both their overall level of
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academic motivation and the diverse types of motivation.
Furthermore, we argue that it is necessary that any educational
strategy adopted by faculty-level decision makers must include
support actions in order to improve academic performance and
ensure better educational outcomes. This support must include social,
psychological and functional support.

Literature review
Academic motivation

While motivation as a concept involves a multitude of definitions,
academic motivation implies a more specific definition, and it is
related not only to those aspects that determine a more enthusiastic
school attendance but also an increased engagement in someone’s own
learning process and academic development. It is important to
examine the factors that can influence students’ academic performance
in order to identify the low academic performances that can have a
negative effect on the number of students who graduate.

If we take into consideration that the number of students
graduating (relative to the number of enrolled students) is, for many
universities, a quality and performance indicator, we could argue that
students’ academic performance is one of the factors that influence the
quality indicator of the university systems. That’s why, in our opinion,
the educational strategies must concern very seriously students’
academic motivation.

One of the most common approaches regarding the academic
motivation process involves the perspective of Self-Determination
Theory (SDT). For Deci and Ryan (2013) self-determination is a
capacity but also a need, underlining the importance of three basic
human needs in intrinsic motivation - autonomy, competence, and
relatedness. Self-determination theory focuses on the relationship
between intrinsic motivation and extrinsic factors that may increase
or decrease intrinsic motivation. For example, in education, in proper
conditions, teachers may channel intrinsic motivation of students
toward the promotion of learning using extrinsic factors (learning
climate, the use of rewards or punishments, supportive teachers’
behavior, trusting interpersonal context etc.).

Academic motivation may be one of the most important
psychological aspects that influence learning and personal
development of students. While some studies identify academic
motivation as one among other significant factors that positively affect
student performance (Froiland and Worrell, 2016; Madison et al.,
2018), other studies consider motivation the only factor that has a
direct impact on academic achievement; the rest of the factors
influencing the students’ performances are achieved through
motivation (Unal-Karagiiven, 2012).

According to self-determination theory, applied on the academic
field, three forms of academic motivation can be distinguished:
intrinsic motivation, extrinsic motivation and non-motivation
(amotivation); these types of motivation are located on a continuum,
and reflect the extent to which the behavior voluntarily adopted by an
individual is in accordance with her own interests (Burguerio et al.,
2017).In Figure 1 we can see the connection Ryan and Deci (2020,
p- 72) made between autonomous, controlled, different types of
motivation (intrinsic motivation, extrinsic motivation or amotivation)
and regulatory styles. Amotivation reflects the lowest degree of
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autonomy, amotivated individuals lack the intention to act, while
motivated behavior may take various forms depending on the level of
autonomy. For example, the least autonomous behavior is externally
regulated (individuals’ behavior is oriented toward external demands)
and if individuals internalize regulations their autonomy will increase.

Several educational research indicated that certain types of
motivations (e.g., autonomous motivation) positively influence
academic outcomes (Guay et al., 2010; Datu, 2017; Sivrikaya, 2019),
and confirms that academic motivation is one of the factors that
influence a person’s success or failure in the learning process
(Moenikia and Zahed-Babelan, 2010; Maurer et al., 2013; Hafizoglu
and Yerdelen, 2019; Motevalli et al., 2020). Also, academic motivation
was associated both with mental health features of students (Lee et al.,
2019) and the attitude towards the learning process (Tasgin and
Coskun, 2018). Regarding academic motivations Chakraborty (2016)
showed that some of extrinsic motivation types (extrinsic motivation -
external regulation and extrinsic motivation - identified regulation)
are important dimensions of academic motivation. At the same time,
some other studies confirmed that, overall, students are motivated
rather by extrinsic motivation (Hegarty et al., 2012; Komarraju, 2013)
suggesting the importance of examination grades among other factors.
While some research focuses on the role and importance of academic
motivation, other studies analyzed factors that influence the process
of academic motivation. In this regard, Ryan and Deci (2020)
identified two clusters of factors that influence academic motivation:
internal factors related to student characteristics (like social class,
expectations), or student beliefs and external factors related to social
factors (family members), academic related factors (courses,
assignments, examination, feedback) or environment.

Faculty support

The faculty support provided to students can be considered one
of the aspects that affect not only the level of students’ academic
performance but also the process and level of school dropout. From
another point of view, low support activities negatively influence the
attrition rate. According to Pavelea and Moldovan (2020) the attrition
rate is one of the most important indicators for universities systems,
because financing higher-education institutions is correlated with the
number of students enrolled. In this sense the decision makers must
include in their educational strategy a suitable level of support for
maintain or increase the attrition rate. Einhellig (2015) considers that
both financial support and emotional support from supervisors and
management encourages students’ academic success. Several studies
(Hart, 2012; Orsini et al., 2016; Johnmarshall and Sung, 2021) have
found that both appropriate and constructive feedback (as a form of
support and encouragement to students) and autonomy-supportive
teaching influence the persistence and motivation.

Support should not be limited to providing certain activities of
relaxation, fun or socialization but involves a series of complex
processes and activities aimed at achieving high levels of personal
and academic development by students. From another point of view,
supportpredicts both students’ academic performance and
involvement. In this regard, Wilson et al. (2020) showed that faculty
support is positively and significantly correlated with all forms of
student engagement. In other research, faculty support appears to
mediate the relationship between student effort and satisfaction
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FIGURE 1

Different types of motivation and regulatory styles. Source: Ryan and Deci (2020), p. 72.

(Fredrickson, 2012). From the perspective of student-faculty
interaction, some studies confirm that there are several specific
types of student-faculty interactions that can be seen as predictors
of student performance and academic success (Komarraju
etal., 2010).

Also, Henderson et al. (2020) indicates that the way in which
faculties are concerned about their students along with setting a
propitious learning environment influences not only the students’
intention to graduate but also their level of motivation for learning.
The reinforcement and faculty social support were also positively
associated with the level of students’ academic results (Wen and Li,
2022; Hassan et al., 2023). At the same time, a better understanding of
students’ needs and preferences by faculty (or university) is related to
enhanced student satisfaction regarding courses and better attitude
toward learning (Snijders et al., 2021).

Finally, Holland et al. (2020) showed that the development of a
wide range of support strategies for students, including academic
support, pastoral support (social orientation) and employability
counselling encourages learning and contributes to improving
academic performance.

Faculty support takes many forms and depends on the institution’s
ability to understand the needs and desires of the students, the amount
and types of resources that the institution has, and the capacity to
allocate support. In terms of activities, a large part of the faculty
support is oriented toward the development of a student-faculty
relationship based on respect, courtesy, accessibility, and empathy and
on promoting processes and activities that may help and guide students
in the field of personal and academic development.

In fact, faculty support can be defined as the support resulting
from teacher-student interactions (Goodwin et al., 2019). Thus, the
support of the faculty can be materialized through a series of
counseling activities, especially psychological counseling, and
personal development, tutoring and academic development activities,
support and social support activities, actions for faster integration of
students and finally the organization of various recreational or
socializing activities. Therefore, the range of support activities is
extremely varied, and it is not limited to the main learning activities
but should also cover different other interrelated educational activities.

Frontiers in Education

TABLE 1 Characteristics of the surveyed population.

Year of study No. of students (%)
Year 1 46 (39,3)
Year 2 71 (60,7)
Total 117 (100)

Method

In this study we investigate the extent to which faculty support
influences the overall level of motivation and different types of academic
motivation, based on a quantitative method of research - survey.

Sample

The surveyed population consists of 117 students enrolled in
FSPAC’s master programs in public administration at the Babes-
Bolyai University Cluj-Napoca, from a total of 130 students enrolled.
The ratio of teachers to students is 1:18, indicating small classes and
possibility for support providing. The response rate was 90%. The
demographics of students are 60% female and 40% males, from the
total survey population, with more than 90% representing working
students. Ethical aspects include voluntary participation, informed
consent, anonymity, confidentiality, potential for harm, results
communication for each participant in the study. Due to the large
number of working master students, the courses are organized on
Monday to Friday afternoons (from 16:30 to 20:10), to give them the
possibility to work and come to school. The master program offers
teaching classes but also provides direct mentorship to students for
research and thesis.

Masters students have been chosen for this study because they
have specific characteristics (many responsibilities, more academic
experience and work engagement) which make them different from
undergraduate students, in terms of motivation and support required.

Most respondents were in the final year of the master program
(Table 1).
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Instruments

For evaluating the level of academic motivation, we used
Academic Motivation Scale - AMS (Miulescu, 2019), often applied to
measure motivation according to SDT. Although we used all 28 items
from the original instrument, we operated a series of changes and
adjustments to fit the questionnaire as well as possible to the context
and specificity of the master program in public administration offered
by Faculty of Political, Administrative and Communication Sciences
(FSPAC). We applied AMS because this instrument measures
motivation in a multidimensional approach considering also academic
context (Barkoukis et al., 2020). On the other hand, AMS has, from
the point of view of psychometric properties, a high level of reliability
and validity (Miulescu, 2019). AMS evaluates academic motivation on
7 subscales: 3 types of intrinsic motivation (intrinsic motivation
related to knowledge, achievements, and stimulation), 3 types of
extrinsic motivation (identified, introjected, external motivation)
and amotivation.

For analyzing the support level of the faculty, we used the
Perceived Faculty Support Scale (SPESS). In this sense, support
provided by the faculty was measured on two dimensions (Wilson
etal., 2020): (1) psychological support (involving the encouragement,
support, and promotion of a sense of competence among students);
(2) functional support (which involves activities that help the student
to complete different tasks and achieve their proposed objectives).

Procedure

S.PS.S analysis was conducted, namely statistical correlation
analysis, between variables that were inserted in the questionnaire.
The survey was conducted based on a face-to-face procedure, with
questionnaires being completed by students directly.

Results

The influence of faculty support on the
overall level of motivation

In analyzing the relationship between the faculty support and the
level of academic motivation we used statistical correlation analysis,
and the results (Table 2) show two major aspects.

First, the results confirm that there is a statistically significant
relationship between the overall level of academic motivation and
faculty support, significance level of p<0.000 and 001 indicates that
the correlation is strong. Second, psychological support, as a
dimension of faculty support, seems to influence more the overall level
of academic motivation compared to functional support dimension.

The influence of faculty support on
different types of academic motivation
(intrinsic and extrinsic)

We used statistical correlation for analyzing the relationship

between faculty support and different types of academic motivation
(extrinsic and intrinsic). The results confirm that faculty support
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TABLE 2 Relationship between the level ofacademic motivation and
faculty support (statistical correlation analysis).

Academic
motivation

Academic motivation Pearson correlation 1

Sig. (2-tailed)

N 117
Psychological Support Pearson correlation 0.565%*
Sig. (2-tailed) 0.000
N 117
Functional Support Pearson correlation 0.508%*
Sig. (2-tailed) 0.001
N 117

#*Correlation is significant at the 0.01 level (2-tailed).

(functional and psychological) has a different influence on intrinsic
and extrinsic motivation. In this sense, functional support tends to
influence more intrinsic and extrinsic motivation, compared to
psychological support (Table 3).

The faculty support has a certain negative influence on
amotivation; although only the psychological support negatively
influences this type of motivation (correlation is also weak). Thus,
given that academic amotivation (AMOT) represent the lack of
students’ motivation in learning engagement, one method for
reducing this form of academic motivation is to provide psychological
support to them. Still, offering only the psychological support may not
help too much in decreasing academic amotivation among students if
it is not supplemented by other measures.

Second, regarding academic extrinsic motivation, faculty support
has little influence; only functional support seems to influence certain
types of extrinsic motivations. In this sense, the findings confirm that
there is a relationship only between functional support and some
forms of extrinsic motivation: (1) Extrinsic motivation - introjected
regulation (EMIN); and (2) Extrinsic motivation- identified
regulation (EMID). Although the relationship is statistically
significant, the correlation between them is weak. Instead, the third
form of extrinsic motivation - Extrinsic motivation - external
regulation (EMER), is not influenced by any of the two dimensions of
faculty support.

Third, the results of this study indicate that faculty support is more
associated with intrinsic academic motivation, compared with
extrinsic motivation, and can be seen as a factor that positively
influences different forms of academic motivation.

Indeed, a series of forms of intrinsic and extrinsic motivation
(IMTK - Intrinsic Motivation to Know; IMTS - Intrinsic Motivation
to Stimulate) have a direct and statistically significant relationship
with functional support, although the correlation is moderate. At the
same time, we could observe that Intrinsic Motivation to Accomplish
(IMTA) is not influenced by any of the two dimensions of the
faculty support.

Discussion

In order to achieve a high academic performance it is necessary
to take into consideration the role of academic motivation. In fact, the
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TABLE 3 Relation between the types of academic motivations and the faculty support (statistical correlation analysis).

Functional
support support

Psychological

AMOT Pearson correlation —0.374%%* —0.154
- Amotivation Sig. (2-tailed) 0.001 0.098
N 117 117
EMER Pearson correlation 0.096 0.089
- Extrinsic motivation, external Sig. (2-tailed) 0.302 0.342
regulation N 117 17
EMIN Pearson correlation 0.148 0.197%
- Extrinsic motivation, introjected Sig. (2-tailed) 0.110 0.033
regulation
N 117 117
EMID Pearson correlation 0.169 0.194*
- Extrinsic motivation, identified Sig. (2-tailed) 0.069 0.025
regulation N 17 17
IMTA Pearson correlation 0.090 0.159
- Intrinsic motivation to accomplish Sig. (2-tailed) 0.332 0.086
N 117 117
IMTK Pearson correlation 0.407%* 0.516%*
- Intrinsic motivation to know Sig. (2-tailed) 0.001 0.001
N 117 117
IMTS- Pearson correlation 0.207* 0.483%*
Intrinsic motivation to stimulate Sig. (2-tailed) 0.025 0.001
N 117 117

## Correlation is significant at the 0.01 level (2-tailed).

causal chain between motivating factors and student performance is
understandable. If factors that contribute to academic motivation of
students aren’t properly identified, the entire process will suffer leading
to students’ lower performances and finally to school dropout. Perhaps
that is the reason why research on the factors that affect students’
academic motivation continue to be an important topic for education.

Based on self-determination theory, and the findings of this study, it
can be concluded that there is a relationship between academic
motivation and faculty support. The results confirm that there is a direct
and positive correlation between students’ perception of faculty support
(described on two levels: psychological support and functional support)
and the overall level of academic motivation. These results suggest that a
greater concern for providing both psychological support and functional
support contributes to students’ higher level of academic motivation and
eventually to increased involvement in the learning process.

At the same time, results confirm that faculty support is associated
differently with academic motivation. Psychological support leads to
a decrease of amotivation, even though the relationship is weak.
Considering that amotivation could be defined as the absence of
motivation and could be linked with a series of negative academic
consequences (poor academic performance, higher incidence of
problem behaviors, low academic self-esteem, intention to school
dropout), faculty support can be viewed as a practical solution for
preventing these.

Frontiers in Education

In addition, the study confirms that faculty support has different
influence on intrinsic and extrinsic academic motivation. In this
sense, it seems that the major influence of faculty support is on
intrinsic forms of academic motivation. In this sense, the influence of
faculty support, especially functional support, on the various forms of
intrinsic academic motivation could be considered an extremely
important aspect.

Although the relationship is rather moderate, faculty support
remains a valuable solution to one of the most acute problems related
to academic motivation of students - low level of intrinsic academic
motivation. Indeed, one of the problems faced by faculties regards the
unbalance between extrinsic motivation compared to intrinsic
motivation in learning, and students’ tendency to learn only due to
factors of an extrinsic nature. Even though extrinsic motivation may
stimulate the engagement in learning, a high level of extrinsic
motivation without a high level of intrinsic motivation does not help
too much on the medium and long term.

The results can be of interest not only for public administration
scholars, but also for faculty decision makers. Based on this research
it can be concluded that the faculties should better reconsider their
educational strategy for a better involvement in providing support to
their own students. Obviously, this involvement would contribute to
the creation of a much more inclusive, academically stimulating
environment for all students.
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Secondly, the results of the study can help to outline and develop
a set of actions and initiatives to create a series of more effective
mechanisms to promote and stimulate students’ behavior towards
academic performance. For example, the involvement of decision-
makers at the higher faculty level in providing of social support will
contribute not only to the reduction of school dropout and maintain
a suitable attrition rate, but also contribute to changing the behavior
and attitude of students towards learning.

Thirdly, the involvement of decision makers (at faculty level) in
providing support to their own students can be used as a form of
promoting the image of the institution among students. Indeed, any
action of support offered to students clearly constitutes evidence
that the faculty is concerned and involved in helping its own
students, evidence that (sooner or later) is perceived by students as
an action promoted by the slogan “the faculty cares about its
own students”

All this, in the end, will contribute to maintaining and promoting
a good image among students.This image will contribute to the
development of a high level of satisfaction among students, but also to
an increased interest manifested by potential future students. In this
sense educational strategies for higher education need to take into
consideration the necessity for increasing faculty support and also for
maintaining a high level of academic motivation among students.

Limitations of this research include collecting cross-sectional
data, and the particular educational context in which the data was
collected (COVID-19 restrictions, class attendance of working
students). In addition, generalizability may be limited because the
present study has included only Romanian masters-level students;
it is therefore recommended that the AMS be employed in other
countries with different educational cultures. A different approach
to data collection and analysis in further research might provide
insights about how institutions can provide support specifically to
working students. For example, working students may require
different types of support depending on their schedules, family
obligations, and financial considerations. It would also be valuable
to examine different correlates of academic motivation such as
academic performance, graduate outcomes, and future
employment. A more qualitative approach might even explore
indicators of life satisfaction and career trajectories following
graduation, particularly in relation to perceptions of prior
faculty support.

References

Barkoukis, V., Chatzisarantis, N. L. D., and Hagger, M. S. (2020). Effects of a school-
based intervention on motivation for out-of-school physical activity participation. Res.
Q. Exerc. Sport 92, 477-491.

Burguefio, R, Sicilia, A., Medina-Casaubén, J., Alcaraz-Ibafiez, M., and Lirola, M.-].
(2017). Revision de la Escala de MotivacionEducativa. Inclusion de la
RegulacionIntegrada para Medir la Motivaciénen la FormaciénlInicialdelProfesorado.
Anales de Psicologia 33, 670-679. doi: 10.6018/analesps.33.3.249601

Chakraborty, R. (2016). Dimensional analysis of academic motivation scale in Indian
secondary school students. IJARET 3, 111-113.

Datu, J. (2017). Peace of mind, academic motivation, and academic achievement in
Filipino high school students. Span. J. Psychol. 20.

Deci, E. L., and Ryan, R. M. (2013). Intrinsic motivation and self-determination in
human behavior. New York: Springer.

Einhellig, K. (2015). Looking Back: the reflections of registered nurses on the
experience of returning for the baccalaureate degree. Amer. J. Nur. Res. 3, 29-35.

Fredrickson, J. E. (2012). Linking student effort to satisfaction: the importance
of faculty support in creating a gain-loss frame. Acad. Educ. Leadership J. 16,
111-124.

Frontiers in Education

10.3389/feduc.2024.1406611

Data availability statement

The raw data supporting the conclusions of this article will
be made available by the authors, without undue reservation.

Author contributions

HR: Methodology, Writing — original draft, Writing - review &
editing. FC: Project administration, Validation, Writing - original
draft, Writing - review & editing.

Funding

The author(s) declare financial support was received for the
research, authorship, and/or publication of this article. The publication
of this article was supported by the 2023 Development Fund of the
Babes-Bolyai University.

Conflict of interest

The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could
be construed as a potential conflict of interest.

Publisher’s note

All claims expressed in this article are solely those of the authors
and do not necessarily represent those of their affiliated organizations,
or those of the publisher, the editors and the reviewers. Any product
that may be evaluated in this article, or claim that may be made by its
manufacturer, is not guaranteed or endorsed by the publisher.

Supplementary material

The Supplementary material for this article can be found online
at: https://www.frontiersin.org/articles/10.3389/feduc.2024.1406611/
full#supplementary-material

Froiland, J. M., and Worrell, E. C. (2016). Intrinsic motivation, learning goals,
engagement, and achievement in a diverse high school. Psychol. Sch. 53, 321-336. doi:
10.1002/pits.21901

Goodwin, A. L., Low, E. L., Cai, L., and Yeung, A. S. (2019). A longitudinal study on
starting Teachers' retention intentions: do pre-teaching work experience and length of
working years make a difference? Teach. Teach. Edu. 83, 148-155. doi: 10.1016/j.
tate.2019.03.015

Guay, F, Ratelle, C. E, Roy, A, and Litalien, D. (2010). Academic self-concept,
autonomous academic motivation, and academic achievement: mediating and
additive effects. Learn. Individ. Differ. 20, 644-653. doi: 10.1016/j.1indif.2010.
08.001

Hafizoglu, A., and Yerdelen, S. (2019). The role of students’ motivation in the
relationship between perceived learning environment and achievement in science: A
mediation analysis. Sci. Educ. Int. 30, 251-260.

Hart, C. (2012). Factors associated with student persistence in an online program of
study: A review of the literature. J. Interact. Online Learn. 11, 19-42.

Hassan, M., Fang, S., Malik, A., Lak, T., and Rizwan, M. (2023). Impact of perceived
social support and psychological capital on university students’ academic success: testing

frontiersin.org


https://doi.org/10.3389/feduc.2024.1406611
https://www.frontiersin.org/journals/education
https://www.frontiersin.org
https://www.frontiersin.org/articles/10.3389/feduc.2024.1406611/full#supplementary-material
https://www.frontiersin.org/articles/10.3389/feduc.2024.1406611/full#supplementary-material
https://doi.org/10.6018/analesps.33.3.249601
https://doi.org/10.1002/pits.21901
https://doi.org/10.1016/j.tate.2019.03.015
https://doi.org/10.1016/j.tate.2019.03.015
https://doi.org/10.1016/j.lindif.2010.08.001
https://doi.org/10.1016/j.lindif.2010.08.001

Raboca and Carbunarean

the role of academic adjustment as a moderator. BMC Psychol. 11:340. doi: 10.1186/
540359-023-01385-y

Hegarty, N., Brasco, R., and Lu, E L. (2012). What motivates students in graduate
school? An empirical Study. Busi. Educ. Accred. 4, 39-47.

Henderson, D., Kerry A Sewell, K. A., and Wei, H. (2020). The impacts of faculty
caring on nursing students’ intent to graduate: A systematic literature review. Int. J. Nur.
Sci. 7,105-111. doi: 10.1016/j.ijnss.2019.12.009

Holland, C., Westwood, C., and Hanif, N. (2020). Underestimating the relationship
between academic advising and attainment: A case study in practice. Front. Educ. 5:145.
doi: 10.3389/feduc.2020.00145

Johnmarshall, R., and Sung, H. C. (2021). Autonomy-supportive teaching: its malleability,
benefits, and potential to improve educational practice. Educ. Psychol. 56, 54-77.

Komarraju, M. (2013). Ideal teacher behaviours student motivation and self-efficacy
predict preferences. Teach. Psychol. 40, 104-110. doi: 10.1177/0098628312475029

Komarraju, M., Musulkin, S., and Bhattacharya, G. (2010). Role of student-faculty
interactions in developing college students’ academic self-concept, motivation, and
achievement. J. Coll. Stud. Dev. 51, 332-342. doi: 10.1353/csd.0.0137

Lee, J., Chang, E., Lucas, A., and Hirsch, J. (2019). Academic motivation and
psychological needs as predictors of suicidal risk. J. Coll. Counsel. 22, 98-109. doi:
10.1002/jocc.12123

Madison, E., Hopp, T., Santana, A. D., and Stansberry, K. (2018). Motivational
perspective on mass communication students’ satisfaction with their major:
investigating antecedents and consequences. J. Mass Commun. Educ. 73, 50-66. doi:
10.1177/1077695816687408

Maurer, T. W,, Allen, D., Gatch, D., Shankar, P, and Sturges, D. (2013). Students’
academic motivation in three disciplines. J. Schol. Teach. Learn. 13, 77-89.

Miulescu, A. (2019). The academic motivation scale (AMS): factorial structure, validity
and reliability of the Romanian Version,StudiaDoctoralia. Psychol. Educ. Sci. 10, 29-40.

Moenikia, M., and Zahed-Babelan, A. (2010). A study of simple and multiple relations
between mathematics attitude, academic motivation and intelligence quotient with

mathematics achievement. Procedia Soc. Behav. Sci. 2, 1537-1542. doi: 10.1016/j.
sbspro.2010.03.231

Frontiers in Education

07

10.3389/feduc.2024.1406611

Motevalli, S., Perveen, A., Tresa, M., and Anak, M. (2020). Motivating students to
learn: an overview of literature in Educational Psychology, Int. J. Acad. Res. Progres.
Educ. Dev. 9, 63-74.

Orsini, C., Evans, B., Ledezma, P, and Fuentes, F. (2016). Encouraging intrinsic
motivation in the clinical setting: teachers’ perspectives from the self determination
theory. Eur. J. Dent. Educ. 20, 102-111. doi: 10.1111/eje.12147

Pavelea, A. M., and Moldovan, O. (2020). Why some fail and others succeed:
explaining the academic performance of PA undergraduate students. NISPACEE . Pub.
Admin. Policy 18,109-132.

Ryan, R. M., and Deci, E. L. (2020). Intrinsic and extrinsic motivation from a self-
determination theory perspective: definitions, theory, practices, and future directions.
Contemp. Educ. Psychol. 61:101860. doi: 10.1016/j.cedpsych.2020.101860

Sivrikaya, A. H. (2019). The relationship between academic motivation and academic
achievement of the students. Asian J. Educ. Train. 5, 309-315. doi: 10.20448/
journal.522.2019.52.309.315

Snijders, I., Wijnia, L., Dekker, J. H., Rikers, D., and Loyens, S. (2021). What is in a
student-faculty relationship? A template analysis of students’ positive and negative
critical incidents with faculty and staff in higher education. Eur. J. Psychol. Educ. 37,
1115-1139.

Tasgin, A., and Coskun, G. (2018). The relationship between academic motivations
and university students’ attitudes towards learning. Int. J. Instr. 11, 935-950. doi:
10.12973/iji.2018.11459a

Unal-Karagiiven, M. H. (2012). The adaptation of academic motivation scale to
Turkish. Educ. Sci. 12, 2611-2618.

Watt, H. G. M., and Richardson, P. W. (2020). Motivation of higher education faculty:
(how) it matters! Int. J. Educ. Res. 100:101533. doi: 10.1016/j.ijer.2020.101533

Wen, X,, and Li, Z. (2022). Impact of social support ecosystem on academic
performance of children from Low-income families: A moderated mediation model.
Front. Psychol. 13:13. doi: 10.3389/fpsyg.2022.710441

Wilson, D., Summers, L., and Wright, J. (2020). Faculty support and student
engagement in undergraduate engineering. J. Res. Innov. Teach. Learn. 13, 83-101. doi:
10.1108/JRIT-02-2020-0011

frontiersin.org


https://doi.org/10.3389/feduc.2024.1406611
https://www.frontiersin.org/journals/education
https://www.frontiersin.org
https://doi.org/10.1186/s40359-023-01385-y
https://doi.org/10.1186/s40359-023-01385-y
https://doi.org/10.1016/j.ijnss.2019.12.009
https://doi.org/10.3389/feduc.2020.00145
https://doi.org/10.1177/0098628312475029
https://doi.org/10.1353/csd.0.0137
https://doi.org/10.1002/jocc.12123
https://doi.org/10.1177/1077695816687408
https://doi.org/10.1016/j.sbspro.2010.03.231
https://doi.org/10.1016/j.sbspro.2010.03.231
https://doi.org/10.1111/eje.12147
https://doi.org/10.1016/j.cedpsych.2020.101860
https://doi.org/10.20448/journal.522.2019.52.309.315
https://doi.org/10.20448/journal.522.2019.52.309.315
https://doi.org/10.12973/iji.2018.11459a
https://doi.org/10.1016/j.ijer.2020.101533
https://doi.org/10.3389/fpsyg.2022.710441
https://doi.org/10.1108/JRIT-02-2020-0011

	Faculty support and students’ academic motivation
	Introduction
	Literature review
	Academic motivation
	Faculty support

	Method
	Sample
	Instruments
	Procedure

	Results
	The influence of faculty support on the overall level of motivation
	The influence of faculty support on different types of academic motivation (intrinsic and extrinsic)

	Discussion
	Data availability statement
	Author contributions

	References

