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While a number of studies have previously conceptualized hybrid teaching, often
used interchangeably with blended learning during the pre-COVID-19 pandemic,
hybrid teaching has been undertheorized and unexplored during and post-COVID-
19 pandemic when schools have slowly opened their classrooms for students. This
paper explores the concept of hybrid teaching (also referred to as hybrid classroom
instruction and hybrid learning) and how such teaching methodology is different from
blended learning, fully online, and remote teaching by presenting a teacher’s practice
during the COVID-19 pandemic. Although our goal is to identify clearly what hybrid
teaching is, we do not intend to offer a definite conceptualization and practice of hybrid
teaching as teaching is context-dependent. However, we argue that hybrid teaching
has the potential to be one of the teaching methodologies in the post COVID-19
pandemic education, especially when schools and universities are in the transition back
to residential classroom teaching.

Keywords: education, hybrid classroom, hybrid teaching, online teaching & learning, post COVID-19 pandemic

INTRODUCTION

The COVID-19 pandemic has undoubtedly changed the educational landscape in all schools and
universities in the world as these schools migrated to online and remote teaching from residential
classroom teaching. Studies have reported that while migrating to online teaching, teachers faced
issues that challenged their classroom pedagogical practices, doubted their teaching abilities, and
questioned the learning outcomes of their students (Ulla and Achivar, 2021; Ulla and Perales,
2021a; Maatuk et al., 2022). Teachers were not prepared to migrate to online and remote teaching,
given the lack of training, experience, and orientation in conducting online classes (Chakraborty
et al., 2021; Ulla and Perales, 2021b). In addition, migrating to online teaching during the
COVID-19 pandemic was sudden. Teachers may not have time to redesign their teaching materials,
assessments, and other learning resources that contributed to their encountered issues. Other
schools may not have a well-designed learning management system (LMS), internet connectivity,
and electronic gadgets that teachers and students could utilize during this unprecedented time (Nhu
et al., 2019; Ulla and Perales, 2021b).

However, despite these challenges, the COVID-19 pandemic has also caught the interest of
some education scholars, practitioners, and researchers in innovating the traditional classroom
teaching practice to suit the current educational context. Studies have shown the significance
of online teaching and learning resources, the provision of electronic devices, online platforms,
and various online applications to make online and remote teaching possible and successful.
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The asynchronous and the synchronous teaching have also
become the most crucial teaching modalities, offering choices
for teachers and students to continue the teaching and learning
process (Moorhouse and Wong, 2022). For instance, teachers
utilize popular online platforms such as Zoom, Microsoft
Teams, and Google Meet as their virtual classrooms where they
synchronously meet their students (Kansal et al., 2021). Some
teachers may have employed an asynchronous teaching modality
where they used online platforms like Facebook, Moodle, and
Google classroom for students who may have an intermittent
internet connection. In addition, teaching materials have also
been modified for online teaching, and teachers employed online
applications such as Kahoot, Socrative, Quizlet, and Quizizz
to make their online teaching interactive and fun (Sayıner
and Ergönül, 2021). In other words, despite the pedagogical
challenges that teachers faced in their online teaching, it
may be noted that teachers may also have learned from this
experience where they became more resourceful, flexible, and
creative teachers who were willing to adapt to the changing
landscape of education.

With the current situation in education, uncertainties are the
only certain, especially since no one knows when this pandemic
will end. Neuwirth et al. (2021) mentioned that teaching and
education “will not be a return to normal, but rather that
it will be a new normal, which will be quite different from
anything that we have known before” (p. 143). This suggests
that transitioning back to residential classroom teaching may
also be challenging, considering parents’ and their students’
doubts about whether they are safe or not to go back to the
campus. In other words, although some universities have slowly
opened their classrooms back for their students, other parents
and their students may not be comfortable and confident just yet
to go back to the residential classroom learning. Thus, schools,
especially in some higher education institutions (HEIs), may
offer a hybrid classroom where teachers and students meet for
hybrid teaching and learning. However, although hybrid teaching
may not be a new teaching method in education, studies in the
literature gave no definite conceptualization and theorization of
the concept, as it is often used to refer to blended learning.
Such unclear distinction only leaves classroom teachers puzzled
about its use, purpose, and meaning, especially during this
COVID-19 pandemic, when all education institutions may still
have no clear guidelines regarding the return to face-to-face
classroom instruction.

This article discusses the concept of hybrid teaching in a
hybrid classroom by examining relevant studies exploring this
concept in the pre and during the COVID-19 pandemic and
how hybrid teaching is conducted by presenting a teacher’s
teaching practice in a university in Thailand. However, our goal
is not to give a definite conceptualization of hybrid teaching
and teaching practice. We want to contribute to hybrid teaching
practice and its theorization through this article based on our
teaching context. Thus, this article hopes to shed light on the
nuances of the features and practices of hybrid teaching so that
education practitioners, scholars, and policymakers will have
something to consider when deciding to do hybrid teaching in
post COVID-19 education.

DEFINING HYBRID TEACHING

Studies in the literature present no clear definition of hybrid
teaching, its differences from other modes of lesson delivery
(e.g., blended learning), and how such teaching methodology is
conducted in the teaching and learning environment, especially
during the COVID-19 pandemic. In fact, these studies used
the concept of hybrid teaching or learning interchangeably
with blended learning (O’Byrne and Pytash, 2015; see Klimova
and Kacetl, 2015; Solihati and Mulyono, 2017; Smith and Hill,
2019), emphasizing the combination of residential classroom
instruction with computer-mediated instruction. For instance,
Linder (2017) broadly defined hybrid teaching as a teaching
method that integrates technology to provide students with
a different learning environment while catering to their
learning needs and preferences. Such a definition is similar to
Garrison and Kanuka’s (2004) definition of blended learning
as “a thoughtful integration of classroom face-to-face learning
experiences with online learning experiences” (p. 96). Garrison
and Vaughan (2013) emphasized that in blended learning,
“learning designs are informed by evidence-based practice and
the organic needs of the specific context” (p. 24). This suggests
that both hybrid teaching and blended learning primarily
consider the needs of the teaching context and that instructional
designs are geared toward students’ learning experiences.

Consequently, Oliver and Trigwell (2005), Klimova and Kacetl
(2015), and Smith and Hill (2019) acknowledged the complexity
and ambiguity of the given definitions of hybrid teaching and
blended learning. However, considering the various definitions
of the concepts, it can be noted that hybrid teaching and blended
learning are grounded on the following essential characteristics:
the integration and the combination of the residential classroom
teaching with online teaching and learning approaches (Oliver
and Trigwell, 2005), the important role of technology in the
teaching and learning process (Saichaie, 2020), and the use
of class time for asynchronous and synchronous teaching and
learning activities (Chen and Chiou, 2014; Linder, 2017; Solihati
and Mulyono, 2017; Saichaie, 2020). Furthermore, Saichaie
(2020) claimed that despite problematic distinction between these
teaching and learning models, they “represent a departure from
instructor-centered pedagogies (e.g., lecture) to student-centered
pedagogies (e.g., active learning), where the focus is less on
instructor delivery of content and more on student application
of content (e.g., problem-solving)” (p. 96).

Although this paper aims not to distinguish and elevate
one over the other, we defined hybrid teaching (also referred
to as hybrid classroom instruction and hybrid learning) as
an approach to teaching that not only integrates technology
in the teaching process but also combines students who are
inside a physical classroom and students from online. In other
words, hybrid teaching is synchronous teaching of students
in the classroom and online using an online platform, Zoom.
Likewise, as a teaching methodology, it addresses students’
learning preferences, especially during the COVID-19 pandemic,
as students who were inoculated against the virus may choose
whether to return to the classroom or continue learning online.
Unlike in the fully online classroom, hybrid teaching allows
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online students to join and engage in various learning discourses
with their classmates in the physical classroom through Zoom
(see Figure 1).

Moreover, hybrid teaching components are similar to
residential classroom teaching and learning since they have
the teacher and students’ presence. Also, the lesson’s design
is based on the learning outcomes, and activities are aimed
at students’ learning (Linder, 2017). However, Saichaie (2020)
noted that “class time” is more flexible in hybrid teaching, where
one class period is substituted with online or offline activities
for students’ active learning. Most importantly, “hybrid courses
have significant e-learning activities, including online quizzes
and synchronous or asynchronous discussions, in addition
to traditional classroom face-to-face teaching and learning
(Vernadakis et al., 2011, p. 188).

HYBRID TEACHING DURING THE
PRE-COVID-19 PANDEMIC

Although a number of empirical studies have explored hybrid
teaching, its effectiveness compared to traditional classroom face-
to-face teaching (Vernadakis et al., 2011; Chen and Chiou, 2014),
teachers’ experiences and perceptions (Drewelow, 2013; Solihati
and Mulyono, 2017), and students’ learning achievements and
perceptions (Dowling et al., 2003; Lin, 2008), these mainly were
conducted before the COVID-19 pandemic when electronic
communication tools, CD-ROM, and TV were utilized for hybrid
teaching, and the use of online conferencing platforms such as
Zoom, Microsoft Teams, Google Meet, Facebook, and Google
classroom was not yet popular. For example, Chen and Chiou
(2014) investigated the impact of hybrid learning instruction on
students’ learning achievement, style, satisfaction, and classroom
learning community compared to traditional classroom face-to-
face teaching in a university in Taiwan. The teachers designed
the hybrid curriculum, where the first eight weeks of instruction
were devoted to teachers giving students a face-to-face lecture
for both the study group and control group of students. In
addition, the e-learning system was used for material posting,
online discussion forums, and submission of assignments. In
the tenth week, the study group received all the discussion for
their final assignment in the e-learning system, while the control
group had a face-to-face discussion for their final assignment.
While the results revealed that students in the hybrid course
had higher learning scores, satisfaction, and a stronger sense
of community compared to traditional classroom face-to-face
students, hybrid teaching was not implemented simultaneously
with online and onsite students. Instead, both groups of students
received the same instruction differently, one online and the
other face-to-face.

Vernadakis et al. (2011) also conducted a similar study
investigating the effectiveness of hybrid learning in delivering
a computer science course compared to traditional lecture
instruction in a university in Greece. Participants were one
hundred seventy-two first-year university students randomly
assigned to hybrid lecture instruction and traditional lecture
instruction. The hybrid lecture instruction combined the
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FIGURE 1 | The hybrid synchronous teaching flow.

FIGURE 2 | Teaching the hybrid classroom.

asynchronous learning activities on the internet and traditional
learning activities in the classroom. Additionally, the hybrid
lecture instruction was designed following a one-three ratio.
Two lesson units were conducted using the traditional lecture
instruction, and the remaining four units were conducted in
a learning management system called the open eClass. Like
the findings from the study by Chen and Chiou (2014), the
results also pointed out that students in a hybrid lecture
instruction had higher scores than those students in the
traditional lecture instruction. Although Vernadakis et al. (2011)
concluded that hybrid teaching instruction effectively facilitates
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FIGURE 3 | An asynchronous sample activity on closed-class Facebook group.

students’ understanding of planning and remembering factual
and conceptual knowledge, it was not conducted simultaneously
with students in the classroom and online. The technology
integration was done only for asynchronous learning activities.

In Indonesia, Solihati and Mulyono (2017) employed a hybrid
classroom instruction in an Indonesian private university and
reflected on their experience as teachers of a hybrid classroom.
They utilized the Google classroom as a site for their hybrid
learning activities and conducted face-to-face instruction to
students once a week for 100 min for 12 weeks. Similar to
the studies by Chen and Chiou (2014) and Vernadakis et al.
(2011), the asynchronous online activities in a hybrid instruction
by Solihati and Mulyono were only done to support students’
learning. In other words, hybrid teaching was not implemented
in synchronous teaching, where students from onsite and online
learned together. However, they recognized the benefits of
hybrid teaching as it made the lesson delivery convenient and
accessible for students.

Furthermore, positive perceptions regarding hybrid teaching
were also common among 15 graduate teaching assistants in
a public university in the United States. Drewelow (2013),
who also examined teaching assistants’ experiences in a
hybrid teaching course, found that teaching assistants believed
that a hybrid language class could facilitate student-centered
instruction that is important for language acquisition. However,
like the previous studies, the hybrid instruction was not
implemented following the integration of an online platform
where online and onsite students were connected simultaneously

for real-time instruction. Instead, as reported by Drewelow,
the hybrid instruction also utilized the asynchronous online
activities, where students were given 24 h to complete
the tasks. Thus, the asynchronous online activities were
only made to prepare students for face-to-face instruction,
reinforce students’ learning practices, and enhance their reading
and writing skills.

Considering how classroom teachers implemented hybrid
classroom instruction in different teaching and learning contexts,
where there were no online and onsite students learning
simultaneously, the present teaching practice adds to the
discussion and practice of hybrid teaching, especially in the
context of the COVID-19 pandemic. Likewise, this article
provides a different perspective of how hybrid teaching was
conducted in a university in Thailand and pushes forward one
basic identifying feature of a hybrid classroom: the presence of
students online and onsite. We maintain that a hybrid classroom
is identified by utilizing an online platform where online students
are connected to engage and participate in the learning discussion
with their classmates and teacher in the onsite physical classroom.

HYBRID TEACHING: THE TEACHING
PRACTICE

The Teaching Context
Hybrid teaching was conducted in a university in Thailand
during the third term of 2020–2021 (January 2022–April 2022)
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when the COVID-19 cases started to decline. Before the end of
the second term, the university had announced the shift to hybrid
teaching the following term for those students who were willing
to come back to the campus. In other words, the university did
not compel students to study back in the physical classroom
but had given them an option whether to study onsite or
online. Health safety protocols were followed (social distancing,
vaccination, testing, wearing a mask, and sanitation) to ensure
a successful transition to hybrid teaching. However, since there
were still a number of students who were not confident to be
back on the campus, there were still classes held online since most
students preferred to study online.

The second author (the teacher) obtained a degree in English
and currently finishing his Master of Arts degree in English
language teaching. He has been teaching for almost 5 years
already. Moreover, he conducted the hybrid teaching in one
of his general English language classes (English for Reading
and Writing) with 35 first-year students majoring in Digital
Communications. Of these 35, only 12 students were onsite, and
23 were online. The class met once a week for 2 h every Friday
from 10 to 12 noon.

The teacher acknowledged that he did not have experience and
knowledge in conducting hybrid teaching. He also mentioned
that there was no training that the university provided for the
teachers on how to do hybrid teaching before the opening of the
third semester. However, since this paper aims to present how a
teacher perceives and conducts hybrid teaching in a university
in Thailand, we believe that by presenting a teacher’s hybrid
teaching practice, we could contribute to the conceptualization
of hybrid teaching, pushing forward some of the features of
a hybrid classroom and highlighting the presence of students
online and onsite. Our participant is ideal for the study since
he does not know what a hybrid teaching is, and the university
offers no training for them on how to conduct hybrid teaching.
However, with his experience in conducting an online teaching
and a residential classroom teaching and the provision of the
technological equipment and platform in the classroom, he could
use his pedagogical skills and knowledge to plan and design his
hybrid classroom instruction.

THE TEACHING PRACTICE

Preparation
Before every class session, I had to prepare and create PowerPoint
slides for my class. The contents of the slides were taken from
our textbook. Sometimes, I had to look for other sources from
the internet, especially video clips or listening audio. I also had
to ensure that all my language activities worked in the online
applications. For example, I used the Socrative application for my
vocabulary activities, which was launched during the first 15 min
of the class. I also used Google Forms for other language exercises.
I needed to prepare all of these online applications before
coming to my class so that my hybrid classroom instruction
would run smoothly.

On the day of the class, I had to be in the classroom
15 min before the scheduled time to ensure that all technological

equipment was ready and working for my hybrid class. I turned
on the classroom air-conditioning, checked the computer, web
camera, internet connection, and microphone, and turned on
the multimedia projector. I also logged into my google drive,
where all the class teaching materials were stored, including the
class register, the lesson slides, and online links to my language
activities. I then opened them all for easy access when the class
started. I also logged into my class Zoom account so that online
students can join the class already (see Figure 2).

Presentation
At 10 in the morning, I started the class by checking the class
attendance. Next, I launched the online Socrative application for
15 min of vocabulary exercise. I considered this online vocabulary
exercise helpful in the hybrid classroom instruction because it
has become a common application both for online and onsite
students to join the class exercise.

Following the online vocabulary exercise, I proceeded to share
my Zoom screen to make my lesson PowerPoint slides visible
for onsite and online students. For onsite students, they could
see the lesson PowerPoint through a multimedia projector, while
online students could see it through the shared Zoom screen. I
had to use the microphone so that online students could hear
my lesson discussion. Likewise, I had to limit my “teacher time”
or lesson discussion to 30 to 45 min so that students could
have time to interact, discuss, and share ideas. To check their
comprehension, I would call some students either online or onsite
to recall what I said.

After my “teacher time,” I would always have a breakout room
discussion where students were given a space to engage with each
other regarding our lesson. I always had a question or two as
their point for discussion. Onsite students could join their online
classmates in the breakout rooms or form their groups in the
classroom. In case onsite students wanted to join the breakout
room discussion with their online classmates, they needed to
open their Zoom account and log in to participate. However,
some onsite students usually preferred to create one or two
groups with their classmates in the classroom.

The breakout session was limited to 30 min only, and students
should be back to the main room to share their group discussion
with the rest of the class. Students were advised to be creative
in their group discussion sharing. They could present their
discussion in a PowerPoint or they could do a discussion role-
play.

When online students returned to the main room, I facilitated
the group sharing discussion by calling some volunteer groups
to share first. Otherwise, I let the onsite students share first
their group discussions by using the microphone and the web
camera facing them so that they would be seen and heard by
their online classmates. Online and onsite students were also
encouraged to ask questions or supplement the group discussion.
The group discussion sharing lasted for 20 to 30 min. Lastly, I
gave my students a comprehension exercise either in Socrative or
Google form platform.

Every week for 12 weeks, this was how I conducted my
synchronous hybrid classroom instruction. Fortunately, the
record feature in Zoom allowed me to record and save the
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video for online students who faced a problem with an internet
connection. The recorded hybrid classroom instruction videos
were posted in our closed-class Facebook group. Online students
who missed the class due to internet issues could still engage in
the class discussion asynchronously by sharing their ideas in the
comment section of the post on our closed-class Facebook group.

Reinforcement
Since the course is a general English language course focusing on
reading and writing, other reinforcement language activities were
done in an asynchronous learning modality. I utilized another
online platform, Facebook, for other independent language
learning activities in this asynchronous learning modality. For
example, every three weeks, we had an asynchronous writing
class discussion posted in our class closed-Facebook group, where
everyone was a member. Such an asynchronous writing activity
required students to respond to my question in not more than
200 words based on our hybrid class lesson of the day. They were
given one week to respond to the discussion question and one of
their classmate’s answers.

For asynchronous reading activities, I usually gave my
students google form links, which I posted on our closed-
Facebook group to access, read, and answer the reading
comprehension questions (see Figure 3).

REFLECTION

Given the current context where the COVID-19 is still affecting
students’ decision to return to the campus and study in the
physical classroom, the teacher reflected that conducting a hybrid
class offered an opportunity and choices for students to study
online or onsite. In other words, hybrid teaching addressed
and catered to students’ language learning preferences during
this unprecedented time. Although there were still a number of
students who were not confident about returning to the campus,
there were also some students who were excited and happy to
go back to residential classroom teaching, considering the fact
that they were locked in their homes, where they only did online
learning for over a year. For the teacher, he was also glad to meet
his students in person, especially since they were still first-year
students who were excited about becoming university students.

Based on the teaching practice presented, it can be noted that
hybrid teaching requires a teacher to have strong pedagogical
skills (previous teaching experience) and knowledge and
affordances of the online platforms. The teacher observed and
perceived that a key to a successful hybrid classroom instruction,
where online and onsite students were simultaneously learning,
was the availability of technological equipment and platform.
He noted that a hybrid classroom should have a multimedia
projector, a computer connected to the internet, a web camera,
a microphone, and an online platform (Zoom). Without these
tools, he believed that a hybrid classroom would not work.
Additionally, he also reflected that hybrid teaching was more
challenging than fully online teaching as he dealt with students
in “two worlds.” This suggests that whenever he planned for
his lesson, he did not think only of his online students but
also considered his onsite students. He wanted to give equal

attention to two groups of students, especially in the various
language learning activities. He found it challenging to arrange
students for group discussion since he had onsite students, and he
wanted them to interact with their online classmates. However,
he also found a way to address this issue by encouraging his
onsite students to join their online classmates in the breakout
room session. Otherwise, onsite students were grouped with their
fellow onsite classmates. Nevertheless, he emphasized that “class
time” for students’ group discussion should be part of the hybrid
classroom instruction.

Another important reflection from the teacher was on how
he presented his lesson. He believed that coming to his hybrid
classroom instruction required a lot of preparation, especially his
teaching and learning materials. He had to prepare a PowerPoint
presentation, the online links to his language learning activities,
and a breakout room group discussion to facilitate the teaching
and learning engagement between him and his students. He was
also aware that he had to limit his “teacher time” and focus
more on “students’ time” where students had to be in their
groups and discuss and share their ideas, promoting a sense of
learning community.

He also observed that students were participative and creative
during their group discussions and presentation. He realized that
if students were given such a space and time to engage in learning
activities, they could perform well and learn from each other.

Lastly, the teacher also perceived that reinforcement activities
should be given in an asynchronous mode of learning delivery
to allow students to work on their own, becoming independent
learners. However, he noted that such asynchronous learning
activities should be given as assignments where students work at
their own pace. Thus, another online platform where students
can engage in asynchronous learning activities was needed. In
this case, he used his class closed-class Facebook group for all his
asynchronous learning activities.

CONCLUSION

Hybrid teaching may not be a new teaching method; however,
how other studies in the literature described and implemented
such teaching methodology was rather problematic and
ambiguous since it is always used interchangeably with blended
learning. In addition, in most studies in the literature, such a
teaching method was implemented during the pre COVID-19
pandemic. However, in this teaching practice article, we
identified the features of hybrid classroom instruction and how
hybrid teaching methodology was implemented in a university
in Thailand during the COVID-19 pandemic. We argue that
hybrid teaching is synchronous teaching of students in the
classroom and online simultaneously using an online platform,
Zoom. This definition is in contrast with Singh et al. (2021),
who mentioned that “online interactions in a hybrid medium
of instruction can be completed either synchronously using
real-time meeting sessions or asynchronously where students
interact at different times” (p. 142). As a teaching method, hybrid
teaching emphasizes the availability of technological equipment
and platform such as a multimedia projector, a computer
connected to the internet, a web camera, a microphone, and an
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online platform (Zoom). Likewise, it also addresses students’
learning preferences considering that the COVID-19 cases still
counted and some students were not yet ready to be back
on campus. However, like any other teaching methodologies,
especially when teachers lack training, orientation, and skills
in employing such a teaching method, it also means teaching
issues. Thus, it is crucial that support be given to the teachers by
providing them training on hybrid teaching.

Although this teaching practice is limited only to a specific
context, a university in Thailand, it offers implications that
education practitioners, scholars, and policymakers can consider
when conducting a hybrid classroom instruction. First, the
teacher utilized Zoom’s platform for his online students to
join his hybrid class. Although Zoom may be a good platform
for online teaching as it has features for screen-sharing and
breakout room discussions, other online platforms should also
be considered, especially since Zoom requires a premium
account to access these features. Using Microsoft Teams,
Google Meet, Facebook, and Google classroom may provide
different perspectives and practices in hybrid teaching. Second,
hybrid teaching is believed to provide an alternative method
during the COVID-19 pandemic or post COVID-19 education.
However, it requires some tools to make it work, and schools

should consider the availability of these tools in their context
before implementing such a teaching methodology. Third, as
emphasized earlier, teachers need training before shifting to
hybrid classroom instruction. Although teachers may utilize
their existing pedagogical knowledge and skills in conducting
hybrid teaching, providing them with the necessary training
would equip them, making them confident to deliver their
lessons. Fourth, learners are important clients in hybrid teaching.
Thus, teachers who embark on doing hybrid teaching should
consider their teaching and learning materials whether or not
they support the learning needs of their students so that students’
engagement and active participation in the hybrid classroom
instruction are ensured.

For future research, exploring more on the concept of hybrid
teaching from a different perspective and context would offer new
insight into its conceptualization and practice.
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